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Abstract of Dissertation
e: The purpose of the study was to examine the social and cultural characteristics
cessful and unsuccessful Mexican American community college students and compare
o successful and unsuccessful Anglo American conum.mity college students. The
f this study was to collect data on· ten independent variables that consistently
ed in the review of literature and were suspected of affecting the success of
os in the California College system.
res: The major research question of this study was exploratory in nature in that
ked at possible factors which might affect the success or failure of Chicano
ts. A total sample of 260 community college students was surveyed at two Bay
conmunity_coll~ges.
··
ts :

The research found that not all ten independent variables studied were as
ant in determining the key elements of academic success for Anglo or Chicano
nity college students. In particular, family structure, socioeconomic status,
group support, and academic self-concept showed a strong relationship to the
ss of these conum.mity college students. In addition, there were six other
les; parental support, career goals, college staff support, sex roles, acculturaand world view which were not found to be as critical to the academic success of
rity college students.
lusions: The first critical success factor was the family structure of these
lnts ana the data showed it was one of the inost important factors in whether or
fhey succeeded .in community college. The data implied that Chicano successful
~nts come from families with more traditional/authoritarian structure. The
key su
. ccess factor in this res. ea.rch was·t.he socioecon.omic status of. the student.
ta revealed that regardless of the type of· job held by their parents, economically
ff Chicano students were much more likely to be successful in college. The
...
significant independent variable in this research was the peer group support
,1ese students. Most importantly, the data revealed that those students who have
~eng network of peer group support are more likely to do well in college.
The
:h significant independent variable to be examined was the academic self-concept
'lese students. The data concluded that college success can be determined in part
,1e
view
that a student has of himself in the cl,assroom setting.
!
.

f,

ndations: This research suggests that a more extensive orientation of all
1ty.co ege staff is needed to sensitize them to the· varied cultural background
their student population.
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CHAPTER I
INTRODUCTION
Mexican Americans are the second largest and the
fastest growing minority group in the United States.
According to the latest government census figures, there
are approximately 10-12 million Mexican Americans in the
Southwest (1980

u.s.

Census Bureau).

The largest

concentration is in California, where Mexican Americans
constitute some 4 million residents, or, 18% of the
population.

They are the single largest minority

population in California, and are equal to almost twice
the size of that state's Black population.

The rapidly

increasing Hispanic birth rate and widespread
undocumented immigration has resulted in the Mexican
American population of the five Southwestern states of
Texas, New Mexico, Arizona, Colorado, and California, to
range anywhere from 15% to 40% of the total population of
each state.
As a group, Mexican Americans differ markedly from
the dominant American society on a number of important
demographic characteristics including family size,
occupational level, socioeconomic status, and

1

,~

I
~

educational achievement.

In particular, despite progress

by the younger generation, an extraordinary educational
gap exists between Mexican American children and other
White and non-White children.

This gap is reflected

especially by the low proportion of Mexican Americans
completing high school or attending college.
the

u.s.

For example,

Commission on Civil Rights (1971) reported that

in California 36% of the Mexican Americans have dropped
out by grade 12 because of low school holding power.
A more recent report on the condition of education
for Hispanic Americans presented by the National Center
for Educational Statistics (1979) showed little or no
progress in school retention (high school completion).
The data indicated that Hispanics aged 14-19 were twice
as likely not to have completed high school as Whites in
the same age bracket.

From 1972-78 the attrition rates

for Whites remained remarkably constant at about 8
percent, while that for Hispanics varied between 15 and 19
percent.

I

Examination of the 1978 data shows that the

disparity between White and Hispanic students in this
regard became more pronounced with increasing age.

The

percentage of dropouts increased steadily, particularly
between ages 16 and 18.

The figures for Whites tend to

level off, while those for Hispanics continue to rise
gradually.

2

The relatively low educational attainment of Mexican
Americans stands out as perhaps the most important social
problem facing members of this ethnic cultural group.

As

of 1980, Mexican Americans 25 years and over throughout
the Southwest had completed far fewer years of school than
both Anglo Americans and Blacks (National Center for
Educational Studies, 1979).

Mexican Americans growing up

in the Southwest also drop out of school sooner and, on
the whole, have a higher school attrition rate before high
school graduation than either Anglo Americans or Blacks.
Furthermore, the low level of educational achievement
among Mexican American youth in American society
represents a continuing social and political problem.
Hernandez (1969) reported that Southwestern Mexican
American leaders cite lack of education as the greatest
barrier to group participation in government, and lack of
success in the labor market.

In fact, the lack of

educational achievement and aspiration among Chicano
students is augmented when there is an acute feeling of
lack of opportunity both in education and in occupations
within the home environment.
While most of the arguments about what happens to
Mexican Americans in the public school system have now
become redundant, there has been little research on the
Mexican American student who does make it through the

3

traditional American educational system and manages to
achieve a college education.

There is a great deal of

generalization and lack of practical information about
the college aspirations of Chicano students.

The little

research that is available has had a tendency to emphasize

L
__
I

the sociological, cultural, and psychological factors that

1

have limited these aspirations.

-

- ·- -- - - - - - - .. ----- - -- -----·

-

-

This lack of data has

done little to aid educators in both understanding Chicano
students and assisting them in effectively socializing and
educating them.

As a result of this lack of data, Chicano

students have been misperceived by educators.

These

misperceptions have contributed to an inferior education
as demonstrated by the low reading and math scores, and
low retention rates which result in disproportionately
fewer college students (Ovando, 1977).
This lack of understanding and these misperceptions
have led to ineffective educational interaction between
community college counselors, teachers, and Chicano
students.

As a result, educators have been interacting

with Chicano students from a misinformed perspective.
This has limited Anglo educators' ability to assist
Chicano community college students in their educational,
occupational, and social growth.
The answers to the question of why Mexican American
students are not pursuing higher education are varied and

4

often controversial.

There are two major contrasting

schools of thought regarding the causes of the bleak
educational status of Chicanos.

The basic position of one

of these schools focused on what has been termed a
cultural deprivation model.

L______revisionist

model.

The second has been termed a

With respect to the cultural

deprivation model, the majority of researchers placed
emphasis on the disadvantaged nature of Mexican American
life.

The motivation, life style, family

structure

and culture of Mexican American students were interpreted
by these researchers as not only deficient, but also as
the cause of Mexican American students' lack of
achievement.
Among the best known educational and social
scientists who reinforced the perspective that Chicanos
were largely to blame for their educational failures were
Hellyer (1966), Kluckhorn (1961), Samora (1966), Jensen
(1961), and Burma (1954).

The Mexican American's lack of

social mobility and economic advancement has typically
been explained by these social scientists as a result of
a fatalistic approach to life and a distinctly
inferior cultural values.

The socioeconomically

subordinate status of the Mexican American in the
Southwest has been recognized by these researchers as
further causing his poor showing in education.

5

They

suggest that the low socioeconomic status and educational
achievement of Mexican Americans are the natural order of
things.

Moreover, they imply that Mexican Americans are

doomed by their genetic or cultural inheritance to occupy
second class citizenship.

The promoters of this cultural

deprivation model argue that Mexican American children
fail in school due to the inadequate, inappropriate and
foreign socialization offered in their home or barrio.
These researchers contend that Mexican
in school and society precisely because

-~se~tQ:§l'hJA:~i<;i<till (OM 'lieF, 191a).
These same educational researchers have written for
many years that students from lower socioeconomic groups
are often ill prepared for the learning process and the
behavioral requirements of the classroom.

They have found

that there are various differences in the kinds of
socialization process that these students have experienced
as contrasted with the middle class child.

The overall

consensus of these researchers is that Mexican American
students have a deficient culture and social class
background which can only be overcome if extensive efforts
are made to 'compensate' or remedy their deficiencies.
In contrast, revisionist researchers have reported
more recently that it was the schools and colleges
themselves which have contributed to the Mexican American

6

student's educational problem.

These researchers asserted

that educational institutions have been i l l prepared to
handle the unique problems of Mexican American students.
These vocal critics of the poor quality of education that
Mexican American students have experienced include
McWilliams (1949), Carter (1970), Ramirez & Castaneda
(1973), and Sanchez (1940).

They feel that this major

problem of poor education for Chicanos is largely based on
poor communication between Anglo educators and Chicano
students caused by differences in culture and social
class.

As a result of this poor communication many Anglo

educators' attitudes towards Chicano students became
negative.

Poor communication on the part of Anglo

educators has led to further problems of scapegoating or
projecting negative feelings onto Mexican American
students.
According to this revisionist model, middle class
Anglo educators largely come from a background where their
experiences, values, attitudes, aspirations, and failures
are significantly different from Mexican Americans.

This

causes these educators to perceive Chicanos negatively,
and to develop educational strategies and approaches in
the light of their own background.

Middle class Anglo

educators frequently bring preconceived and faulty notions
about Mexican American students to their educational

7

setting.

These expectations presuppose limits on the

intelligence and abilities of Mexican American students.
This often creates a self-fulfilling prophecy that
reinforces failure in Chicano students.

It is this same

negative attitude by college staff towards Chicano
students that often perpetuates their failure in
education.
Regardless of whatever future research may prove to
be the actual causes, the lack of educational achievement
by Mexican American students has led to the fact that
Mexican American students in general have been unable to
develop to their full educational potential.

It seems

more likely that this lack of educational achievement may
have many different causes, including the fact that
Mexican American students may have been, as Albert Ellis
calls it,

'propagandized' during their early years to hold

fast to certain beliefs, doctrines, and dogma which
seriously compromise their career and educational
alternatives.

Their freedom may be constricted by social

stereotyping which they themselves have come to accept.
The California Community Colleges offer one of the
few promising means by which to overcome previous
limitations on the educational achievement of Mexican
American students.
attributed to:

The reasons for·this fact can be

(a) low tuition charges, (b) lack of rigid

8

entrance requirements, (c) proximity to home (residence),
(d) availability of financial aid, (e) attractiveness of
student services, including counseling and tutoring, and
(f) good variety of two year vocational programs.
Of all the post secondary institutions, the community
r------e.-o-J.:--1-e-ges --a-re---t-h-e-- most- -a-c.c.essi ble.

probably contributed to a higher percentage of Hispanics
attending two year colleges than four year colleges.
However, even the high level of Chicano enrollment in
California community colleges which as of 1982 was 11.4%
is not proportionate to that of the total Chicano
population of the state, which is 18%.
This study will attempt to deal not only with the
sociological, psychological and cultural factors that
affect the aspirations of Chicano community college
students, but will also explore the socioeconomic and
institutional barriers.

These institutional barriers may

include such factors as lack of financial aid or lack of
faculty sensitivity,
STATEMENT OF THE PROBLEM
There is a severe underrepresentation of Mexican
Americans in higher education in relationship to their
population in the Southwestern United States.

The problem

of the underrepresentation of Chicano students in higher

9

education is a highly complex and significant concern.
The probable causes of this underrepresentation are
controversial, but it is clear that there are many
interlocking social, economic, and political forces
responsible for the poor educational attainment of Chicano
------,-st-u-d-e-nt-s-.----------------------------------

The purpose of this study is to compare and contrast
selected variables of successful and unsuccessful Mexican
American and Anglo students at the community college

j

In order to accomplish this goal the study will

level.

describe the following variables which affect Mexican
American and Anglo community college students:
1.

Family structure

2.

Socioeconomic status

3.

Acculturation level

4.

Sex roles

5.

Level of support by college teachers and
counselors

6.

Career goals

7.

Level of parental support

8.

Amount of peer group support

9.

World view

10.

Academic self concept

10

LIMITATIONS
Several limitations of this study are:
1.

Because this study deals with Chicano and Anglo

community college students in only two colleges, the
results may not be generalizable to other levels of higher
------edu-c-a-t-i-o-n-.-----------------------

2.

The use of a self-reporting instrument which

asked students to express their perceptions on selected
variables may also lessen the precision of this study.
3.

The number of non-respondents to this study's

instrument may present difficulty in establishing an
accurate profile of the unsuccessful student population.
METHODOLOGY
The questionnaire method will be used to obtain the
relevant data from the sample of two hundred and sixty
Chicano and Anglo community college students.

The

successful student sub-sample will consist of one hundred
Chicano and one hundred Anglo sophomore students who are
in two different community colleges and desire to transfer
to a four year college.

The colleges sampled will

include one from an urban and one from a suburban setting.
In addition, the unsuccessful sub-sample will include
thirty Chicano students and thirty Anglo students.

11

DATA COLLECTION
The questionnaire will be issued to individual
students in order to survey this sample.

The results

will be processed through Statistical Package for the
Social Sciences to achieve maximum analysis of the data.

L______ 'l'~=-!tlld_ing~_wi~~-

bEl_presented in as clear and factual as

manner as possible.
DEFINITION OF TERMS
Successful Student - Community college student who
has achieved sophomore standing (40 quarter units) and who
lists hisjher major as reflecting a transfer option to a
four year school.
Unsuccessful Student - Former community college
student who desired to transfer to a four year school, but
who has dropped out for over one quarter at time andjor,
students who were on academic probationary status.
Anglo American Student - Students who self identifies
on college application as Anglo or White ethnic
background.
Chicano/Mexican American - Students who self
identifies as Mexican American/Hispanic ethnic background.
Institutional Barriers to College Success - Factors
or variables that inhibit success for non-traditional
students at the college level.

These factors could

include negative attitudes, beliefs, and expectations held
12

by college staff towards minority students.

They could

also include more evident and structured means by which
institutions deter the success of non-traditional student
on their campus.

The latter may include entrance

examinations, financial restrictions, lack of cultural
sensitivity, etc.
Aspiration - Individual orientation to a certain
goal.

Desire to strive for certain status positions in

the social structure which are available through
achievement rather than through conscription.
Acculturation - This term as used in this study
refers to the process by which the Chicano/Mexican
American is affected by the Anglo or dominant culture in
regards to his/her value orientations, concepts, roles,
and expectations.
World View - As used in this study, world view refers
to beliefs, attitudes, and values that a person holds
about himself/herself and his/her relationship to the rest
of society.
Academic Self Concept - This term is used in this
study to denote how a student feels about hisjher
educational goals and academic endeavors.

It refers

specifically to how. a person perceives himself/herself
as a student.
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SIGNIFICANCE OF THE STUDY
There is a great need for a better understanding of
the reasons why Mexican American students have not
succeeded in the educational, social, and economic system
of this country.

Counselors and teachers could use such

information as examined in this study to assist Mexican
American students in developing to their fullest potential.
In fact, it seems that a more accurate understanding by
counselors and teachers about the values and lifestyles of
Mexican American students would enable them to better
assist these students in the planning of their academic
and career goals.

Findings from this study might also aid

teachers and counselors in placing students in classes, or
to develop courses wherein the teaching method used would
be the most compatible with student's needs, thereby
creating optimal learning conditions.
Various prominent researchers on the Mexican American
community state that, in view of the unfulfilled
educational performance of Mexican American children in
general, it is important to identify groups of students
within this population who attain high educational
achievement levels in order to explore possible reasons
for their success.

If these patterns of intergroup

variations in academic achievement can be identified and
correlated with other variables, valuable insights may be
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gained into the reasons why Mexican Americans succeed or
fail in school.
Another compelling reason for this type of research
is that it may provide professional educators with a
different perspective that may help rid them of
generalized and stereotypic thinking about Chicanos.

It

is hoped that through this reeducation process, the
educators could use such newly gained knowledge about the
characteristics of successful Mexican American college

college students may also provide strong role models for
other aspiring Mexican American students to imitate.
The significance of the study becomes even more
critical as population data in California show that this
state will have a majority Third World population by the
end of this decade.

The largest ethnic minority of this

Third World population will be Mexican American.

Finally,

as this nation slowly continues to move towards an
acceptance of multiculturalism, it is hoped that the
findings of this study will contribute towards better
understanding and appreciation of all ethnic groups.
Chapter II will present a review of literature on
four major areas:

(a) General background on the status of
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education of Mexican Americans; (b) Review of two key
concepts in this study, Aspirations and Achievement; (c)
Selected works related to Chicanos in higher education;
(d) Review of the literature on ten key independent
variables.
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CHAPTER II
REVIEW OF RELATED LITERATURE
--------------------Th-e---re-'"v..-:i-ew--of-----t-he --1-i t-era ture -is presented- i-n four

sections.

The first section provides a general background

on the status of education of Mexican Americans.

The

second section includes a review of two key concepts in
this study:

aspiration and achievement.

The third

section includes selected works related to Chicanos in
higher education.

The fourth section includes selected

reviews related to the following variables:

socioeconomic

status; acculturation; world view; parental support; peer
support; career aspirations; school staff support; family
structure; sex roles; and academic self-concept.

The

concepts of aspiration and achievement are the unifying
themes in all four sections.
Status of Education of Mexican Americans
According to Moore (1970), the history of Mexican
Americans is unlike that of any other American minority
group.

She states that the only close parallel lies with

the American Indian, yet there are only a few
similarities.

As with the American Indians, some early
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Mexican settlers of what is now the Southwest, became a
minority, not by immigration or slavery, but by conquest.
The early history of Mexican Americans is the history of
how they became subordinate people.

The Southwest has had

a long history of ethnic isolation and segregation of
Mexican

Americans.

Even though segregation probably never

has been required by statute in any of the five
Southwestern states, it has been practiced not only in the
schools of the region, but also in many other aspects of
life as well.
Although there have been Mexicans in what is now
called the United States for over 300 years, the majority
of Mexican Americans have emigrated to the United States
(documented and undocumented) since the Mexican Revolution
of 1910.

They have come in large numbers to work as

laborers, attracted largely by high wages, and to flee
economic and political deprivation.

Mexican Americans

make up America's latest great wave of immigrants, who
have learned a hard lesson:
bottom.

latecomers start at the

Nearly 27% of Mexican American families in the

United States earn less than $7,000 a year, whereas only
16.6% of non-Hispanic families fare as badly (Time, March
1979).
Even though Mexican Americans have a long history in
the Southwest, upward mobility and acculturation has not
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been inevitable for them.
reason for this fact.

Geography provides one good

The Rio Grande is not a physical or

a psychological barrier like the ocean Europeans crossed.
Unlike Europeans or Asians, who cut themselves off from
their homeland when they come to the United States,
Mexican immigrants can always go home if things do not
work out for them in the United States.

Even if they do

not return, they can rekindle close ties to their culture
and language by crossing the invisible 1,200 mile border
between Mexico and the United States.
~

j

McWilliams (1949)

believes that psychologically and culturally, many
Mexicans have never emigrated to the Southwest but have
returned in many cases for the second, third, fourth, or
fifth time.
In a work by the U.S. Civil Rights (1971) Commission,
the ethnically mixed community of the Southwest is
described as a social hierarchy.

This hierarchy is

structured with Anglos on the top and Mexican Americans on
the bottom.

One scholar who reviewed the literature of

the past 40 years on Mexican Americans in California
described this hierarchy as having a caste-like social
structure in which Anglos have always been on top of the
hierarchy and the Mexican American population has been
isolated on the bottom.

Prior to the Second World War,

Mexican Americans in Southern California frequently were
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refused housing in Anglo neighborhoods, forced to attend
de facto segregated schools, excluded from certain public
facilities (such as restaurants and swimming pools) and
denied employment because of their ethnic background.
Post World War II social changes, as well as the civil
rights advancements of the 1960s have improved the legal

r,

status of Mexican Americans with respect to these
educational, economic, and residential segregation issues.
Historically, many of these families have come to the
United States from the most rural, traditional, and low
income areas of Mexico (Samora, 1971).

But the vast

majority of Mexican American families now live in urban
centers.

Most of these immigrants continue to live in

poverty, but of an urban nature.

They also are faced with

racial discrimination, which was not part of their
experience in Mexico.

Additionally, they must learn to

cope with the language handicap in order to survive in a
far more technically advanced society than the one which
they left.
Murillo (1971) states it is not widely known that
Chicanos are not homogeneous.

Indeed, on the contrary,

they are quite heterogeneous.

Yet researchers and

educators unfortunately continue to group Chicanos as a
whole.

Instead with respect to cultural orientation, the

Mexican American population should be more accurately
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viewed along a continuum with traditional Mexican culture
at one end and contemporary Anglo culture at the other.
Some Chicanos identify more closely with the Mexican
culture end of the continuum and others with the
contemporary Anglo cultural end.

Thus, Mexican Americans

do not deserve simple generalizations, whether they come
from the popular press or from scholars.
Historically,

the American Southwest bore the

imprint of Mexico long before the treaty of Guadalupe
Hidalgo sealed the United States conquest of the region in
1848.

Only in the last generation have Mexican

Americans emerged as a large influential minority in this
country.

The future of the Southwest is being shaped by

10 to 12 million Hispanics in the five Southwestern states
as well as by untold millions of undocumented immigrants.
These undocumented immigrants were not counted in the 1980
census but nonetheless remain a permanent presence in the
Southwest.

In addition, there are also social researchers

who predict that Hispanics will surpass the nation's Black
population by the late 1990s.
A thorough understanding of the general background
information that was just reviewed greatly facilitates
proper comprehension of the educational problems of
Chicanos.

The background information revealed the effects

of many historical factors on the educational
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opportunities for Mexican American students.

If any

viable educational solutions are to be developed, these
solutions must take the total and unique historical and
cultural background of Chicanos into consideration.
i

In

conclusion, most social researchers agree that although

I'

t_

Chicanos have made some socioecoomic advances in this
country especially since World War II, they still are the
poorest and least educated group of people in this nation.
Aspiration
Most of the research on levels of aspiration has been
conducted among members of the dominant group in American
society.

There is, to be sure, a small number of

researchers who have investigated differentials in levels
of social aspiration among members of certain minority
groups.

One example of this type of research is the study

among Negro students completed by Smith (1969).

Generally

speaking, however, these types of studies have been very
limited.
The literature bearing on the concept of aspiration
is extensive in regards to research on the dominant group
in society.

Based upon the review of literature on

aspiration, it can be said that the study of levels of
occupational and educational aspiration among members of
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minorities in the United Sates has been largely neglected.
What is needed is further research studies in which the
concept of aspiration is applied to minority groups.
The study of differential levels of aspiration within
ethnic groups, however, presents an added problem.

This

is the problem of the cultural dimension involved.

Some

writers claim that the culture variable can be regarded
simply as another variable on the same theoretical level,
such as education and socioeconomic status.

Other

researchers claim aspiration should be considered as an
empirical question and that accordingly, the relationship
between cultural factors and levels of aspiration be
investigated empirically.
Certain factors suggest more caution in the
interpretation of findings on aspirations.

One such

factor is the role of the family in the process of
development of social aspiration.

In the process of

development of social aspiration, how a family looks at
success has been found to be of great importance.

For

example, Kahl (1961) discovered that youth from families
willing and able to support and encourage them had higher
levels of aspiration.

This means that the family has a

very important role in the process of crystallization of
aspirations of young people and functions also as an
important supporting structure.
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It should be pointed out, however, that family
support, economic goals and morality are not strictly a
matter of neglect or support on the part of parents.
Even when this type of support exists, it may not be
sufficient unless the family in general and the parents in
particular have a sufficient amount of cultural and social
know..:how fo be effective in guiding, helping and
supporting the aspirations of their children.
In this regard, the observations of De Hoyos (1977)
indicate that Mexican American families do not seem to
possess a sufficient amount of such cultural and social
know-how.

It appears that their acculturation has

emphasized mostly those external, more tangible aspects of
the culture, and has not included many aspects of the life
style of members of the dominant group.
The review of literature on aspirations suggests that
a critical need exists for more data on how aspiration
level affects Mexican American students.

I t also implies

that Mexican American families have a wide range of
aspiration levels, and, therefore, that the heterogeneity
of Mexican American students should be taken into
consideration when systematically studying them.
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Achievement
Achievement is related to the sociocultural origin
of the student and to the sociocultural context in which
he is educated (Maehr, 1974).

The plaintiffs in Brown v

Brown of Education of Topeka (1954) were obviously
cognizant of this fact.

The Coleman Report (1966)

documented on a grand scale just how important and
pervasive these differences are.

It also added one other

critical insight; by highlighting the school's capacity
to narrow the differences in achievement among social and
cultural groups, the report called attention to the wider
social and cultural context in which teaching and learning
occur.

Educators, according to the report, cannot ignore

the social and cultural backgrounds of children.

The home

is critical in the educational process, and what happens
outside the school grounds is equally, if not more,
important than what happens within.
Personal achievement does not occur in isolation.
Similar to other behaviors, in achievement an individual
is responding to the norms, values, and expectations of
the groups that are significant in his world at a given
moment.
changes.

Achievement therefore changes as group membership
Most teachers are aware of this at a very

functional level.
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More often than not, the lack of motivation on the
part of ghetto children is a function of membership in
certain groups.

The expectations, rules, rewards,

sanctions, and aspirations of peers are critical in

I

determining how children approach achievement situations.

'

j

I

Pettigrew (1967) points out that integration is important

j

precisely· beC.au.Se it establishes new and different social
relationships and new groups with which the student can
compare himself.
In a very real sense socialization within a social
group influences personal goals as well as ways to achieve
goals.

The effect of group norms is clearly an important

variable in achievement.

Another major factor influencing

achievement is an individual's need to achieve as defined
within the roots of family environment.
Stendler (1950), in a study of parental attitudes of
first graders, found achievement to be related to
parents' aspirations for children as well as the amount of
assistance given to children, in preparing for school.
Sears and Lewin (1957), in studies of preschool children,
indicate that the level of rewards and expectations
established by parents influences the level of goals set
by the child.

Kahl (1953) explored the influence of

families on high school students in order to account for
different aspirations regarding college.
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He found that

boys whose parents were discontented about their own
status encouraged their sons to use education as a means
of social mobility.
In several studies, researchers have addressed the
issues of values and attitudes of students, parents, and
school personnel as they related to ethnicity and

~

educational practice.

Schwartz (1971) emphasized that

ethnicity must be defined by variables in addition to
simple nationality labels.

I
II

Her study compared Mexican

Americans and Anglo secondary school age children.

She

H

found high expectations of school attendance for both

I

groups, but a higher generalized faith in mankind and more

I

optimistic orientation toward the future among Anglos than

]

I

among Mexican Americans.

Schwartz believed these

attitudes were also related to achievement.

More

important, she showed that within the Mexican American
group these attitudes were not distributed evenly, and
that Mexican American pupils of higher socioeconomic
status were more similar to Anglos then Mexican American
students from low income backgrounds.
Evans and Anderson (1973), while not examining
variations within the Mexican American group as did
Schwartz, found that stereotypes about this group held by
educators and used to explain their relation to failure
are seriously in error.

They found that Mexican American
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students, in comparison to Anglos, did have lower selfconcepts of ability, experienced less democratic parental
independence training, had fatalistic present time
orientation, had a lower striving orientation and lower
educational aspirations.

However, simple minded linkages

to school attitudes do not work.

The Mexican American

students were als-o found to come from homes where
education was valued and stressed.

Parental encouragement

of schooling was linked to values and experiences which
the authors attribute to a culture of poverty.
Madsen and Kagan (1973) report on a study of
experimental situations in a small Mexican town and among
Anglos in Los Angeles.

Mothers of both groups rewarded

their children for success, but Mexican mothers encouraged
their child who failed more often than did Anglo mothers.
Overall, Anglo mothers chose higher and more difficult
achievement goals for their children.
The critical idea that this review on achievement
proposes is that many Mexican American parents do indeed
want their children to go to college.

However, the

Mexican American students' potential to achieve is
blocked because their parents often lack the financial
fees, as well as the necessary information to properly
counsel and motivate them.

2R

Review of the Literature on Chicanos
in""lligher EducatiOn
In reviewing the literature on the educational
problems of Mexican American students, it is clear that
there is an abundance of research concentrating on the
educational problems of Mexican Americans in grades K-12
of the public school system.

However, very little has

been done on the educational experiences of Mexican
American college students.
The research on educational and career aspirations of
Chicano students is limited, but there is substantial
evidence indicating that Chicano students do not benefit
from educational opportunities as much as other members of
society.

Reseaichers have focused on the psychological

and cultural attributes of Chicanos which contribute to
lowered educational achievement levels (Palomares
Cumins, 1968).

&

Other researchers (DeBlassie, 1968; Carter,

1970) have emphasized the institutional barriers that
restrict the motivation and opportunities for Mexican
American students.
However, Ovando (1977) indicates that only recently
did colleges faculties become aware of the special needs
of minority students.

He states that in recent years the

trend has been for institutions to become involved in the
special training and recruitment of minority groups.

Yet

much of the emphasis has been on understanding the unique
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cultural traits of the various groups.

While the author

agrees it is important to understand the concept of
cultural differences, he insists this alone is not enough
to deal effectively with the educational problems of
minorities.
Supplementary to Ovando's work is that of Martinez
(19'r5), wl:to c-ompleted research on retention at one

California State University.

She found that the majority

of college dropouts had very negative educational
experiences.
"
l

l'

Among these negative experiences were the

students' beliefs that they had little or no contact with
professors, and that few professors took personal interest
in them.

Also, most students found their time in classes

wasted, uninteresting, and extremely depersonalized.
These students stated that their most crucial problems in
college were inadequate guidance, lack of financial
resources, irrelevant curriculum, inappropriate teaching
methods and bureaucratic procedures.
Garcia (1974) also looked at academic performance.
He compared dropout rates among Mexican American and Anglo
community college students.

Garcia reported that Mexican

American students in the sample did not appear to be
concerned with programming periods, cut off dates,
availability of classes, prerequisites, teacher expertise,
and graduation requirements.
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In short, they lacked

knowledge of school procedures, which led to their high
dropout rates.
In the same general category of research, Cardenas
(1974) addressed the issue of equality of educational
opportunity as it concerned access to higher education for
Mexican Americans in Colorado.

The problem was diagnosed

"tlil"o"'Ugh a· ·re-view- of--literature and an exa.miriation of three

special access programs in San Antonio high schools.

He

concluded that the problem of underrepresentation in
colleges and universities is complex, and that there are
many interlocking, social, economic, and political factors
affecting educational results.
The broad purpose of an investigation by J. A.
Martinez (1978) was to shed some light upon the life
experiences of Mexican Americans when confronted by the
opportunity to pursue post secondary education in a
community college.

He concluded that the typology of

alleged road blocks to

higher education for Mexican

American students only partially existed in the life
experiences of his sample population.

In addition, he

found that only lack of financial resources was a
significant roadblock to the pursuit of post secondary
education.

Thus, according to J. Martinez, the other

claims of educational barriers were not truly critical in
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keeping Mexican American students from educational
achievement.
Only a few researchers, such as Collymore (1971),
have attempted to determine the educational aspirations
and needs of Chicano community college students.
Collymore analyzed the college and career aspiration
d-ifferences arid similarities among selected Chicano and
Black community college students. This research study was
particularly noteworthy because it culminated in a set of
normative guidelines developed to help the total college
staff to interact more effectively with non-white
community college students.
In addition, there have been other research studies
in which attitudes and expectations of Chicano community
college students were measured.

Most of these other

studies focused on specific careers or vocational
programs.

Payton (1976) examined the attitudes and

expectations of Mexican American criminal justice students
in a two-dimensional comparison design.

He first studied

Anglo students majoring in administration of justice and
then compared them to Mexican American students majoring
in administration of justice.

Payton suggest that Mexican

American students should not be placed in one simple
category regarding attitudes and expectations, since they
are not a homogeneous group.
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He concluded, however, that

Mexican American students have more idealistic
expectations than their Anglo counterparts.

Other

differences are that Mexican American students are more
suspicious of the establishment, and often suffer from a
conflict of loyalty between the strict demands of their
chosen occupation and the mistrust of their ethnic group.
Payton cites-the lack of communication skills among
Mexican Americans as the key barrier to success in college
and careers.
Gares (1974) took a different tack as he investigated
the occupational counseling given to Mexican and Anglo
American students upon entering the community college.
His major findings were that Mexican and Anglo students
differentially perceived counselor recommendations to
study for specific occupations.

These perceptions limited

the educational and career alternatives of Mexican
Americans.

He concluded that when Anglos and Chicanos are

given recommendations by counselors to train for specific
occupations,

Chicano students, unlike Anglo students, are

likely to resign themselves to only those limited choices
that the counselor recommends.
Hernandez (1973) examined college advisement
practices in high schools as perceived by Mexican American
high school students and their parents.

In contrast to

previous research, he found that Mexican American
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students and parents had a more positive attitude toward
advisement and school counselors than Anglo American
students.

He also felt that Mexican American high school

students did not lack motivation.

Instead, Mexican

American students post-high school plans were more well
defined than those of Anglo American students.
-

In

summary-, -Hernandez felt that this counseling process for
Mexican American students positively affected their
familiarization with the educational process.
Orientations toward educational attainment were
investigated in a study by Juarez and Kulesky (1965).
Mexican American and Anglo boys in economically depressed
areas in Texas were found to have similar educational
goals.

A detailed analysis of the data revealed that

Anglo boys tended to express high educational goals more
frequently than their Mexican American counterparts.

More

Anglo boys expressed desire to go to college and graduate
school than Mexican American students.

The Anglo group

also had higher educational expectations in comparison to
the lower aspirations of Mexican American students.
The review of literature on Chicanos in higher
education thus far reveals that there is still a need for
more research on Chicanos in higher education focused
specifically on aspiration.

Other important works in the

review of literature reviewed in the next section focus on
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those variables critical to the development of this study.
Critical Variables Influencing Mexican American
Student Achievement and Aspiration Levels
Ten critical variables were selected from a review of
literature on Mexican Americans as well as from
suggestions from experts in the fields of counseling and
ethnic studies.

These variables are socioeconomic status;

acculturation; world view; parental support; peer support;
career aspirations; school staff support; family
structure; sex roles; and academic self-concept.

Each

will be considered separately for assessing its respective
impact or influence on the success or failure of Mexican
American students.

Socioeconomic Status
Mexican Americans rank at the bottom or near the
bottom on nearly every measure of socioeconomic status.
The 1978 U.S. Census Bureau research data show that nearly
50% of Mexican Americans in the Southwest live below the
official governmental poverty level.

Most Chicanos

historically have been relegated to the most menial and
hazardous jobs in this country.

They survive as manual

laborers, and large percentages work in canneries,
fi.eldwork, mining, construction, and domestic work.

In

many parts of the Southwest, unemployment for Chicanos is
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double that of Anglos.

Mention should also be made of the

extensive racism and prejudice which has helped to
suppress the economic conditions of Chicanos.

In total,

the insecure conditions of employment in low paying jobs
and the often seasonal work have relegated most Chicanos
to the lowest socioeconomic class in this nation.

Since Mexican American students belong to the lowest
socioeconomic structure, they are faced not only with bias
for being poor, but also confronted by the prejudice and
ignorance of educators for being culturally different.
The overall effect of these cultural and class prejudices
l

is to reinforce negative stereotypes of Chicanos by naive
or racist educators.

A vicious cycle of preconceived

notions about the inferiority of poor people places
further limits on the education of these students.
Several authors have contended that the schools
function to perpetuate the status quo in society.

An

interesting finding by Rist (1973) was that the overall
patterns of why children in low income schools do poorly
is that, although teachers are technically competent in
their subject matter, they generally are ignorant of how
socioeconomic structure and cultural backgrounds may
affect the learning process.

Rist contends that these low

income schools reflect larger societal processes.
are organized to reward the kinds of activities and

36

They

interests which are characteristic of middle class and
upper income students and to ignore or negate the
contributions of lower class students.

In so doing, Rist

believes that these schools function to legitimize and
perpetuate the larger society's inequality and injustice.
Weinberg (1977) asserted that schools have been and
remain. intellectual· proving grounds and that they
replenish society's occupational needs.

Schools,

according to Weinberg, are called upon to produce what
society defines as its needs.

Furthermore, he states that

the sorting done by our schools has to do with something
other than talent and merit.

He believes that schools

instead serve to certify the status of the privileged and
keep the oppressed in the dismal darkness of apathy and
defeat.
Often times there is a general feeling of hostility
towards schools among Mexican Americans because they feel
that school and society have served to keep the Mexican
American in his place.

Many Mexican Americans also

believe that the motivation for this inequality is to
supply the Southwest with a pool of cheap unskilled labor.
Carter (1970) supports the idea that the schools,
reflecting the parent society, unconsciously develop
policies and practices and promote conditions that
discourage academic achievement and encourage dropping
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out.

The net effect of these educational practices and

policies has been to limit Mexican Americans achievement
in schools.

The following research studies are a

collection of works on how low socioeconomic status
specifically operates to limit Mexican American students'
achievement.
Cuellar (1970) found that Mexican Americans hold the
poorest jobs inside most broad occupational
classifications.

Even where representation is equal,

Cuellar found that Mexican Americans received lower pay
for similar work than their Anglo peers.

Moreover, jobs

that depended entirely upon the Mexican American community
commanded relatively lower wages than those for Anglo
counterparts.
Ten Houten et al.,

(1971), found that family

socioeconomic status is the strongest determinant
affecting college plans of students.

Children of higher

social class origins are more apt to aspire to go to
college, make concrete plans and actualize these plans
than are children of low socioeconomic status.

Ten Houten

also found a high correlation between socioeconomic status
and college aspirations persists even when controlling for
related variables, such as sex, measured intelligence, and
neighborhood status.
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Sewell and Kahl (1963) have shown through their
extensive research that parental encouragement of college
attendance is an intervening variable between family,
socioeconomic status and college plans.

In other words a

high level of parental encouragement can overcome
obstacles of low socioeconomic status and family
··ch-aracteristics.
Kahl and Borden (1953) have concurred that family
status only indirectly affects college plans.

They

indicated that children from high social class backgrounds
were more apt to have parents who encouraged and even
expected their children to go to college.

They also found

that parental stress on college, in turn, made it more
probable that children would go to college.

This

increased probability was due to the fact that children
responded to parental aspirations as well as to the
influence of socioeconomic status.
More support for the pervasive influence of family
background factors on subsequent school achievement was
provided by the Coleman Report (1966).

One of the major

conclusions of this major study on the equality of
educational opportunity was that the largest proportion of
variation in achievement among students who attended
different schools was not due to differences in school
programs, staff, and facilities.
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Rather, the differences

were a consequence of variations in the background of
children when they first entered school.

Moreover,

Coleman's data demonstrate that children from various
ethnic groups not only enter the school at a measureable
disadvantage, but also that the disadvantages become more
pronounced as they progress through school.
Tne reviewof literature on socioeconomic status
strongly suggests the importance of the financial
stability of the students' parents on his future
educational success.
Acculturation
Benedict (1959) stated that the desire to grasp the
meaning of a culture as a whole compels one to consider
descriptions of standardized behavior merely as a first
step leding 'to understanding other behavior.

Benedict

advocates the need for seeing a person as he exists within
the individual framework of his own culture and how this
affects his learning and perceptions.
It is a difficult task for educators to communicate
or establish good rapport even when teaching students from
backgrounds similar to their own.

However, the task

becomes even more difficult in a crosscultural, multiracial
setting.

Educators, like everyone else, perceive and

behave according to their own cultural patterns.
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Consequently, it is hardly surprising that educators
frequently misinterpret the behavior and/or language of
student whose cultural background they do not share.
According to Gibson and Arvizu (1977):
••• in order for any teacher to understand the
behavior of students from diverse cultural
background, he must be sensitive to the fact
that not all children are socialized in the same
·manner from culture to culture. The systems of
discipline are different. The teacher who has
knowledge and understanding of the other
cultural system can better judge where the
standards or goal perceptions set by the school
and by himself, coincide or conflict with
students from divergent cultures (p. 110).
Gibson and Arvizu also emphasized the fact there is a
great variation of cultural task and linguistic skills
among Chicanos.

They recommended educators learn to

perceive these subtle cultural and linguistic
distinctions.
Until recently, few researchers have addressed the
impact of language and culture of Mexican American
students on their learning process in school.

Saville-

Troike (1976) has reported:
••• most Chicanos can be identified by a common
language (Spanish), certain values, religious
preference (Catholicism), and specific cultural
or traditional mores. The latter will most
often include a preference for personal contact
and individualized attention (personalism). The
educator shoul~ also be aware of the varying
rates of acculturation among Chicanos which can
often be inferred from the degree of commitment
to cultural variables, such as language, diet,
and traditional values (p. 64).
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Ramirez and Castaneda (1974) state that Anglo
educators should also know that the Chicano's cultural
values often conflict with those taught in the American
school system.
~

I'

~

~

I!
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In particular, the Mexican American

family, says Castanada, is more authoritarian than that of
Anglos and teaches the child to be loyal and respectful of
the

family~

Also-, boys learn sexually defined roles which

may conflict with classroom methods and, in particular,
female teachers.

Girls in traditional families are taught

to be modest, and this also conflicts with rules in school
~

~
iI

that require clothing changes for physical education.
Finally, Mexican Americans are often rebuffed by the lack
of "personalism" in the business-like manner of many
educators and teachers.
Also according to Ramirez and Castaneda, social

I

scientists have long been concerned with the plight
bicultural person in our society.

o~

the

They have described him

as a person caught between the merciless demands of two
cultures.

His inability to comply with the requirements

of both groups results in a failure to establish an
identity followed by disorientation and stress.
Furthermore, Ramirez and Castaneda found that values
and socialization styles determine or affect development
of cognitive style, and, which in turn affect the learning
potential of children.

They also state that differences
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which parallel those seen in socialization practices also
may be seen in several areas of behavior, such as
learning, incentive, motivation, human relations, and
communication styles.

Thus, they contend cultural aspects

play a role on how the learner will learn in classrooms
due to the social and cultural patterns and values that he
---brings witil him and how these are regarded at school.
In his work on Mexican Americans in South Texas,
Madsen (1964) uncovered evidence of a similar conflict.
He found that the Mexican American is, on the one hand,
being pressured by the Anglos to abandon his folk culture;
and on the other, he is being encouraged by some of the
members of his group to ignore the Anglos and retain the
old ways.

Madsen wrote that the Mexican Americans of the

Rio Grande Valley were being faced with a difficult and
almost impossible choice between conforming or not
conforming with the Anglo world.
Furthermore, Madsen contends that Mexican American
students have extremely negative attitudes about school
due to conflicts in cultural values.

Many of these

children come from barrios, where they adopt a system of
beliefs and role coping behavior which is far removed from
Anglo middle class values and roles.

In addition, they

learn to model themselves after Mexican Americans who are
often critical of Anglo ways.
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The research of both Madsen and Ramirez and Castaneda
suggests that, since the bicultural individual is
constantly forced to choose between his loyalty to two
different groups, he is constantly under stress.
Conflicting values in an individual may give rise to an
uncomfortable sense of insecurity and instability.

The

--- bicultural man-; then, in his desire for stability,

searches for ways which will reduce his discomfort.

Many

times his solutions are costly in that they may lead to
emotional and mental problems.
The authors of the

u.s.

Commission on Civil Rights

(1972) study examined the degree to which schools in the
Southwest were succeeding in educating their students,
particularly minority students.

They pinpointed the issue

of assimilation and sketched the conflict between the
emphasis of Anglo culture and language in the schools and
detected a distinct Mexican American cultural pattern.
They found three aspects of cultural exclusion practiced
in the schools very damaging to the success of Mexican
American students in education:
Spanish language,

1) exclusion of the

2) exclusion of the Mexican cultural

heritage; 3) exclusion of the Mexican American community
from full participation in school affairs.
Most educational researchers have failed to note the
cumulative negative effect of this clash in home and
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school values.

Instead, they have stubbornly insisted

that the culturally different child be molded into an
image suitable for the American educational system.
Advocates of multicultural education believe that a more
effective system would be to tailor the school curriculum
to better meet the needs of children from different
-cultures.
Carter (1970) found that there was very little
deliberate negative reaction to students by Anglo
educators, but many mistakes were made due to a
misunderstanding of Chicano culture.

Carter re-

emphasized that bicultural problems faced by many Mexican
American students often have bilingual problems as their
basis.

Language usage is an important characteristic that

differentiates the Mexican American family from other
ethnic groups.

Spanish is the most extensive and

persistent foreign language spoken in the United States.
Mexican American children tend to speak Spanish as
It is

their first language, and learn English at school.

not yet clear what impact such language bifurcation has
upon personality and cognitive development.

In early

studies, language dominance, fluency or preferences were
measured.

Since these studies were confined to such

isolated factors, they were inevitably inadequate.

Recent

studies of multivariate measurements of language skills
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appear more promising but they are yet far from clarifying
these questions.
In general many researchers have pointed out that
Mexican American communities that are closer to the
Mexican border, more rural in.character, and ethnically
homogeneous with strong attachments to Mexico, tend to

Children from

----ha-ve ---res-idents -who -are more traditional.

these communities tend to be those students who are the
lower achievers in the public school system.
Hernandez (1969) believes that it is necessary to
keep in mind that acculturation greatly affects a Mexican
American student's attitudes towards education.

To the

Mexican American of minimal acculturation, school is
hardly an extension of the home.

This fact often leads to

school-parent value conflicts which hinder the student's
progress through the educational system.

Despite such

conflicts, the goals of both the parents and school (that
is, to develop a good education for the child) are
often congruent.

However, the actual process of achieving

these goals is often misunderstood or regarded as somewhat
alien, and, therefore counter productive.
The review of literature on acculturation as it
affects Mexican American students intimates that the
unique language and customs of Chicanos greatly affect
their overall perspective on eduation.
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Also, the review

suggests that the clash of values between home and school
forms the basis for much of the Mexican American student's
educational problems.

World View
Another key variable affecting the educational
achievement of Mexican American students is their world
view.

World view is defined as an organization of images

which each person has about himself in the world.

These

images develop over time from the reflected appraisals of
I

j

others around him.

They stem originally from interaction

within the family, which is the first context in which
children see themselves.

After the family, school plays

the most decisive role in the development of self concept,
because children spend a great portion of their formative
years in school.
Children discover who they are as a consequence of
experiences.

The kinds of responses that children receive

from peers and teachers, and their own reactions to
instructional material, will positively or negatively
influence their self-concept.

Children's self-images are

affected by the manner in which teachers relate to them,
decide what is expected of them, and by the success
children experience with subjects.
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The manner in which

textbooks portray members of their cultural group also
affects their developing world view.
The ability to identify with others is an important
factor in developing a world view.

Each individual

develops from being self-centered in infancy to including
others as part of the self in adulthood.

During this

----------soci-alizati-on process, children develop feelings of

belonging, which schools may nurture by utilizing and
developing the particular language and experiences which
are part of a child's first sense of identity.
Identification with other people is more difficult to
achieve if the child's language and cultural experiences
are rejected in the school.
According to Murillo (1976), perhaps the most
detrimental and frequently occurring effect of all is the
confusion and loss of self-identification.

Murillo

believes that this confusion results from attempts to live
in a bicultural world.

One of the greatest challenges of

any developing individual is that of finding himself, or
knowing what he is and who he is.
identity crisis.

This is the well known

This crisis, which ordinarily

intensifies during adolescence, is difficult enough to
face under usual circumstances.

However, the problem can

be greatly magnified for the bicultural youth who, on
almost every side, finds himself and his teachers in
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conflict.

He needs only look at himself and his Anglo

counterpart to notice the differences in skin, color,
manner of behavior, neighborhood and economic position.
It is no wonder that he may at times be confused or
temporarily lose his sense of identity.
The identity problems of Mexican Americans are not
-----l-imi--ted ---to the- -col-or of his skin, values, or economic

situation.

Often of even greater importance is the

constant attempt by the dominant Anglo society to pressure
and humiliate Mexican American students into giving up the
Spanish language and Mexican culture.

Many Mexican

American educators feel that the lack of Mexican history
in U.S. history textbooks, the forcible suppression of the
Spanish language in the classroom and playground, and the
inability of Anglo educators to motivate Chicano youth
have served to severely lessen the self-respect of Mexican
American children.
Other social researchers believe that Mexican
American students also have felt, and constantly been made
aware, that they were not acceptable unless they would
shed many of their native habits and language.

As a

result, many Mexican American students have attempted to
flee the barrio in order to raise their standard of
living.

For those Mexican Americans who are not willing

to part with their customs and language, this often has
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meant relegation to a poor job, inferior educational
experiences, and social ostracism.
On the other hand, Carter (1968) disagrees with those
authors who believe Mexican American students have a
negative self-concept.

He attacks theories that Mexican

American children have negative self-concepts as a group.
Instead, he states that, although Mexican American
students know the stereotype of Mexican Americans, they
seem to maintain a positive view of themselves against the

I
r

I
'

onslaught of the beliefs of Anglos.

He strongly suggests

that the supposed negative self-image of Mexican Americans
is, in reality, the Anglo's own stereotype of Chicanos.
Anglos, he states,

tend to think of Mexican Americans in

negative ways, and conclude that Mexican American students
see themselves in the same light.
It is generally acknowledged that a positive selfconcept enhances the degree of school success.

Van

Koughnett and Smith (1969) agreed with this idea.

They

state that, a person needs to have positive attitudes
toward himself in order to have school success.
Therefore, it may be concluded that school behaviors are
determined in part by the view that the child has of
himself.

Their findings suggest that students from

Spanish speaking backgrounds appear to have less
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confidence in their ability to fulfill their parental and
school expectations than those from Anglo backgrounds.
Haddox (1970) indicated that there was widespread
acceptance by educators of negative stereotypes for
Spanish speaking youngsters.

He stated that these young

people are characterized as tradition-dominated, noncompetitive, submissive, conformist, apathetic,
fatalistic, and lazy.
Furthermore, sociometric tests conducted by Parsons
(1966) disclosed that Mexican American children came to
share the view constantly held up to them that the Anglos

~
~

were "smarter".

Parsons further stated that when the

Mexican American child was repeatedly told that he was
"dumb," he began to behave in that pattern.
The review of literature revealed that the concept of
world view is critical to this research, because it helps
define how any student looks at his environment.

Thus,

students' outlooks on education are important determinants
in defining their goals and ambitions.

The literature on

world view shows that there are definite contradictions on
how educational researchers' interpret the personal
attitudes of Mexican American students.

This review of

literature suggests that too many researchers have
stereotyped all Mexican American students as having a
negative world view.

In contrast, certain researchers
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state that such a negative stereotype of Mexican American
students is untrue and that Mexican American students have
been the victims of these faulty generalizations.

In

summary, much more detailed and accurate data then is
presently available is needed before any reliable
conclusions can be developed.

Parental Support
An individual's need to achieve is a major factor
influencing achievement.

Needs are rooted and shaped

within an individual's family environment.

McClelland

(1953) concludes that high achievement motivation develops
in cultures and in families where there is an emphasis on
the independent development of the individual.

In

contrast, low achievement motivation is associated with
families in which the child is dependent heavily on his
parents.
McClelland's conclusion is borne out by the results
of other researchers.

Stendler (1950), in a study of

parental attitudes of first graders, found achievement to
be related to parent's aspirations for the child and the
amount of assistance given to the child in preparing for
school.

Sears and Lewin (1957), studying preschool

children, indicated that the level of rewards and

52

~--

expectations established by parents influenced the level
of goals set by the child.
Coopersmith's (1967) eight-year study indicated that
the important factors related to high self-esteem were the
closeness of the relationship between the child and his
parents, as well as the type of control or discipline
L

__ _

employed by the parents.

Coopersmith also reported that

youngsters with high esteem set higher standards for
themselves and came closer to achieving these standards
than did youngsters with low self-esteem.
Additional evidence of the family influence on selfconcept of ability is provided by several other studies.
Jourard and Remy (1955) demonstrated that self appraisal
by children was highly related to their perception of
their parents' perceptions of them.

The also found that

the levels of children's aspiration, their frustration,
their ideational independence from their parents, and the
maturity of their personalities were all related to the
children's perceptions of their parents' valuation of
them.

Brookover and Thomas (1964) also found that self-

concept of ability was related significantly to perceived
evaluation of significant others, notably parents.
Carter (1970) found that school achievement for
Mexican American students is closely related to social
class and home background.
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Such measures of school

achievement as standardized scores and GPA were reliable
indicators, regardless of the criterion used to judge
socioeconomic status.

Students whose parents had more

education, income and higher status jobs generally
performed well in school, regardless of ethnic background.
Carter emphasizes the fact that the more the child's home
is like what the school expects, the better he will
achieve.

Similarly, the more home support the child

receives, the higher the achievement level.

Southwest.

Their analysis of the Coleman Report regarding

Mexican Americans concluded that family background is most
important for school achievement.

Furthermore, this

series of reports concluded that the importance of the
association of family background with achievement does not
diminish over the school years.
In the Mexican American Study Project (1965) it was
found that a number of factors related to the home were
associated with achievement.

These same home factors in

varying degrees, related to the school achievement of both
Anglos and Mexican Americans.

Gordon, one of the

Mexican American Study Project researchers, felt that the
mother's aspirations and values regarding education was
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one of special importance to Mexican American students.
The consensus of the authors was that the level of
acculturation in the home greatly influences the academic
success of Mexican American children.
According to Anderson and Johnson (1968), there
appears to be little difference between Mexican American
families and other families with respect to the amount of
emphasis on education children experience at home.

This

finding is in contradiction to earlier notions that
Mexican American families place little emphasis on formal
education.

Moreover, no significant differences in the

amount of parental emphasis on obtaining good grades in
school, completing high school, and ultimately attending
college among four generations of Mexican American
families were found among Anglo and Mexican American
families.
Furthermore, Anderson and Johnson found that while
the child's desire to complete high school and attend
college appear to be related to the parents' educational
aspirations for their children, the child's own desire to
compete and to achieve in school appears to be somewhat
independent of his parent's desires in this respect.

In

addition, those Mexican American children studied revealed
a significantly high desire to succeed in school and attain
high grades.

These children experience the same high
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degree of encouragement and assistance at home as do their
classmates.

The findings strongly suggest that the

failure of many Mexican American children is the result of
inadequate educational programs rather than a consequence
of low levels of aspirations on the part of parents and
children, as many researchers on Mexican American students
have maintained.
In summary, it was demonstrated that the review of
literature on the variables of parental support on Mexican
American students within their respective families was
heavily weighted towards a cultural deprivation model.
This cultural deprivation model is characterized by an
interpretation of Mexican American students' lack of
educational achievement as directly attributable to the
inability of their parents to provide a home environment
which fostered educational motivation.

It was further

demonstrated that some recent researchers have challenged
the cultural deprivation model as inaccurate.

Instead,

these recent researchers contend that many Mexcian
American parents do in fact support the educational goals
of their children.

Since there is a divergence of

opinions among researchers on this critical variable, it
is all the more important that further research be
conducted on this variable.
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Peer Group Support
Social researchers typically become interested in
peer group behavior when that behavior conflicts
significantly with another group, such as the family.
This conflict occurs frequently, particularly in societies
such as our own.

Bronfenbrenner (1970), for example, has

pointed out that parents in the United States tend to have
less interaction with their children than do parents in
other countries, such as the U.S.S.R.
in the

u.s.

Because children

are isolated from adults, peer groups have

greater significance for children and are more likely to
present discrepant cultural frameworks.

The "generation

gap" shows that the family is not the only reference group
of significance.

Peer reference groups can be as critical

in determining behavior and achievement as the family, the
school, or even the child's aptitude.

Parents and

teachers may hope for scholarship, but a peer group that
values athletic accomplishment to the exclusion of
scholarship wins over many high school youngsters.
Juvenile delinquency and drop out rates in school are
astronomical for much of the youth in inner city ghettoes
and barrios.

The schools' attempt to make students

conform to a society that negates their very existence is
at least part of the reason for such rebellion.
regard, Bronfenbrenner states that the increasing
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In this

alienation from adults by adolescents has resulted in an
increased reliance on peers and, correspondingly, an
increase in juvenile delinquency.

Among poor kids, who

very often feel stigmatized and powerless and whose range
of alternatives is limited, there is even a stronger
attraction for peer group interaction than among more
affluent kids.

Often times, the great appeal of gangs to

lower class youngsters is due in part to the fact that
society has labeled them as losers.

Therefore, only within the

small realm of their gang peers do they feel that they are
important.
Researchers who adhere to the "cultural deprivation"
model contend that the self-concepts of juvenile
delinquents, especially lower class kids, are usually
negative due to comparisons of themselves as inferior to
the general society.

Also their parents in many cases

have socialized them in a critical and intolerant manner.
These types of socialization and child rearing patterns
instill frustration, impatience, and often hostility in
the child.

As a result, these children are very likely to

react in a physically aggressive manner.

This often leads

to illegal action against a society they see as unfair,
uncaring, and hostile.
In a very real sense, a social group tells a person
what goals to strive for as well as how to attain these
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goals.

The effect of such norms is clearly an important

variable in any achieving situation.

More often than not,

the "lack of motivation" on the part of the ghetto or
barrio child is a function of his membership in certain
groups.

The expectations, rules, rewards, sanctions, and

aspirations of his peers are critical in determining how
he will approach achievement situations.
Groups of persons behaving together over a period of
time evolve their own normative structures, that is, their
accepted and approved ways of doing things.

The more one

group is isolated from another, the higher the probability
that

different

evolve.
little

norms,

values,

and

expectations

will

In a school which is heavily segregated, there is
opportunity for cross fertilization of values

and

ideas.
Manuel Ramirez III (1968) believes that an identity
crisis in Mexican American adolescents promotes the
importance of peer groups among Chicanos.

He states that

social scientists have long been concerned with the plight
of the bicultural person in our society.

They have

described the bicultural person as caught between the
often irreconcilable demands of two cultures.

The

resultant inability to comply with the requirements of
both

grou~s

makes it difficult to develop consistency in

an identity, which in turn, produces disorientation and
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stress.

The bicultural individual, such as Mexican

American students who chooses to go to college, faces so
much frustration in having to choose so often between
loyalties, and under such difficult conditions, that he
usually attempts to resolve any conflicts by choosing one
group and rejecting the other.

Time and again, research

has shown that the group selected in such situations is
the dominant Anglo culture, and also that acculturation to
Anglo values and norms occurs at the expense of the

~

1·~

Mexican culture.
According to Moore (1978), a discussion of peer group
support among young Chicanos can never be complete without
examining the persistence and influence of Chicano gangs.
Her research corroborates the importance of gang
membership for many alienated and suspicious Chicano
youths.

Since the early 1920s, Chicano urban problems in

the Southwest have centered around welfare, drugs, and
persistent youth street gangs.

Since Anglo-based

aspirations normally are denigrated in these barrios, it
is no wonder that education among gang members is frowned
upon and ridiculed.
Ten Houten (1968) found the peer aspirations of
Mexican American boys are the strongest and most valuable
predictors in determining college plans.

Interestingly

enough, this research also suggests that Mexican American
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students with college plans are more independent from
their parents and manifest lower self-esteem than Mexican
Americans with no college plans.
De Hoyos (1961), however, contradicts Ten Houten.

He

found that both midwestern Latinos and non-Latinos
indicated that their friends' anti-college attitudes would
not have an effect on their own college aspirations.

In

other words, they reported that their friends' opinions
would not affect their own college decisions.

The overall

important finding in his research, regarding peer
influence, however, was that Latino students were no more
likely to be influenced by friends then non-Latinos.
Related to the concept of peer group influence is
Farias'

(1970) study on Mexican American values.

In that

study, Farias described how Mexican Americans values and
identity with family and peer groups are all interwoven.
Loyalty to one's ethnic group is often based on
competitive values, and Mexican American students often
are forced to choose between home and school values.
Furthermore, a Mexican American student who does not fit
in with his Mexican American peer group often is mocked or
shunned.
The review of literature on peer group support points
out that some researchers feel that group influences are
greater among the poor than among other classes.
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This was

true espeeially among Chieano youths due to the pereeived
needs for colleetive strength to fight prejudiee and
raeism.

Another group of researehers believe that

belonging to a eertain gang or elique is often times just
a form of physieal and social survival in the barrio for
young Chieanos.

Yet other researehers state that peer

group support is a key variable beeause of the high
Mexiean Ameriean dropout and juvenile delinqueney rates
among teenagers.
In summary, the review of literature on the peer
group support variable reveals that there are diverse
interpretations of this variable by researehers.

Despite

this diversity, this research is important, beeause it
highlights the need for more researeh in order to develop
a greater understanding of variables affecting the
adoleseenee period of Chieanos.

I
J

Career Aspirations
Gilmore (1973) states that as the world of work
beeomes inereasingly eomplex, a person's ability to see
alternatives and make appropriate decisions beeomes
increasingly important.

The minority student from a

eulturally different or eeonomically disadvantaged
background is very likely to laek the skills necessary to
make eareerjlife planning deeisions, and to seek
information about eareer possibilities.
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Lower class adolescents typically have low career
aspirations.

The impact of social class on career choice

was revealed by a comprehensive study by Little (1967) who
studied all the graduating seniors in Wisconsin's public
and private high schools.

At the time of graduation,

students were asked to note the occupations they hoped to
enter.

The choices were later compared to the jobs they

actually attained.

Students who were in the lower third

of their graduating class in socioeconomic status had
significantly lower aspirations than those in the middle
and upper thirds.

In addition, the later actual job

attainments of the lower class students were quite close
to their expectations.
Simpson (1962) found that high school students,
regardless of social class, were likely to seek higher
education and higher level careers if their parents so
urged them.

However, they were unlikely to do so if their

parents were neutral or negative about preparation for a
career.

Lower class parents who drop out of school and

are later unable to find satisfying jobs, or any jobs at
all, are less likely to urge their children to go to
college than are upper class parents who have discovered
the employment value ·of a college degree first hand.
Kahl (1953) states that for the most part, lower
class adolescents experience and look forward to jobs,
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not careers.

They will value individualism and .take an

active stance toward the world and their future in it.
However, lower middle class adolescents and their parents
are likely to see the future in terms of the security,
II

il

stability, and respectability that jobs bring rather than

ll

II
~
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in terms of opportunities for development, intrinsic
satisfaction, and self-actualization.

Among most

Chicanos, employment is values primarily as a means of
providing goods and services that lead to satisfaction in
the extended family,
In a comparison study, Lineon (1965) investigated the
educational and occupational aspirations of Anglo, Spanish,
and Negro high school students.

Although he found a high

percentage of youth of all three ethnic backgrounds had

I

'
I

high levels of aspiration, Spanish American students had

-~

t
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the lowest levels of aspiration,

Further he found that

Spanish American girls were oriented toward vocational and
clerical jobs requiring less than a college education.
Shiarishi (1975) examined the effects of a career
-c-

guidance project on the level of occupational aspirations
of bilingual/bicultural adolescents.

The experimental

treatment utilized various group and individual modeling
techniques.

On the basis of her findings, she concluded

that career guidance projects did have an effect on
raising occupational aspirations.
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In addition she found

that girls' occupational aspirations levels were affected
more by guidance than boys' occupational aspirations.
Rainwater (1966) holds that young Chicanos in general
are likely to have a passive and even fatalistic attitude
in a survival-oriented economy.

Chicano youths, according

to Rainwater, have few opportunities to learn that active,
individual efforts might pay off in the long run.
Therefore, their career goals are often shortsighted.
The review of literature on career aspirations
suggested that the low career expectations of Mexican
American students can be explained partially by their
poor educational attainment.

Many of these researchers

state that Mexican American students who have had a long
history of failure in school understandably are reluctant
to risk further failure by working towards a remote and
seemingly impossible career goal.

Some of the studies

reviewed stated that there was a vicious cycle of failure
which curtailed the career aspirations of many Mexican
American students.

This cycle of low career aspirations

affecting low educational attainment is even more
important when it is understood in context with the other
interrelated variables studied in this research.
Level of College Staff Support
The nature of the interaction established between the
student and his teacher is related to a number of
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variables that have been discussed earlier in this study,
Various social researchers have investigated the area of
teacher-student relationships.

In particular, Malpass

(1953) measured the degree of favorableness of students'
perceptions of teachers, classmates, discipline,
achievement, and school environment at the elementary
level.

He found that students' favorable perceptions of

teachers and achievement goals correlated highly with
grades.
Davidson and Lang (1960) studied the relationship
'

between students' perceptions of their teachers' attitudes

1I

toward them and their own self-image, academic
achievement, and classroom behavior.

Students' self

perceptions were found to be similar to their perceptions
of teachers' feelings toward them.

Also, the more

favorable the child's perception of his teacher's
feelings, the higher the achievement rating.
Ryan (1960) conducted a major study of teacher
characteristics and related these characteristics to pupil
behavior.

He found, for example, that pupils were more

responsible and participated more in classes where the
teacher was highly original and adaptable in his
relationship to students.
The impact of teacher expectation was explored in the
research of Rosenthal and Jacobson (1970),
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They argued

that inadequate school performance of many students from
poor backgrounds was due to low expectations on the part
of teachers.

Teachers, they stated, communicated low

performance goals to low income students who then
internalized and reflected these low achievement goals.
In a review on teachers' expectations, Carl Braun
(1976) summarized research on self-fulfilling prophecy.
He explained the conflicting evidence in this area as an
interaction of several variables that teachers face in the
classroom.

His findings su·ggested that teachers need to

be highly aware of their own feelings and biases in order
to eliminate the negative impact of teacher expectations
on students.
The 1976 report by the
1

u.s.

Commission on Civil

Rights on the differences in teacher interaction with

r

Mexican American and Anglo students reported gross
disparities in teacher-student interaction in the schools
of the Southwest.

In this report it was shown that many

educators were failing to involve Mexican American
children as active participants in the classroom to the
same extent as they involved Anglo children.

Further,

differences in language and culture may partly explain,
but cannot justify, these disparities in classroom
interactions.
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It has only been in the last fifteen years that
researchers have focused on the effects of college
environments on recruitment, retention, and attrition of
students.

Previous to student affirmative action and

equal opportunity programs, there was little or no special
tutoring, counseling or financial aid programs on
community college campuses.

Instead, the college staff

was never treated as one of the key variables affecting
student performance and, thereby retention.

Ifferts'

I

(1957) survey, however, prompted a reevaluation of this

f

assumption, and subsequent research has provided

1"

considerable evidence that the college environment plays a

~

i

I

major role in determining the persistence or withdrawal of
enrolled students.

He further emphasized that the college

environment rather than the inadequacies of the students

I

themselves, should be given more emphasis in attrition
studies.
I

Hannah (1969) and Slocum (1956) have shown that
college dropouts were more dissatisfied with their
relationships with professors than were students who
persisted.

Also, these researchers stated that the

quality of the relationship between a student and his or
her professors is of crucial importance in determining
their satisfaction with the total institution.

Hannah and

Slocum go on to emphasize that a positive interaction
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between students and teachers facilitates the development
of a healthy attitude toward learning and toward college
in general.
Roueche's (1968) study on attrition for
nontraditional students shows that the community colleges
studied are failing in their ability to meet the academic
needs of their students.

Roueche defined nontraditional

students as those students who did not previously attend
college until special programs were developed to meet
their needs.

Roueche further elaborated that community

colleges have often not been able to accept the fact that
most nontraditional students do not possess the verbal or
math skills to succeed at this level.

He blamed the

faculty at community colleges for not adequately adapting
their teaching styles to motivate or to meet the needs of
these students adequately.
The review of literature on faculty support for
Mexican American students describes the lack of college
staff support and services for all minority students.

The
~,-~

general consensus of this review of literature is that
retention rates of Mexican American college students could
be aided greatly if there was a better relationship between
college staff and Mexican American students.

The review

found that this critical teacher-student interaction
should be of greater consideration in planning retention
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strategies for all community college students.

In the

final analysis the research contends that it is the
responsibility of these colleges and faculty to orient
their programs and instruction to meet the special
educational needs of nontraditional students.

~

-
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Family Structure
Family structure in industrial and urban societies
has undergone a transition from a patriarchal pattern to
one considered egalitarian.

Social scientists have viewed

family structural patterns as reflecting the social and

I

economic organization of society.

Accordingly, power

relationships within the family are considered to be
dependent upon economic roles within the larger society

I

(McLaughlin, 1973).

Although this interpretation of

changes in traditional family structural patterns is
widely accepted, changes in ethnic or minority family
structure are viewed somewhat differently.

This

difference in view is based on cultural values as the
primary factor, rather than social and economic
organization.
Prior to the social research of the 1960s, the
authoritarian Mexican-American family was viewed as a
product of the traditional Mexican culture in which a
macho male was dominant.

The idea of male superiority was
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heavily emphasized in the literature.

The father was seen

as having full authority over his wife and children, and
all major decisions were his responsibility.

Wives were

described as passive, submissive, and dependent upon their
husbands.
An example of a work which has influenced attitudes
and contributed to the perpetuation of inaccurate
stereotypes of the Chicano family is Madsen's (1960)
anthropological study of Mexican Americans of South Texas.
It portrays the Chicana as weak, submissive, and overly
respectful of her husband.

Mexican American society is

viewed as male-dominated in general.

Madsen writes "the

Mexican American wife who irritates her husband may be
beaten.

Some wives assert that they are grateful for

punishment at the hands of their husbands for such concern
with shortcomings indicates profound love" (p. 261).

This

study, used in many colleges and universities as an

I

authoritative source, advances a number of erroneous
conceptions about Chicanas.
Studies conducted in the last twenty years, however,
dispute the rigidity of patriarchy in Mexican American
families (Grebler, Moore, & Guzman, 1970).

Changes in

this traditional family structure have been attributed to
acculturation or to the acquisition of the predominant
values in the United States about familial roles.
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Tharp,

Meadow, Lenhoff, and Satterfield (1968), for example,
believe that social scientists have long assumed that the
process of acculturation operates with widespread and
profound effects on the minority ethnic group family.
While this portrayal has typified ethnic families in
general, it has assigned to great a role to the influence
of cultural factors in shaping family patterns of Mexican
Americans.

I

~
~
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This view of the family creates conceptual

problems because it invites the idea that certain patterns
are derivative of beliefs and values passed on from
generation to generation, rather than to social and
economic conditions.

Such a portrayal of the family also

implies that egalitarian marital roles and ethnic family
patterns are mutually exclusive (Alvarez & Bean, 1976).
According to Arroyo (1973) Mexican American families
are usually divided into two types.

One is the

patriarchal-traditional type whose structure is determined
by Mexican cultural values.

The second is a comparatively

modern type which is more egalitarian in structure.

This

second type is created when larger society's values
supersede the Mexican cultural values, and, as a result,
erode the traditional authority of husband/father in
family decision making.

Mexican American families whose

structure departs from the traditional patriarchy are
often charaterized by outside employment of wives.
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This

phenomenon is perhaps one of the key influences in
modernization of the Mexican American family, but has so
far not inspired any systematic study.

With increasing

numbers of Mexican American women entering the labor
force, the relationship between wive's employment and
family roles can no longer be overlooked.
In summary, this review of literature reveals that,
while some progress has been made on understanding the
Mexican American family structure, what writers on the
subject have failed to do is the kind of in depth research
that would reveal the nature and multiple modes of parentteacher-student interactions.

One group of researchers

implies that Mexican American students do poorly in an
educational setting, because they allege that the Mexican
American family structure does not foster educational
mobility and success.

Another group of researchers

defends the Mexican American family structure, but cite
cultural and communication differences as the key
variables affecting the lack of educational success.
Overall, the review of literature on family structure
shows how important this variable is to the educational
success of Mexican American college students.
Sex Roles
- Every culture establishes acceptable and unacceptable
patterns of behavior and psychological standards for the
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sexes, and these sex-role standards are imposed at an
early age (Schell & Silber, 1968).

Sex roles are

inevitably interwoven with the status that society
attaches to each role.

Male dominance was one of the

earliest bases of discrimination among human beings,
presumably because survival among hunting and gathering
tribes depended on the ability to move about unencumbered
by childbearing and nursing.
The superiority of the male sex role has been
perpetuated by incorporating it into the customs, laws,
and socialization practices of successive generations.

In

most societies, whether an ancient, primitive, or modern,
the prestige of the task determines whether it is assigned
to males or to females.

Women have generally been treated

as if they were members of a minority group, and there are
some parallels between traditional treatment of women and
the treatment of Blacks and Chicanos in American society.
Children learn these status differences early.

While

they are growing up, both sexes generally prefer the male
role with its freedom, authority, and power (J. Kagan,
1964).

As a boy grows, he discovers that society has

decided his vocational role as primary and his role as
spouse and parent as secondary; the reverse is true for
girl.

~

To fulfill these social roles, boys are likely to

be reared to achieve and girls are likely to be reared to
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nurture others.

Thus, as soon as children enter early

childhood, almost all societies foster achievement and
self-reliance in boys and obedience, nurturance, and
responsibility in girls.
In particular within the old traditional Chicano
family, the role of men and women are definitely
structured.

In this regard, men are encouraged to rule

their families and women were taught to be obedient to
their husbands.

A direct result of this type of

traditional structured family was that Mexican women were
not encouraged to compete in society.

Today, most

families in Mexico as well as Mexican American families no
longer adhere to these archaic traditions.

The

differences between male and female roles in Mexican
American families can no longer be looked at in a
simplified and fixed conceptual manner but instead must be
studied in light of todays varied social and economic
reality.
Many young Mexican American researchers feel that
while some research has been done on the Mexican
American woman, the existing literature on the sex role of
the Chicana gives a distorted and inaccurate image.

Much

of the small body of knowlege which exists on the Chicana
has been collected by Anglo writers who have lacked
sufficient understanding and sensitivity to the culture

75

of Mexican Americans to portray the Chicana accurately.
This research has had dysfunctional consequences for the
Chicana, because it perpetuates false and stereotypical
images of the role and function of women within the
Chicano community.
In large measure, this early research on the Chicana
reflects the general societal values, which, lacking
counter-images of the Chicano, tend toward unquestioning
acceptance of prevailing myths about the Chicana.

For

instance, educational, health, welfare and law enforcement
institutions often have utilized these distorted pictures
in developing programs to respond to the needs of the
Chicana.

by relying on these incorrect stereotypes, these

institutions and related service organizations inevitably
are misguided and misinformed.

This approach has

contributed to both the relegation of Chicanas to a
position of passivity and subservience and to barring
them effectively from a full and creative role in society.
The insitutions of family, school, and church
socialize all women, but the impact of these institutions
reflect a different reality for Chicanas.

For the

Chicana, the family evokes three levels of concern and
commitment.

She is concerned .first with the family

nucleus for which she feels direct responsibiity as
mother, wife, sister, or daughter.
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Second, she is

committed to an extended family, which encompasses
grandparents, uncles, aunts, cousins, godparents, and
nieces.

Third, she is concerned about the progress and

betterment of La Raza, her people, through her involvement
in Mexican American social action projects.

The Chicana's

role within the family is in constant evolution.

She

relates not only as a wife and mother, but also as
granddaughter, daughter, sister, aunt, worker, confidante,
and sometimes political activist (Hernandez, 1980).
The Mexican woman has been stereotyped as gentle,
mild, intuitive, maternal, self-denying, self-sacrificing,
and faithful.

In summary, she has been placed in the same

passive role attributed to all Spanish speaking people.
Simoniello (1981)

states that, until recently, much of

the literature tended to support such cultural
stereotypes.

She contends that women, children, and

ethnic minorities in our culture have been taught that
assertive behavior is the province of the white adult
male.

For the Mexican woman, self-realization is a double

dilemma at best.

Mexican women have found that they have

had to confront not only an externally imposed system of
racial domination but also a system of sexual domination
within their own culture.
Rigid sex-role stereotyping, portraying women as
mothers cheerfully baking cookies and cleaning house all
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day while fathers work in offices, is damaging for all
women.

For Chicanas, the damage is compounded by the fact

that the "mothers" in the media stereotypes are almost
always middle-class white women.

Chicanas have borne the

brunt of the educational system's self-fulfilling
prophecies.

Role models in the schools for Chicanas are

seldom teachers, principals, or school-board members, but
more often service workers in cafeterias.

They have been

traditionally counseled or tracked into vocational
classes, such as cosmetology and clerical skills, because
the school system operates under this misconception that

I

these are what they are most interested in and for which
they are best suited.
Although the total experience of Chicanas is distinct

I

from that of other women, they share many of the same
patterns of gender, class, and race oppression.

Moreover,

Chicanas share many of the same economic and social
patterns as other working-class groups.

Distinctions are

to be found by elaborating specifics rather than by noting
patterns.

Contrary to the image of the Chicana who stays

at home as a baby and tortilla maker, the 1970 California
census indicated that 49 percent of all Chicanas over
eighteen years of age were in the work force.

During the

peak child-bearing years, between twenty and thirty-one,
56 percent of all chicanas are workers.
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In California, 53

percent of Chicanas are employed as domestic workers or in
service industries and factories;

thus they are relegated

to the lowest status and lowest paying jobs (U.S. Census
Bureau, 1978).
In the last two decades, the United States
experienced two major related movements, the Civil Rights
and the Women's movements.

Both movements irrevocably

have changed the nature of the American society.

One

important indicator of these critical social changes is
that Black Americans and White middle class women have
achieved great strides as post-baccalaureate professionals
in positions not held traditionally by members of these
groups.

Chicanas, on the other hand, have been grossly

underrepresented in post secondary institutions in the
last fifteen to twenty years, and college attendance
statistics corroborate this pattern.
Nieto-Gomes de Lazarin (1973) reviews the problems
and societal pressures Chicanas face in attaining an
education.

Prejudices encountered by Chicanas in a

"closed educational system" include programming for
motherhood and dependence, as well as sex and race
discrimination in employment.

The author believes that

these societal problems, pressures, and prejudices
experienced by Chicanas throughout their socialization
provide for adjustment problems as they enter into a
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college campus.

Lazarin contends that understanding the

experiences of the Chicana student is imperative if
educators are to help educate them.
In looking at the overall statistics on student
enrollment and degrees conferred in the California postsecondary institutions between 1975 and 1979, the
comparative data between males and females indicates an
increase in the number of women in general pursuing a
college education (California Post Secondary Education
Commission, 1980).

This increase among women appears to

have had some impact for Chicanas as well, although not in
dramatic numbers.

The proportion of undergraduate women

enrolled in Califonria public institutions has increased
steadily since fall, 1975.
Presently, with respect to formal education, Chicanas
still lag substantially behind all women.

The median

years of school completed by all adult women 25 years and
over was 12.4 years.

For Chicanas in the same age range,

school years completed were 8.6.

Interestingly enough,

the gap narrows in the younger age groups.

For example,

in the 20-24 age range, women in general completed 12.8
years compared to Chicanas who completed 12.2 years.
Among teeenagers 14 to 17 years old, the median years of
school completed were 10.3 for women in general and 9.7
for Chicanas (U.S. Census Bureau, 1978).
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In comparison to Anglo female students,

attending

college was often the first experience out of the home
environment for Chicanos.

For many Chicanas, college also

was their first confrontation with predominantly nonMexican surroundings.

Since the majority of these women

were the first in their families to leave home, the
psychological and familial pressures were great.

Up until

very recently, college attendance was considered an
unorthodox act in relationship to the expectations of
women in their culture.
]

Even now, many Chicanas still

have a difficult time in convincing their parents that

t

1
!
I

I

they should be allowed to attend college in order to
succeed in today's job market.
This review of literature on sex roles shows that it
is a particularly important variable because there have
been special obstacles experienced by Chicanas who have
chosen to pursue their college education.

Academic Self-Concept
Academic self-concept is used by many educational
researchers to denote how a student feels about his
educational goals and academic endeavors.

Academic self-

concept is analogous to but separate from a student's
self-concept, or world view.

Self concept or world view

is used to refer to a student's general feelings towards
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his total environment, whereas academic self-concept is used
to refer specifically to a person's perceptions of himself
as a student.

Students with a poor academic self-concept

often feel that they are not as smart as other students
and not as able to succeed as their peers.

Their feelings

of inferiority start a vicious cycle of failure, which
often becomes a self-fulfilling prophecy.

Von Koughnett

and Smith (1969) have stated that a student needs to have
a positive view of himself in order for positive
functioning to occur in the classroom.

It may be

concluded, therefore, that a person's self-concept is
directly related to his educational success.
Numerous studies in contemporary research stress the
importance of self concept, or the composite of an
individual's beliefs about one's self.

Coopersmith (1959)

states that a student's pattern of attitudes regarding his
values, abilities, goals and personal worth influences
both his perception and behavior.

Self-concept is

considered a crucial component of personality affecting an
individual's relationship to himself and to others.
(1980), as well as

Moon

many other eduational researchers,

have stated that a significant relationship exist between
self concept and school success.
Griffin (1980) states that community college students
with a poor academic self-concept typically delay in
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undertaking study or orther academic activities.
students have

Such

problems setting priorities and working

towards the attainment of specific goals.

Students with

poor academic self-concepts also are likely to have such
unfavorable attitudes related to their education as
failure to accept educational objectives, ineffective
time management, and poor study habits.
Griffin who contends that these low educational achievers
also manifest an external locus of control orientation.

I

]
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These types of students do not believe that thier
attitudes related to studying and participating in other
school activities have significant effects on their
abilities to succeed in school.

They feel that success or

failure results from forces external to themselves, such
as fate, luck, and the whim of powerful others like
teachers, counselors, and administrators.

In short, they

feel they do not have pesonal control of their academic
future.
Haddox (1970) has stated that unfortunately there is
widespread acceptance by educators of negative stereotypes
for Spanish speaking students and that these stereotypes
reinforce these students' negative academic self concepts.
He found that Mexican American students often internalized
the belief that Anglos were smarter students than they.
He suggested that the negative acadmeic self concept of
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Chicanos is a result of Anglo's negative views of
Chicanos.
Coleman (1966) stated that children from various
ethnic groups not only entered school at a disadvantge, but
also that this disadvantage became more pronounced as they
progressed through school.

His research indicated that a

minority child's self-concept was lower than that of
Anglos and suffered greatly through the schooling process.
The cumulative effect of this negative educational
experience becomes a formidable educational deficit
leading to high attrition and poor educational attainment.
Hale (1972) concurred with Coleman's findings.

Also, he

felt that the longer the Chicano child stayed in school,
the more he lost his feeling of self-worth.
DeHoyo's (1977) research showed that the clarity of
vision and the perceptions of costs and benefits emerged
as very important variables in the academic self-concept
of high school students in general.
students had a higher clarity

College aspiring

of vision than the non

college aspiring students.
Regarding the perceptions of the costs and benefits
of a college education, DeHoyos found that college plans
did not seem to vary according to the ethnicity.

That is,

the ethnic student college aspiring saw greater benefits
to be gained from college than the non college aspiring
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student.

DeHoyo's research on midwestern Latinos shows

the ethnicity in that particular seeting was not a
critical variable for the college apirations of the Latino
students in his study.
In general, most researchers on Chicano education
agree that the potential Mexican American college student
is one who has a strong academic self-concept.

He also

appears to be the individual who indicates an
understanding of the socioeconomic and political structure
in which he lives and who perceives high benefits from

~

II

college

attendance.

The descriptive characteristics of

the aspiring Mexican American college student could
include understanding of the position that one occupies
within the pluralistic framework of American society and,
on the basis of this understanding, a comprehension of the
tools and strategies needed to achieve success.
Succinctly stated, this aspiring Chicano college student
differs form other Chicanos in that he has decided that a
higher education represents the best vehicle for his
social and economic advancement.
The review of the literature on this critical variable
points out the importance of academic self-concept on the
educational success of students.

Significant research

findings included the negative effect on school attainment
of poor academic self-concept and its self fulfilling
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nature.

The overall relevance to this study is that

unless a Chicano student has a strong academic selfconcept he is not likely to succeed in a college setting.

I

i

Overall Summary of Review of Literature
The overall review of the literature demonstrates the

~

selected for this study.

1

reviewed point out the need for a better understanding of

need for more research on each of the ten variables
The research studies which were

how these variables interact and impact on the educational
success of Mexican American students.
The need to understand Mexican American students
within the context of their cultural and historical
background was the first topic area to be reviewed.

Next,

came the review of literature on the concepts of
aspiration and achievement and how they affect the
educational success of Mexican American students.

The

studies reviewed on aspiration indicated Mexican American
families manifested a much wider range of attitudes
towards educational aspirations than was previously
understood.

The critical findings of studies of

achievement as related to Mexican American students was
that Mexican American parents support their children's
educational achievement, but lacked the sophistication and
knowledge to advise their children properly.
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The significant finding from the review of literature
on the other key variables was that they all interact to
various degrees to create the conditions whereby Mexican
American students have high drop out rates, widespread
delinquency, and low socioeconomic class status.

In

conclusion, while there was no single variable found among
- - - - - ---

those found in the reivew of literature which suggested a
direct cause-effect relationship to

the educational

achievement of Mexican American students each variable
looked to have signficiant impact on this lack of academic
success.
Furthermore, although no single variable was found to
have a direct cause-effect relationship to the educational
achievement of Mexican Americaan students.

The research

design of this study was structured to determine which
individual or comibnation of variables were most
significant in predicting the educational success of
Mexican American community college students.
Chapter III is concerned with the research design
and methodology of this study.

It consists

of a

discription of the population, sample, and procedures for
collection of data, survey instrument, and the statistical
method used in interpreting the survey data.
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CHAPTER III
RESEARCH DESIGN AND PROCEDURES OF THE STUDY
This chapter presents the research design developed
to collect data on variables that affect the success of
Chicanos in the community college system.

The goal of

this study was to compare and contrast the social and
cultural characteristics of successful and unsuccessful
]

Mexican American students with Anglo American community
college students.

The design of this research was

developed largely from a review of the literature on key
concepts in this study.

These key concepts include the

independent variables in this study, which were designated
as:

acculturation, sex roles, family structure,

socioeconomic status, career goals, level of college staff
support, level of peer group support, level of parental
support, world view, and academic self-concept.
The first section of this chapter analyzes the
demographic characteristic of the Mexican American
population.

Next, the sample description and the

selection process used are discussed.

The third section

of this chapter, describes the community college sites
from which this sample was selected.
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In addition, the

fourth section describes the instrument used in this
survey method of research.

The fifth section contains the

procedures utilized in the collection of the data.

A

description of the statistical method used to analyze the
relevant data in this study constitutes the final section
of this chapter.
Demographic Characteristics of Chicano/Mexican
American Population in the United States
The fundamental finding of the National Commission on
Secondary Schooling for Hispanics (1984) is that a
shocking proportion of this generation of Hispanic youths
is being wasted.

They believe that the damage inflicted

on young Hispanics today threatens society tommorrow.
In addition, educational researchers agree that the school
failure rate among Chicanos is staggering.

They feel that

this factor forbodes a crisis of major proportions

where

Chicanos constitute a large proportion of the population.
As a group, Hispanics are the most undereducated of
all Americans.

Only 40% have completed high school vs.

46% of Blacks and 67% of Whites.

In urban barrios the

Mexican American dropout rate has frequently reached 85%.
This attrition begins in junior high school and
continues through the high school years.

In higher

education, research shows those Mexican American students
who did make it to this level, did increse in absolute
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numbers and proportions between the 1960's and 1970's.
The proportions have since stabilized at about 12-13
percent and few gains have been made since the mid 1970's
(Digest of Educational Statistics, 1983).
The recent Mexican American Legal Defense and
Education Fund Suit (1981) charged that although the
majority of minority students entering college in
California are largely bound for community colleges, the
overwhelming majority of Black and Chicano community will

~

not succeed beyond this level.

j~

thus be the end of most Chicano and Black student
educational careers.

Community college will

Very few will transfer to the state

colleges and almost none to University of California
campuses.

They cite figures that show that between 1975

and 1981 approximately 26,000 students graduated from
California high schools.

White students in 1981

constituted 68.8% of all high school graduates with Black
and Chicano totalling 8.2% and 15.7%, respectively.
Likewise, Hispanics contributed 16.7% of all first time
freshmen from California high schools enrolled at the
community college in 1981, but only 6% and 10.6% of first
time freshmen at University of California and California
State University colleges.
The special role that community colleges play in
providing access to minority students, and in particular
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Chicano students has gone largely unnoticed by educators
and researchers.

Among the Chicano students who enrolled

in higher education after high school, eighty percent of
them enrolled in California Community colleges.

For

minority and disadvantaged students, community colleges
are the "gatekeepers" of higher education.

They are the

institutions responsible for introducing large numbers of
minority students to senior baccalureate schools.

One

unfortunate reality that cannot go unnoticed is that

lt

Chicano students are enrolled in that segment of higher

j

education in which the fewest students persist, i.e.,

1:

community colleges.

These statistics should underline the

critical role that community colleges play the educating
Chicano students.

The final report of the commission on

the higher education of minority (1982) found that the
single most important factor contributing to the severe
underrepresentation of Chicanos was their extremely high
rate of attrition from secondary school.

The second most

important factor was their greater than average attrition
from community colleges.
In particular, the last two decades have seen a
dramatic increase in the population of Chicano/Mexican
Americans in California.

Presently the Mexican American

population is measured at 18-20% in California.

The sheer

growing numbers of this group guarantee that they will
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play a greater role in shaping this nation's future
political and educational policies.
Sample Description
The target population ws drawn from two community
colleges with a total sample of one hundred and thirty

students at

Each community college's sample

each~ college.~

consisted of fifty Chicano and fifty Anglo community
college students who were in sophomore standing and
desired to transfer to a four year college.

Also the

sample consisted of 15 Anglo American and 15 Mexican
American on each campus who were designated as
unsuccessful community college students because they had
dropped out of college or who were on probationary status.
The size of the sample was overall 57% female and 43%
male.

In particular, the Chicano successful group was

67% female and 33% male.

Also the Chicano unsuccessful

group was 52% female and 48% male.

The Anglo successful

group was 53% male and 47% female.

In contrast, the Anglo

unsuccessful group was 38% male and 62% female.

These

figures coincide with statewide demographics of community
college enrollment.

It should be noted that the balance

of the successful student sample (200) versus the
unsuccessful student sample (60) developed largely due to
the difficulty and extensive time necessary in contacting
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"former" unsuccessful community college students mainly
through a mailing process.
Since one of the purposes of this study was to
compare and contrast variables such as socioeconomic
status and levels of acculturation of community college

i
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students, it was decided to choose two distinctly
··-

different socioeconomic and sociocultural settings for
this research study.

Ohlone College was chosen because

of its suburban and middle economic setting.

In contrast,

Chabot College was selected because of its urban and lower
economic setting.
The total sample of 260 students were administered
the questionnaire on an individual basis.

Selection of

the sample was done on a voluntary basis for those
students meeting the desired criteria.

The criteria for

the sample was that a student in the successful group be
listed as a transfer major and achieved sophomore standing
(45 quarter units or more) with at least a passing G.P.A.
of 2.00.

The unsuccessful students were designated as

those students who were listed as transfer majors who had
dropped out of college or whose G.P.A. was below a 2.00.
The selection of the sample for this study was done
on a similar basis at both Ohlone college and Chabot
college.

At both campuses permission was granted to

obtain a computerized list of students who met the
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"successful and unsuccessful criteria."

Students were then

randomly selected from each list to the point of obtaining
the necessary size of sample for each subcategory.

This

research study conformed to the use of the local campus
coding of ethnicity so that this worked very well, since

~

both Chabot and Ohlone colleges identified the ethnic and

~

racial background of their respective student populations
by self-identification responses on registration forms.
Once the actual selection of the sample from the eligible
pool of names drawn from the computerlized lists was

l

done, the cooperation of faculty was solicited in order

!

to contact respondents for the questionnaire.
Description of

Community College Sites

The two community colleges from which samples were
chosen represent two separate socioeconomic and cultural
settings.

Although there are significant differences

between Ohlone and Chabot's sizes and demographic
characteristics,

the two colleges are representative of

the larger California community college system.
The highly industrial city of Hayward, California is
the principal city within Chabot college's service area.
The ages of the students selected in the sample from
Chabot ranged from seventeen to sixty.

Socioeconomically,

they mainly represented blue collar/industrial and service
employees.

The number of students at Chabot college is
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over 16,000.

The percentage of the Hispanic constituency

is 9%, and there are also large percentages of Blacks
(8.6%) and Asians (9%) creating a highly visible mullticultural setting.

Chabot college reveals a wide range of

career options, with a strong emphasis on blue collar,
technical and apprenticeship programs.
The Fremont-Newark service area of Ohlone college
is principally a middle class and suburban community.
The average age of students in general at Ohlone College
is 26.5, but also ranges like Chabot, from seventeen to
over sixty.

Employment figures on Fremont-Newark

residents show a large percentage of middle management and
electronic-technical workers.

The total student

enrollment at Ohlone is 9,000, with a Hispanic and Black
make-up of 8.4% and 2.1% respectively.

Ohlone College,

like Chabot, offers both transfer and occupational
programs with an emphasis on business and technical fields
which are geared to the white collar worker.
Instrument:
The nature of the study was such that a form of
descriptive research or survey was found to be the most
appropriate method of gathering data from a large number
of individuals.

The questionnaire survey method was

chosen in order to best 'sample' or evaluate specific
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variables about the current status of Mexican American
community college students.
The process for the development of the questionnaire
involved selecting items from several sources which were
based on the assumptions defined by the research question
(page 99).

Next a search of several related

questionnaires provided many questionnaire items for
critique and selection for the purposes used in this
research study.

~

II

literature.

Other items were developed from related

Some items were suggested by experts in the

field of education and by other professionals working with
the Chicano community.
These items were then scrutinized by a panel of
experts.

This panel of experts helped establish the face

validity of the questionnaire.

The panel included one

professional educator who was involved with Mexican
American students at each of the community colleges where
the study was completed.

It also included a University of

the Pacific professor and a knowledgeable community
representative from each of two college communities
researched.

This panel helped review the questionnaire

for clarity and effectiveness.

The panel was very helpful

in pointing out any discrepancies between ·the main
research question

and the questionnaire items.

Finally

the panel helped in editing the language of the items and
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was also useful in putting the questionnaire into a more
complete and meaningful package.
The survey questionnaire consisted of 56 items that
were thought to be critical to the study.

The first eight

questions dealt with general information about the
student's age, sex, marital status, etc.

Next, the

questionnaire was divided up into ten subcategories of
three to five questions apiece, which refer directly to
the ten key variables studied in this research.
The questionnaire was pilot tested on a group of
twelve Ohlone students.

A substantial amount of

information was gained from interviews with these twelve
students.

For example these interviews pinpointed items

that were not appropriate for this group as well as items
that elicited improper responses.

The results of this

pilot test helped to refine the questionnaire and to shape
the research design.
Next, a larger pilot test was administered to thirty
successful and unsuccessful Cabrillo Community College
students.

Interviews with these students were then

conducted to provide opportunity for the respondents to
react and suggest changes to the questionnaire items.
Overall, reactions to the questionnaire subsequently went
through several more revisions, and finally developed
into two alternate forms:
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one for the successful student

and one for the unsuccessful student.

Both forms of the

questionnaire took students approximately twenty minutes
to complete and contained all the same essential items.
They differ

only in that the version used for the

unsuccessful students was phrased partially in the past
tense.
Data Collection Procedures
Initially, permission on each campus was sought in
order to implement the study by contacting the appropriate
Deans of Student Services.

It was also necessary to write

an official letter of purpose so that each college
administrator could clear the study with their legal
counsel.

This process also included persuading the Dean

of Student Services on each campus that there would be no
human experimentation in this study.

Furthermore, there

was great care taken to make sure that there were no
breaches of student confidentiality on the data collected.
Finally, the researcher had to convince all parties
involved of the value of the research to the college.
After the college administrators were able to see the
value of the study they were extremely cooperative.

This

overall cooperation helped achieve the goal of developing
an accurate and helpful picture of the Chicano and Anglo
students on each campus.
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The actual process of administering all the
questionnaires was done by the researcher.

Key members of

the college faculties at Ohlone and Chabot community
colleges were instrumental in contacting and locating the
students selected for the sample.

Uniform instructions

for the questionnaire were issued to each student, and
extra care was taken to make sure that all participants
involved understood the procedures.

The successful

students were all tested in a classroom setting, whereas
the unsuccessful students were largely handled through a
mailing process.
In order to collect the necessary data from the
unsuccessful students, an alternate form of the
questionnaire with uniform instructions and a pre-paid
envelope was mailed.

The students were asked to respond

as soon as possible.

Students who did not respond within

two weeks were sent a second questionnaire with an
additional plea for responding with phone follow-ups for
non respondents.

When no response was made to one further

follow-up, another random selection from the computerized
list was made.

The same process was followed until the

necessary size of sample was obtained.
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Research Question:
Statistical Procedures
The main research question of this study was:
is there a significant difference of the ten sociocultural
variables on the success of Chicano and Anglo community
__ college students. _ The nature of this study was
exploratory in that it looked at possible factors
developed largely from the literature that affected the
success of these Chicano and Anglo community college
students.

]

The statistical treatment of the data was processed

I

through the Statistical Package for the Social Science

i

Scoring of the questionnaire was completed through a

!

(SPSS) at the University of Pacific computer center.

series of instructions in the SPSS package.

The analysis

of the data was done through several programs in the SPSS
package which allowed for manipulation and calculation of
the data and for sufficient print-out details.
The data was analyzed first in terms of frequency
distribution of responses to the ten independent variables
studied,

The computerized data on the ten independent

variables then was crosstabulated in accordance with the
research design to determine the significance of the data.
Crosstabulation was chosen because it was the most
applicable statistical method for this type of survey
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research.

The next stage in the treatment of the data

was the use of the statistical technique known as Chi
Square.

Chi Square was chosen as a means of answering

questions about data in the form of frequencies rather
than as scores or measurements along some scale.

r
!

Chi

Square techniques enabled the researcher to see whether or

-----not frequencies observed in the sample deviated
significantly from some theoretical or some expected
population of frequencies.

Chi Square was thought to be

a good choice for this particular study because it works
well on general information or dynamics based on nonparametric statistics.

Finally, Chi Square is often used

in similar exploratory studies where the researcher is
searching out probable cause of a problem.

The .05 level

of significance was used for statistical treatment.
Summary and Overview
Chapter III described the general characteristics of
the Mexican American population.

Secondly, it discussed

the research design of this study as well as the
methodology that was used.

It also examined the sample

and the college sites on which the data was gathered.
Next, it reviewed the manner in which the data was treated
and analyzed.
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Chapter IV will discuss the analysis of the data that
was collected.

Chapter V will discuss the findings and

conclusions of this study.
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CHAPTER IV
STATISTICAL FINDINGS
The purpose of this study was to measure the effects
of social and cultural variables on the success or failure
of Anglo and Chicano community college students.

Two

hundred and sixty community college students responded to
56 items derived from the literature.

The students were

enrolled in two community colleges, each representing
different socioeconomic and cultural settings.
The independent variables were grouped into the
following categories:

Family structure; Socioeconomic

status; Career goals; Parental support; Peer group
support; College staff support; Academic self-concept; Sex
roles; Acculturation; and World view.

Ethnicity (Anglo

and Chicano) was the pivotal independent variable which
related to the purpose of this study and which served to
organize the discussion in this chapter.

It should be

noted that gender was also examined as a separate variable
and that the results were reported when pertinent.
The dependent variable was success in community
college.

The research question was:

Is there a

significant relationship between social and
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cultural

variables and success of Anglo and Chicano community
college students.

Successful students were defined as

students who were enrolled in Ohlone College or Chabot
College and who desired to transfer to a four-year
college.
main~aining

In addition, they were those students who were
a cumulative GPA of 2.00 or above and had

already completed 45 units or more.

Unsuccessful students

were defined as students who were enrolled in Ohlone or
Chabot College and who desired to transfer to a four-year
I
r

college but were either failing to maintain a GPA of 2.00

I

or had dropped out of college.

-!

Procedures for the Acceptance or
Rejection of Independent Variables

·~

'

I"
i

The procedures involved in determining the
significance of a particular variable were largely based

-~

!

on the relationship of these categories to the main
research question of this study.

As a convention for this

study the term "nonsignificant" was used to denote a
relationship that was not statistically significant at the
.05 level, but fell within the .10 level.

This procedure

was used to identify secondary areas which might prove
useful to community college counselors. This process
screening involved a two stage operation.

First, an

examination of all the major research tables which
looked at the independent variable combined with
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ethnicity in relationship to success were structured to
analyze each of the individual survey questions.

These

tables were closely examined to check first the frequency

~

distribution of the data and subsequently the Chi Square

[i

scores at the ,05 level of significance as well as any

11

patterns in the data.

!"
u

-!-1

li

Secondly, there was an examination

of the six specific sets of subtables, including:

1)

Chicano students vs. Anglo students, (ethnicity);

2)

Successful students vs. unsuccessful students;

3) Anglo

successful students vs. Anglo unsuccessful students;

4)

r

t

Chicano successful students vs. Chicano unsuccessful

i

students;

1

i

!

5) Successful Chicano students vs. successful

Anglo students;

6) Unsuccessful Chicano students vs.

unsuccessful Anglo students.

Next, there was a review of

the Chi Square scores of these subtables at .05 level of
significance in order to see patterns and identify further
items which might suggest a relationship to the academic
success of these community college students.
In order to better explain this process, the table in
Figure 1 presents a conceptual scheme which shows the main
relationship between the two primary variables.

& B (successful vs. unsuccessful) Ethnicity;
(Chicanos vs. Anglos).
relationship of

Success A

C &D

Also the four internal

(1-3) Chicano successful vs. Chicano

unsuccessful; (2-4) Anglo successful vs. Anglo
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unsuccessful;
successful;

(1-2) Chicano successful vs. Anglo
(3-4) Chicano unsuccessful vs. Anglo

unsuccessful.
The main goal of this examination was to scrutinize
the data to see if the significant relationships were
maintained when the data was compared in different
situations.

Finally the process involved an examination of

apparently nonsignificant relationships that might in
fact be hiding significant relationships.
The results from the survey questions are presented
in this chapter in a manner organized so that each
variable was examined individually to judge its
significance to the main research question of this study.
Specifically, the goal of this research question was to
examine these social and cultural variables and determine
if they were related to academic success.

Family Structure
The review of the literature identified family
structure as a likely variable which may help explain
academic success in community college.

The family

structure variable was measured specifically in questions
9, 10, 11, and 14.

It should be noted that the problem of

inconsistency in the placement of responses in questions 9
and 10 was overlooked in developing the questions but this
106

Figure

I

Ethnicity

c

D

-Chicano

Anglo

A
(S) Successful

1

2

3

4

Success
B
(U) Unsuccessful

-

Broad Categories

(I)

(A-B)

Successful vs. Unsuccessful students

(II)

(C-D)

Chicano vs. Anglo students

Internal Categories
(III)

(1-3)

Chicano successful vs. Chicano
unsuccessful

(IV)

(2-4)

Anglo successful vs. Anglo unsuccessful

(V)

(1-2)

Chicano successful vs. Anglo successful

(VI)

(3-4)

Chicano unsuccessful vs. Anglo
unsuccessful
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problem was corrected when the data were redefined and
plotted into the computer.

They were:

9. The following best describes your family
structure:
(Table 1)

10.

11.

a.

Authoritarian/traditional

b.

Democratic/modern egalitarian

c.

Combination of both a

&b

The communication process in your home can best
be described as:
a.

One way/parents do all the talking

b.

Two wayjboth parents and children
communicate

c.

No communication

Which parent makes all the major decisions in
your home?

j'

I
I'

-~
-~

'
14.

a.

Father

b.

Mother

c.

Both

Are your parents:

(Table 2)

a.

Both living together

b.

Divorced

c.

Separated

d.

Father deceased

e.

Mother deceased

A Chi Square of

x2 =

13.25, df

=

6,

E=

.04 in Table

1 suggested that family structure was related to success.
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Table 1
Student Success by Ethnicity and
Family Structure in Percentage
Authoritarian
n
%

Ethnici ty /Success

N

44

15.5

15

38.6

97

Chicano Unsuccessful 33.3

9

40.7

11

25.9

7

10.8

27

Anglo Successful

22.2

22

44.4

44

33.3

33

39.4

99

Anglo Unsuccessful

17.9

5

53.6

15

28.6

8

11.2

28

Total

29.5

74

45.4

114

25.1

63

100.0

251

j

Question 119.

I

%

Total

45.4

2
X

,,
,,
1

%

38

~I

I

Democratic
:n
%

39.3

Chicano Successful

J

u,

Combination

=

13.25, df - 6, .2.

=

< .04

The following best describes your family structure:
a.
b.
c.

Authoritarian/Traditional
Democratic/Modern Egalitarian
Combination of both a & b

I
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suggested a significant relationship between authoritarian
and democratic family structures and success for both
successful and unsuccessful Anglo and Chicano students.
But, Table 1.1 and 1.2 indicated that family structure
differences were correlated to the ethnicity of students
and did not affect their success in college.

Overall,

-despLte a significant relationship in the main Table 1,
family structure is not a good predictor of success in
question 9.

In summary, in Question 9 the fact that

successful and Chicano unsuccessful students were found
more frequently in authoritarian family structure and
Anglo represented more in democratic family structure is
clearly a result of ethnicity.
In Table 2, a Chi Square of X2

= 27.48,

df

= 2,

=

p

.007 suggested that the marital status of parents were
related to success, even when ethnicity was controlled.
Next, Table 2.2 looked at the marital status of parents of
only Chicano students and still found that marital status
predicted success.

In review, the data on Question 14

showed that marital status affects success, even when
controlling for ethnicity.
Finally, there was an unusually high percentage of
unsuccessful Chicano students (14%) and Anglo unsuccessful
students (21%) who listed their fathers as deceased.
is an unanticipated finding, but one which may prove
useful to community college counselors.
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This

Table 2
Student Success
Ethnicity and Marital Status of Parents, in Percentages

~

Ethnicity/
Success

Living
Together
% ri

Divorced
i:1
%

Separated
n
%

Father
Deceased
%
n

Mother
Deceased
n
%

Total
N
%

"tl

!
H

~

Chicano
Successful

66.3

66

16.8

17

6.9

7

8.9

9

1.0

1

39.5

Chicano
Unsuccessful

51.9.

1~

7.4

2

o.o

0

40.7

11

0.0

0

10.5

27

Anglo
Successful

64.6

64

23.2

23

3.0

3

9.1

9

0.0

0

38.7

99

Anglo
Unsuccessful

58.6

17

17.2

5

3.4

1

20.7

6

o.o

0

11.3

29

63.3 161

18.4

47

4.3

11

13.7

35

0.4

1 100.0

255

100--

I

'''

i

I

'~

l
''"

I

Total

2
X ·= 27.48, df

Question 1114:

= 12,

.E.

=<

.07

Are your parents:
1.

2.
3.
4.
5.

Both living together
Divorced
Separated
Father dece.ased
Mother deceased
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Table 2.1
Student Success and Marital Status
of Parents, in Percentage

Living
Together
%
0:

Divorced
%
n

-Successful

65.-8 - 131

20.1

40

(\
JoV

10

Unsuccessful

56.1

32

12.3

7

1.8

1

63.6

163

18.4

47

4.3

11

Total

x2

=

~

17.56, df = 3,

= <

Separated
%

"

Father
Deceased
%

n

n

Total
%

N

18

77.7

199

29.8

17

22.3

57

13.7

35

100.0

256

Q

1

-·~

.002

Table 2.2
Chicano Students' Success and
Marital Status of Parents, in Percentage

Living
Together
%

n

Chicano
Successful

66

66

Chicano
Unsuccessful

51.9

14

63.8

81

Total

Divorced
%

ri

Separated
%

n

Father
Deceased
n
%

Total
%

N

- -

2
X = 17.93, df = 3,

~=

17
7.4

17

7

7

2

0

0

40.7 11

5,5

7

15.7 20

15.0 19
< .001
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9

9

78.7 100
21.3

27

100.0 127

Summary of Family Structure Data
The results of Question 9 (Table 1) show that the
correlation value of family structure was based on
ethnicity.

Next, Question 10 concluded there was no

significant relationship between the communication process
in the home and academic success.

The results of Question

11 found that the major decision maker in the home was not
related to college success.

Finally, Question 14 (Table

2) found that the marital status of parents was a strong
predictor of success, even when controlling for ethnicity.
~,,

In conclusion, it seems that the stability of the marital

~

status of the students' parents was associated with their

I

college success.

'I

structure, or mode of communication process, and major

!
i

'~

I

In contrast, the type of family

decision maker in the family were not significant in

_i

I

affecting student success.

I

Socioeconomic Status
The second key independent variable surveyed was the
socioeconomic status of the students.

The socioeconomic

variable was composed of questions 12, 13, 15, 16, and 17:
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12.

13.

f

In the home in which you grew up, which of the
following best describes the type of job the
head of the family held.
1.

Unemployed or underemployed (seasonal)

2.

Unskilled, or formal training needed

3.

Semi-skilled, some formal training needed

4.

Managerial, considerable experience or
schooling needed

Check one occupation for the head of household.
1.

Industry

2.

Business

3.

Health related

4.

Government (civil service)

5.

Education

6.

Agriculture

7.

Military

8.

Other

-~

i

-i

15.

Generally, which one of the following best
describes your family situation? (Table 3)
1.

Poor, it's a struggle just to make ends meet

2.

Semi-poor, sometimes we have enough,
sometimes we don't

3.

Adequate, we have the necessities but must
be careful

4.

Comfortably well off, and can afford most
things

5.

Very well off, rich or affluent

115

Table 3
Student Success
by Ethnicity and Family Socioeconomic Status,
in Percentage

Ethnicity/
Success

Non Poor

Poor
%

n

%

n

Total
N

%

Chicano
Successful

15

15

85

85

39.2

100

Chicano
Unsuccessful

48

13

52

14

10.6

27

Anglo
Successful

22

22

78

78

38.8

99

Anglo
Unsuccessful

24

7

76

22

11.4

29

22

57

78

199

100.0

255

Total
2
X

= 13.56, df = 3, .E. = < .01

l
~,

I

I

l

This table was collapsed from 5 to 2 categories so that 1 = poor and
2 = non poor.
Question #15.

Generally, which one of the following best describes your
family's situation?
1.
2.
3.
4.
5.

Poor, it's a struggle just to make ends meet
Semi-poor, sometimes we have enough, sometimes we
don't
Adequate, we have the necessities but must be
careful
Comfortably well off, we can afford most things
Very well off, rich or affluent
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Table 3.1
Student Success and
Socioeconomic Status, in Percentage

Poor

~

Semi Poor
n
%

Adequate
n
%

%

n

7.5

15

11.1

8

L.l.o.l.

L~

""Uo.L

23

13.3

34

Well Off
n
%

Rich
%
n

Total
%

N

];
c

i

rI'

Successful
-unsucc-e-ssful --

Total
x2

= 9.12,

.., / __ 0

-.L'f.u-

9.0
df

= 4, .:e.=

I'),--

,

22
1 0

42.2

84

36.7

73

2.5

5

77.7

199

OQ

16

36.8

21

0

0

22.3

57

39.1 100

36.7

94

2.0

5

1

100.0 256

< .06

-

Table 3.2
Chicano Students' Success and
Socioeconomic Status, in Percentage

Chicano
Successful
Chicano
Unsuccessful
Total
2
X

= 14.0,

df

Rich
%
n

Total
N
%

%

n

6.0

6

9.0

9

48.0

48

35.0

35

2.0

2

78.7 100

18.5

5

29.6

8

33.3

9

18.5

5

0.0

0

21.3

8.7

ll

13.4

17

44.9

57

31.5

40

1.6

2

= 4, .:e.=

< .007
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Adequate
n
%

Well Off
%
n

Semi Poor
n.
%

Poor

27

100.0 127

--

16.

According to the present standard of living in
the United States, as a whole, in which economic
groups would your family be considered?
(Table 4)
1.

Below average

2.

Average

3.

Somewhat above average

4.

17.

-Much----higher tha.n average

Does your mother:
1.

Have a full-time job outside the home

2.

Have a part-time job outside the home

3.

Have no job outside the home

4.

Other
2

In Table 3, a Chi Square of X

= 13.56,

df = 3, £ =

.01 found that the socioeconomic status of the family was
significantly related to college success.

In particular,

Table 3 found that unsuccessful Chicano students stated
they were much poorer than all other students.

Even when

controlling for ethnicity (Table 3.1), socioeconomic status
still was a significant factor correlated to academic
success.

Next, in Table 3.2 the data on Chicano

successful and unsuccessful students reaffirmed that
socioeconomic status was related to college success.
review,

In

the research found that socioeconomic status was

a significant factor in affecting the success of Anglo and
Chicano community college students and that successful
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Table 4
Student Success by Ethnicity and
Standard of Living, in Percentage
Below
Average
%
n

Average
%
n

Above
Average
%
n

Chicano
Successful

17

17

62

62

21

21

39.7

100

Chicano
Unsuccessful

27

7

65

17

8

2

10.3

26

Anglo
Successful

13

13

47

48

39

39

39.3

99

Anglo
Unsuccessful

11

3

52

14

42

10

10.7

27

16

40

55

14

29

72

100.0

252

Ethnicity/
Success

Total

Total
%
N

2

X = 15. 78, df = 6, .E. = < • 01
This table was collapsed from 4 to 3 categories so that 1
2 = average, 3 & 4 = above average.
Question #16.

= below

average,

According to the present standard of living in the United
States, as a whole, in which economic groups would your
family be cons.idered?
1.
2.
3.
4.

Below average
Average
Somewhat above average
Much higher than average
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Table 4.1
Student's Socioeconomic Status
by Ethnicity, in Percentage
Below
Average
%
n

Average
n
%

Chicano

19.0

24

62.7

79

15.9

20

2.4

3

50.0

126

Anglo

12.7

16

48.4

61

33.3

42

5.6

7

50.0

126

15.9

40

55.6 140

24.6

62

3.9

10

100.0

252

i

r

il
ji

Above
Average
%
n

Huch Above
Average
ri
%

Total
%

N

d
c

~
~
~

Total
2

X

= 13.32, df = 3, £ =

< .01

-~

I
I

j

120

students tend to be better off economically than
unsuccessful students.

Finally, the data in Table 3.2

implied that poverty has a much greater impact on the
college success of Chicano students than Anglo students.
2
A Chi Square of X

=

15.78, df

=

6, £

=

.01 in

Table 4 suggested that socioeconomic status predicted
success.

But, Table 4.1 showed that these economic

differences were related more to ethnicity than to
success.

In other words, Anglos, more often than Chicano

t

students, listed themselves as belonging to a family in an

I

above average economic group.

I•

i"
'

!
I

Therefore the data in

question 16 implies that family socioeconomic status was
not associated with academic success.

I

l

1

Summary of Socioeconomic Status Data
The results of Questions 12 and 13 were not
significant but they did suggest that the specific type of
job held by the head of household was distinguishable
between Anglos and Chicanos.

Indirectly this may have

been a factor in relation to how it affected the overall
financial status of the students' families.

Next,

Question 15 showed a significant relationship between the
socioeconimic status of students and success in community
colleges.
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In Question 16 (Table 4), a similar item on
socioeconomic status did not prove to be significant when
controlled for ethnicity.

Although these items, Questions

15 and 16 were similar in content, many respondents
,.

i,,
I!

l
~
I'

apparently interpreted these questions in a contrasting
manner.

The differences in responses to Question 15 and

16 may be largely accounted for on the basis of the
different language and cultural backgrounds of the sample
and how they interpreted these items.
Finally, the data in Question 15 (Table 3)

~

1

demonstrated that socioeconomic status was related to a
student's ability to succeed in college.

!

Overall, the

data showed that Anglo students' parents were better off
economically and this factor helped their children to do
better than Chicano students in college.
Career Goals
Next,

the career goals of the students were measured

in Questions 18 through 22.
18.

Of all the subjects you took in
one did you like the most?
1.

Math related

2.

Science related

3.

Humanities

4.

Business

5.

Social Sciences
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school,

which

10.

20.

j'
I

!~

21.

!

I,,

What job
into?

or career did you think about

1.

Business related

2.

Medical related

3.

Engineering and Math related

4.

Social sciences

~hat·

going

-attracted you to this job?

1.

Money

2.

Status

3.

Knowledge or experience with job

4.

Social reward

5.

Other

Did you feel you have enough information about
jobs available to make a decision about your
future? (Table 5)

"

22.

i

1.

A lot of information

2.

Some information

3.

Little information

4.

None

How likely do you think it is that you will be
able to get the job you want since you did not
finish your college degree? (Table 6)
1.

Very likely

2.

Somewhat likely

3.

Somewhat unlikely

4.

Very unlikely
2

In Table 5, the Chi square X

£

=

=

21.12, df

= 9,

.02 showed a significant relationship between
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Table 5
Student Success by Ethnicity
and Career Information, by Percentages
Ethnicity/
Success

i
I
"!
,,g

I,,

Lots of
Information
n
%

Some
Information
n
%

Chicano
Successful

16~0

16

61.0

61

21.0

.C.!.

Chicano
Unsuccessful

18.5

5

48.1

13

33.3

9

Anglo
Successful

37.0

37

47.0

47

12.0

Anglo
Unsuccessful

25.9

7

44.4

12

25.6

65

52.4

133

Total

l=

Little
Information
%
ti

Total
N
%

%

None
n

n

0
L

....00-' 7,

100

0.0

0

10.7

27

12

2.0

2

38.9

98

22.2

6

7.4

2

10.7

27

18.9

48

2.4

6 100.0

252

"'

0

LoU

.

21.12, df = 9, £. = < .02

I

_,

~

i

l

Question 21:

Do you feel you have enough information about jobs available
to make a decision about your future?
1.
2.
3.
4.

A lot of information
Some information
Little information
None
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Table 5.1
Students' Career Goals by
Ethnicity, in Percentage
Lots of
Information
%

n

Some
Information
n

%

Little
Information
%

-n

No
Information

Total

%

n

%

N

Chicano

16.5

21

58.3

74

23.6

30

1.6

2

50.0

127

Anglo

34.6

44

46.5

59

14.2

18

3.1

4

50.0

127

25.6

65

52.4

133

18.9

48

2.4

6 100.0

254

Total

2
X = 13.48, df = 3, .£_= < .01
~
j

-

Table 5.2
Successful Students by Ethnicity and
-,,

Career Goals, in Percentage

"

Lots of
Information
n
%

Some
Information
n
%

Little
Information
%

ii

No
Information
n
%

Total
N

%

Chicano
Successful

16.0

16

61.0

61

21.0

21

2.0

2

50.5 100

Anglo
Successful

37.0

37

47.0

47

12.0

12

2.0

2

49.5

26.8

53

54.5

108

16.7

22

2.0

4

Total

2
X = 12.56, df = 3, .£_= <.01
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98

100.0 198

--

information about career goals and student success.

The

data also showed that Anglo students had a greater amount
of information than Chicano students about careers.

But,

Table 5.1 indicated that these differences in students'
level of knowledge about careers varied more by ethnicity

'

t

I~

ii

and thus did not affect community college success.

In

summary, Question 21 showed that although Anglo students
have a greater amount of career information than Chieano
students, that this factor, when controlled for ethnicity,
was not a good predictor of college success.
In Table 6, the Chi square x 2

=

24.30, df

= 9,

~

=

.004, presented evidence that a student's feelings about
his/her likelihood to get a desired job after college
graduation was related to college success.

In Table 6.1

which concentrated on the ethnicity of students, this
signifieant relationship between student confidence in
attaining career goals and college success was also
corroborated.

Furthermore, this relationship continued to

be substantiated in Table 6.2, when all students were
separated into categories of successful and unsuccessful
students.
Table 6.3 found a significance level of p

<

.02 when

the data was organized to study only successful students.
Table 6.4 showed only Anglo successful vs. Anglo
unsuccessful students and still found that a student's
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Table 6
Student Success by Ethnicity and
Attainment of Career Goals in Percentage
Ethnicity/
Success

Chicano
su-ccessfur

Very Likely
n
%

Somewhat
Likely
n
%

Somewhat
Unlikely
n
%

- 27;6

27

42.9

.

'0
~

..LOo'+

'·

'0
LU

Chicano
Unsuccessful

22.2

6

63.0

17

7.4

Anglo
Successful

44.3

43

28.9

28

Anglo
Unsuccessful

27.6

8

31.0

33.5

84

38.2

------

Total

Total

Very Unlikely
n
%

,,

%

~..L.~

?

11

39.0

98

2

7.4

2

10.8

27

16.5

16

10.3

10

38.6

97

9

10.3

3

31.0

9

11.6

29

96

15.5

39

12.7

32

'0

100.0 251

2
X = 24.30, df = 9, .E. = < .004

Question 22:

-

How likely do you think it is that you will be able to
get the job you want when you finish your college degree?
1.

2.
3.
4.

N

Very likely
Somewhat likely
Somewhat unlikely
Very unlikely
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Table 6.1
Student Career Goals by Ethnicity,
in Percentage

:n

Somewhat
Likely
n
%

Somewhat
Unlikely
n
%

Very Much
Unlikely
n
%

26.4

33

47.2

59

16

20

10.4

4o:s

51.

29.4

37

15.1

19

33.5

84

38.2

96

15.5

39

Very Likely
%

Chicano
------

Total
%

N

13

49.8

125

15.1

19

50.2

126

12.8

32

100.0

251

-

Anglo
Total

x2 = 10.05, df = 3, .E_= < .02

f

Table 6.2

1

Student Success and Career Goals,

I

in Percentage

Very Likely
n
%

Somewhat
Likely
n
%

Somewhat
Unlikely
n
%

Very Much
Unlikely
%
n

Total
%
N

Successful

35.9

70

35.9

70

17.4

34

10.8

21

77.4

195

Unsuccessful

24.6

14

45.6

26

8.8

5

21.1

12

22.6

57

33.3

84

38.1

96

15.5

39

13.1

33

100.0

252

Total

x2

8.50, df = 3, .E_< .04
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Table 6.3
Successful Students by Ethnicity and
Career Goals, in Percentage

!

Very Likely
n
%

Somewhat
Likely
%
n

Somewhat
Unlikely
n
%

Very Much
Unlikely
n
%

%

N

- --Successful

27.6.

27

42.9

42

18.4

18

11.2

11

50.3

98

Anglo
Successful

44.3

43

28.9

28

16.5

16

10.3

10

49.7

97

35.9

70

35.9

70

17.4

34

10.8

21

100.0

195

'I

i

'

i
I'
I.

"

Total

Chicano

Total

x2 = 6.62, df = 3,
E. = < .09

,.

I

Table 6.4

i

Anglo Students by Success and
Career Goals, in Percentage

Very Likely
%

n

Somewhat
Likely
n
%

Somewhat
Unlikely
%

n

Very Much
Unlikely
n
%

Total
%

N
--

Anglo
Successful

44.3

43

28.9

28

16.5

16

10.3

10

77.0

97

Anglo
Unsuccessful

27.6

8

31.0

9

10.3

3

31.0

9

23.0

29

40.5

51

29.4

37

15.1

19

15.1

19

Total

xz = 8.50, df = 3, E. = < .04
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career goals affect his/her college success.

It should be

noted that a similar table comparing only Chicano students
did not prove significant.

In conclusion, the ability to

see future career goals seemed to be more important to the
college success of Anglo than Chicano community college
students.
Summary of Career Goal Data
In this section,
and

20)

there were three questions (18,

which attempted to pinpoint how the subject

19
and

career choices of Anglo and Chicano students were related

i1
t

i

I
I

to academic success.

An overall review of these items

showed that these relationships were not statistically
significant.

When examining career goals in terms of

gender, the data showed unsuccessful Chicano students both

-l'

male and female tended to choose the academic fields of

I'

humanities and social science.

1

i

In particular, when only

comparing Chicano students, male Chicano successful and
unsuccessful students chose science, mathematics and
engineering careers.

On the other hand,

Chicana females,

successful and unsuccessful, were both heavily represented
in business.

Finally, it should be noted, Chicana

unsuccessful females were not as well represented in the
science fields, and Chicano unsuccessful students did not
choose business careers.

Furthermore, Question 21

initially seemed to be significant, but when ethnicity was
130

controlled, the level of career information no longer
proved to be related to college success.

Finally Question

22 looked at student feelings about the likelihood of
~

getting desired jobs in future and found this factor to be

II

significant for all Anglo students, but not for Chicano
II

]

students.
Parental Support
The parental support received by these students was

'I

H

I

surveyed in Question 23 through 26.
23.

I

24.

I

j
1

How much education have your parents wanted you
to get?
1.

Leave before finishing high school

2.

Finish high school

3.

Attend college

4•

Don ' t know

When do you first remember your parents talking
about the possibility of your going to college?
(Table 7)
1.

When I was in grade school

2.

When I was in junior high
--

3.

4.

When I was in high school
It has always been assumed that I would go
to college.
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25.

1.

Barely passing grades

2.

Average grades

3.

Above average grades

4.

The highest grades in class

____ 5.

They don't really care much

26.

1

i'

-~

What do your parents consider to be satisfactory
grades for you?

Have your parents been able to
support your educational goals?
1.

Substantially

2.

Somewhat

3.

Not at all

In Table 7, the Chi Square x 2

=

19.50, df

financially

=

12, ~

=

.08 suggested a weak relationship of parental
support to college success.

In general, the data

confirmed the notion that parents believe that a college

:j

'
I
I

education was important for their children's futures.

6

Specifically, there were slightly more Chicano students
who stated their parents never discussed college than
Anglo students.

But, Table 7.1 did not substantiate the

significance of the relationship of parental support to
college success when the data were organized to survey
only Chicano students.

I

Summary of Parental Support Data
The results of Question 23 were not statistically
significant.

In Question 25 the research showed that
132
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Table 7
Student Success by Ethnicity and Parental Support, in Percentages

f-"

w
w

Elementary
n
%

Junior High
n
%

High School
(\
%

Assumed to
go to college
(\
%

Never
Discussed
%
rt

Chicano
Successful

22.0

22

18.0

18

11.0

11

28.0

28

21.0

Chicano
Unsuccessful

26.9

7

15.4

4

19.2

5

3.8

l

Anglo
Successful

23.0

23

29.0

11

11.0

11

22.0

Anglo
Unsuccessful

27.6

8

10.3

3

6.9

2

Total

23.5

60

21.2

54

11.4

29

= 19.50, df = 12,

.E.

2
X

=

Total
%

N

21

39.2

100

34.6

9

10.2

26

22

15.0

15

39.2

100

37.9

11

17.2

5

11.4

29

24.3

62

19.6

50

100.0

255

< .08 (non significant)

When do you first remember your parents talking about the possibility of you
going to college?

Question 24:

4.

When I
When I
When I
It has

5.

We never discussed it

l.

2.

3.

I

,

,

I

was in
was in
was in
always

:Ill II I
i

J

grade school
junior high
high school
been assumed that I would go to college

l!i

I il I

, I'

.....,_."...;,~~•=od'=''ll'

,_.

. .••

,.=

~'~'""'~""""'''~~=~=~=--=====

Table 7.1
Chicano Student Success and Parental Support, in Percentage

In Grade School
n

%

Junior High
n
%

High School
%

I)

Assumed
College
n
%

Never
Discussed
n
%

Total
%

N

Chicano
Successful

22.0

22

18.0

18

11.0

11

28.0

28

21.0

21

79.4

100

Chicano
Unsuccessful

26.9

7

15.4

4

19.2

5

3.8

1

34.6

9

20.6

26

Total

23.0

29

17.5

22

12.7

16

23.0

29

23.8

30

100.0

126

f-'

w

II>

x2 =

8.24, df = 4, ~ =

I I

< .08

i

(not significant at .05)

11111111

I

II

'I

Ill I

I'

student grades are not critical to parents and therefore
not related to the academic success of these students.
Question 26 suggested that although financial support was
substantially lower for unsuccessful students, that
I~!.

I
~

[

li

overall this factor for all groups was not significant.
Finally, in Question 24 (Table 8) parental support was not
shown- tn

o-e- significant to academic success for all

T

!

groups.
Peer Group Support
The peer group support of the students was measured

f
i
-¥

in Questions 27 through 30.
27.

Among your friends in high school, how many
supported your plans to go to college? (Table 8)
1.

All of them

2.

Most of them

=~

3.

About half of them

I

4.

A few of them

'

'

II

28.

Do you have any friends who are presently in
college or who have gone to college?
1.

Yes a lot

2.

Yes, a few

3.

None
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29.

30.

Among your friends, in community college, how
many think they will finish community college?
(Table 9)
1.

All of them

2.

Most of them

3.

About half of them

4.

A few of them

5,

None

Suppose your friends were against the idea of
going to college. How much influence would
their opinions have had on your decision to go
to college?

f

1.

A lot of influence

fl

2.

Some influence

'

3.

Very little influence

!'
I

4.

None

~

In Table 8, the Chi square x

2

=

11.66, df

=

3, ~

=

i

,01 suggested that peer group support affected community

II

college success.

1

In particular, the data showed Anglos to

have more supportive friends than Chicanos.

But Table 8.1

and 8.2 indicated the peer group support differences were
based on ethnicity and thus not necessarily correlated to
college success.

In summary, although Chicano students in

question 27 seemed to have fewer friends in high school
who supported their plans to go to college than Anglo
students this factor did not help explain college success.
2

In Table 9, the Chi square X

=

16.60, df

=

3,

~

=

.001 indicated that having supportive friends in college was
136

Table 8
Student Success by Ethnicity and
Peer Group Support in Percentage
Most

Ethnicity/Success

n

Total

Few

%

n

%

Chicano
Successful

65.0

65

35.0

34

40.9

99

Chicano
Unsuccessful

58.0

14

42.0

10

9.9

24

Anglo
Successful

81.0

83

19.0

10

38.4

93

Anglo
Unsuccessful

69.0

18

31.0

8

10.7

26

71.0

172

29.0

70

100.0

242

n,

%

N

T

j

Total

~

I

j

2

X

= 11.66, df = 3,

~

=

< .01

This table was collapsed from 4 to 2 categories so that most = 1,2
and few = 3, 4.
Question 27:

Among your friends in high school, how many supported
your plans to go to college?
l.

2.
3.
4.

All of them
Most of them
About half of them
A few of them
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Table 8.1
Students' Peer Group Support by
Ethnicity, in Percentage

t. -

~

A Few
of Them
n·
%

All of Them
%
n

Most of Them
n
%

Chicano

29.3

36

35.0

43

13.0

16

22.8

Anglo

47.9

57

30.3

36

10.1

12

38.4

93

32.6

79

11.6

28

Total

x2

Half of Them
n
%

Total
%

N

28

50.8

123

11.8

14

49.2

ll9

17.4

42 100.0

242

10.54, df = 3, E = < .02

Table 8.2
Successful Students by Ethnicity and
Peer Group Influence, in Percentage

All of Them
%
n

Most of Them
n
%

Half of Them
n
%

A Few
of Them
%
n

Total
%
N

Chicano
Successful

31.3

31

34.3

34

13.1

13

21.2 21

51.6

99

Anglo
Successful

50.5

47

30.1

28

8.6

8

10.8 10

48.4

93

40.6

78

32.3

62

10.9

21

16.2 31

100.0

192

Total

x2 = 8.78, df = 3, E= < .03
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related to community college success.

In addition, Table

9.1 also showed supportive friends had a significant
effect on college success when controlling for ethnicity.
Moreover, Table 9.2 examined only successful students and
still found that supportive friends were significantly
related to student success in community college.

It

should be noted -that the group with the least amount of
friends in college who expected to graduate were the
unsuccessful students.

This factor may help explain this

group's lack of success in college.
Summary of Peer Group Data
The results of items 27 through 30 relating to peer
group influence reaffirm the importance of peer group
support for all students.

In particular, the evidence

suggested that having friends in college who are
supportive (Table 8) and who believe they can be

I

successful (Table 9) can help create an effective support

J

system which can help these students meet their educational

I

goals.
Finally in looking at gender differences in peer group
support, the data showed no substantial sex related
differences.

Specifically, female Chicanas, both

successful and unsuccessful, seemed to be slightly more
optimistic than Chicano males, in believing that their
peers would complete community college.

(Total Chicana

females, 85% versus total Chicano males, 71%).
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Table 9
Student Success by Ethnicity and College
Friends Graduating in Percentage

~

Ethnicity/
Most

Success

%

. Chicano
Successful

J

I

Few
n

%

Total
n

%

N

64.0

63

36.0

36

39.4

99

Chicano
Unsuccessful

35.0

9

65.0

17

10.4

26

Anglo
Successful

70.0

75

24.0

24

39.4

99

Anglo
Unsuccessful

56.0

15

44.0

12

10.8

27

65.0

162

35.0

89

100.0

251

Total

-~
~

1

,~
'!

2
X = 16.60, df = 3, .E.=< .001

This table was collapsed from 5 to 2 categories so that
and 3, 4 and 5 = few.
Question 29:

1 and 2 = most

Among your friends in community college, how many think
they will finish community college?
1.
2.

3.
4.
5.

All of them
Most of them
About half of them
A few of them
None
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Table 9.1
Chicano Student Success and Peer Group Support, in Percentage

All of Them
%

f-'

""

tl

Most of Them
%
n

Half of Them
%

Il

A Few of Them
%
n

None of Them
n
%

Total
%

N

Chicano
Successful

18.2

18

45.5

45

18.2

18

12.1

12

6.1

6

79.2

99

Chicano
Unsuccessful

11.5

3

23.1

6

38.5

10

23.1

6

3.8

1

20.8

26

16.8

21

40.8

51

22.4

28

14.4

18

5.6

7

100.0

125

Total

f-'

2
X = 8. 7 5, df = 4, E. = < • 07
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:IJii ill I'. I

"'
I

i

Ill I

,

I

Ill

1

~·~,-~.~·~r~.L-'~~~"~•• "''~-.,.,J,K<~'"'•• ·· ·-·' -k~b'-"'-'='.,----t-·-

~~-·+···~·· ,.~·~·~·-······

...~,=-=~~=======

Table 9.2
Student Success and Peer Group Support, in Percentage

All of Them
n
%

Most of Them
n
%

Half of Them
n
%

A Few of Them
n
%

None of Them
%
n

I

N

Successful

24.2

48

45.5

90

16.2

32

10.1

20

4.0

8

78.6

198

Unsuccessful

14.8

8

31.5

17

29.6

16

18.5

10

5.6

3

21.4

54

22.2

56

42.5

107

19.0

48

11.9

30

4.4

11

100.0

252

Total
1-'

II>

""

Total
%

2
X = 10.44, df = 4,

:I I

~

= <

.03

:lrlll II. I

]I

"'

Ill I

Academic Self Concept
The level of academic self concept was surveyed in
Question 36 through 41.
36.

How difficult were community college studies for
you?
1.
-2-.

37.

38.

Very difficult
Somewhat difficult

3.

Somewhat easy

4.

Very easy

5.

Some easy - some hard

Which one thing did you like most about college?
1.

The studies

2.

Friends

3.

The teachers

4.

Counselors

5.

Nothing

Which one thing did you like least about
college?
1.

Studies

2.

Other students

3.

Teachers

4.

Counselors

5.

Other

6.

Nothing
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39.

40.

j
41.

I''

_I

How did you consider yourself as compared to
most students? (Table 10)
1.

An excellent student

2.

A good student

3.

An average student

4.

A below average student

5.

A very poor student

How accurately did your school grades reflect
your ability?
1.

My grades are lower than my real ability

2.

My grades accurately reflect my real ability

3.

My grades are higher than my real ability

When did you first start thinking seriously
about going to college? (Table 11)
1.

Junior high school

2.

Freshman year

3.

Sophomore year

4.

Junior year

5.

Senior year

6.

Always assumed that I would go

7.

Don't remember

8.

After high school

The data in Table 10 showed a Chi square of x 2 =
13.75, df = 6,

R

= .05 which found that the students'

assumed academic status was significantly related to
community college success.

In general, the data indicated

that Anglo successful students were much more confident
144

Table 10
Student Success by Ethnicity and Student's
Academic Status in Percentage

Ethnicity/
Success

~~

Excellent/Good
n
%

Average Grades
n
%

Below Average
Poor Grades
%
n

0'

Total
N
%

'

u

Chicano

i

Suttes·sful-

42.0

'"'"'

'· 0

JJ..u

"

J~

'"

7.0

7

39.1

100

~

il

Chicano
Unsuccessful

37.0

10

56.0

15

8.0

2

10.5

27

i

Anglo
Successful

64.0

64

30.0

30

6.0

6

39.1

100

Anglo
Unsuccessful

41.0

12

48.0

14

11.0

3

11.3

29

50.0

128

43.0

110

7.0

18

100.0

256

I
I'

l

l

!

Total
2

X = 13. 75, df = 6, .E_ = < • OS
This table was collapsed from 5 to 3 categories so that 1,2
3 = average, and 4,5 = below average/poor grades.

'

Question 39:

How did you consider yourself as compared to meet students?

.I

I

j

= excellent/good,

1.
2.
3.
4.
5.

An excellent student
A good student
An average student
A below average student
A very poor student
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Table 10.1
Student Success and Academic Self-Concept by Ethnicity, in Percentage
Good

Excellent
n
%
Chicano
Anglo
Total

%

n

Average
%
n

Below
n

%

Total

Poor

:%

n

%

N

8.0

10

33.3

42

52.4

66

6.3

8

o.o

0

49.6

126

17.2

22

42.2

54

34.4

44

3.1

4

3.1

4

50.4

128

12.6

32

37.8

96

43.3

110

4.7

12

1.6

4

100.0

254

1-'

""'en

2

X

= 15.72,

I

df

I

= 4,

E

=

< .01

i

I~ IIii' II . I

I

I -··

I I I

I
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Table 10.2
Successful Students, by Ethnicity and Academic Self-Concept,
in Percentage

Excellent
n
%

Good

Average

%

n

%

Below
n

%

Poor

Total

n

:ro

n

%

N

Chicano
Successful

7.1

7

35.4

35

51.5

51

6.0

6

0.0

0

50.0

99

Anglo
Successful

18.2

18

46.5

46

30.3

30

2.0

2

3.0

3

50.0

99

Total

12.6

25

40.9

81

40.9

81

4.0

8

1.6

3

100.0

198

1-'

""--1

2
X = 16.78, df = 4, k =

I I

< .01

Uliiii i

I

i

Ill I

, I'

about their ability to succeed in the classroom than all
other groups.

In Table 10.1 these differences in academic

II

self-concept were shown to be based on ethnicity rather

!i,,

than academic success.

II

Furthermore, Table 10.2 also

]1

!

l

indicated that a student's academic self-concept varied by
ethnicity, not success.
The results of Table 11 present evidence to show the
relationship between early college decisions and community
college success.

l

ll
'

df

= 12,

~

=

The data showed a Chi square X2

= 10.59,

.10 which is not significant (.05 standard).

Table 11.1 suggested that there was significance in early
college decision

and college success.

Table 11.2 more

clearly indicates that successful community college
students made their decision to attend college earlier
I
r

-~

I

I'

than unsuccessful students.

Finally, the data showed the

earlier the decision was made to attend college (junior
and senior high - vs. post high school) the more likely
that these Chicano and Anglo successful students would do
well in community college.
Summary of Academic Self Concept
In this areas many items initially suggested a
relationship between academic self-concept and educational
success.

A further examination of the data confirmed that

this relationship disappeared when ethnicity was
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Table 11
Student Success by Ethnicity and Level of College
Decision in Percentage

f-'

II>
<0

Junior High
School
n
%

High School
n
%

After High
School
n
%

Don't
Remember
n
%

Chicano
Successful

21.0

22

32.0

32

5.0

5

16.0

16

27.0

25

39.2

100

Chicano
Unsuccessful

11.5

3

36.0

10

11.5

3

27.0

7

11.5

3

10.3

26

Anglo
Successful

29.0

29

38.0

38

1.0

1

23.0

23

9.0

9

59.2

100

Anglo
Unsuccessful

20.0

6

30.0

9

34.0

1

24.0

7

21.0

6

11.3

29

24.0

60

35.0

89

4.0

10

21.0

53

21.0

43

100.0

255

Total

Always Assume
%

2
X = 19.59, df

= 12,

Question 41:

When did you first start thinking seriously about going to college1

~

1.
2.
3.

4.

I I

=

Total
%

I\

N

< .10 (not significant at .05)

5.

Junior High·school
Freshman year
Sophomore year
Junior year

:llllli 11·

Ii

6.

7.
8.

II I

Senior year
Always assumed that I would go
Don't remember
After high sc.hool

I

-·

I

'.L~
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Table 11.1
Successful Students' Level of College Decision and Academic Self-Concept
in Percentage
Freshman
Year

Junior High
School
%
n

1-'

01
0

%

n

Sophomore
Year
%
n

Junior Year
%
n

Senior Year
%
n

Assumed I
would
%

n

~r

Ethnicity 1

Don't
Rem·ember
%
n

After High
School

Total

%

n

%

N

101

Chicano
Successful

21.8

22

8.9

9

6.9

7

5.9

6

10.0

10

25.7

26

15.8

16

5.0

5

50.2

Anglo
Successful

29.0

29

8.0

8

11.0

11

12.0

12

7.0

7

9.0

9

23.0

23

1.0

1

49.8 100

25.4

51

8.5

17

9.0

18

9.0

18

8.5

17

17.4

35

19.4

39

3.0

6 100.0

Total
x

2

• 16.61, df • 1. E.- < .02

I I

'II I II

IIi

J

!

I

Ill I
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However, Table 11.1 and 11.2 did substantiate

a strong relationship of early college decisions to
community college success for successful Anglo and Chicano
students.
College Staff Support
-Th-e level of college staff support was measured in
Questions 31 through 35.
31.

32.

How do you think that most of your college
teachersjcounselors treat you?
1.

Better than most students

2.

About the same as other students

3.

Worse than other students

How helpful do you feel counselors were at this
community college?
1.

Never helpful

-rr

2.

Usually helpful

I

3.

Sometimes helpful

4.

Always helpful

I

I

~
~

33.

How helpful do you feel teachers were at this
community college?
1.

Never helpful

2.

Usually helpful

3.

Sometimes helpful

4.

Always helpful
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Table 12
Student Success by Ethnicity and College
Staff Support in Percentage
Substantial
%

~

ri

Medium
n

%

Insufficient

Total

%

ti.

%

N

Chicano
Successful

45.8

44

42.7

41

8.3

8

38.6

93

Chicano
Unsuccessful

51.9

14

33.3

9

14.8

4

10.8

27

Anglo
Successful

49.0

48

41.8

41

8.2

8

39.4

97

Anglo
Unsuccessful

39.3

ll

46.4

13

14.3

4

11.2

28

47.0

ll7

41.8

104

9.6

24

100.0

245

1:

l
",,

'

Total

x2 = 2.92, df = 6, .E. = < .95 (not significant at .05)

Question 35:

Do you feel that enough information and support were made
available to you in order for you to succeed at this
college?
1.
2.
3.

Substantial amount
Mediocre amount
Insufficient amount
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34.

35.

In your period of study at this community
college, what aspects of college life caused
you the most problems?
1.

Financial problems

2.

Poor teaching methods

3.

Poor counseling

Do you feel that enough information and support
-were made available to you in order for you to
succeed at this college? (Table 12)
1.

Substantial amount

2.

Mediocre amount

3.

Insufficient amount

In Table 12, a Chi square of X2

=

2.96, df

=

6, R

=

.95 showed no relationship between college staff support
and community college success.

In summary, the survey

showed that most students felt enough information and
support were made available in order to succeed in
community colleges.

Finally, the data indicated that in

general, most students felt they received a lot of help
from community college staff.
Results of College Staff Support
The data in Question 31 through 35 noted that the
level of support from teachers and counselors as well as
information given to students was substantial for all
students.

The only exception were Chicano unsuccessful

students who felt only 'somewhat' less support from the
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college staff.

Overall the research suggests that both

Anglo and Chicano students felt they were treated fairly
by community college staff.
Sex Roles

~
I!

1

The sex role bias of the sample was measured in
Questions 42 through 46.
42.

f

I,

43.

44.

45.

Do you feel that your sex has affected your
career aspiration? (Table 13)
1.

Very much so

2.

Somewhat

3.

Not at all

Did your parents let your sex affect their
support of your educational goals?
1.

Very much so

2.

Somewhat

3.

Not at all

Do you feel that there are strong sex role
barriers to certain non-traditional occupational
choices for men and women?
1.

Very much so

2.

Somewhat

3.

Not at all

Has sex role stereotyping affected your personal
educational and career goals?
1.

Very. much so

2.

Somewhat

3.

Not at all
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Table 13
Student Success by Ethnicity and Sex Roles·
and Career Aspiration in Percentages
Ethnicity/
Success

II
!Ij
~

~
;i,,
I!

I
r'

l

Somewhat
n
%

Not at all
n
%

Total
N
%

9

14.0

14

75.0

75

39.7

nn

Chicano
Successful

9.0

Chicano
Unsuccessful

0.0

0

19.2

5

80.8

21

10.5

21

Anglo
Successful

8.1

8

33.3

33

55.6

55

38.9

96

10.3

3

6.9

2

75.9

22

10.9

27

7.9

20

21.3

54

68 .• 1

173

100.0

247

Anglo
Unsuccessful

T

Very Much
%
n

Total
2

X

=

18.42, df

Question 42:

-

= 6, .2. = <

>O

.01

Do you feel that your sex has affected your career aspiration?
a.
b.
c.

Very much so
Somewhat
Not at all

I
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Table 13.1
Successful Students and Sex Role
Bias by Ethnicity, in Percentage
Very Much So
ri

Somewhat
n
%

Not at All

%

%

n

%

N

~Successful

9.2

9

14.3

14

76.5

75

50.5

98

Anglo
Successful

8.3

8

34.4

33

57.3

55

49.5

96

8.8

17

24.2

47

67.0

130

100.0

194

Total

Chicano

Total
2
X

= 10.80,

df

= 2,

.E. = < .01

Table 13.2
Anglo Students by Success and
Sex Role Bias, in Percentage
Very Much So

Anglo
Successful

%

n

Somewhat
%
n

8.3

8

34.4

Not at All
%
n

33

57.3

55

Total
%

N

78.0

96
-

Anglo
Unsuccessful
Total

11.1

3

7.4

2

81.5

22

22.0

27

8.9

ll

28.5

35

62.6

77

100.0

123

2
X = 7.54, df = 2, .2.= < .02
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Table 13.3
Chicano Students by Success and Societal
Sex Roles in Percentage

Very Much
ii
II

!

Chicano
Successful

f

Chicano
Unsuccessful
Total

x2 = 8.27,

df

Total

rl

Somewhat
%
n

Not at All

%

%

ri

9.0

9

63.0

63

28.0

28

100.0

100

22.0

6

33.0

9

44.0

12

100.0

27

12.0

15

72.0

57

31.0

40

100.0

127

= 2, £ = < .02
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%

N

46.

Do you feel that society places more demands on
your sex? (Table 14)
1.

Very much so

2.

Somewhat

3.

Not at all

Table 13 indicated a Chi square

= .01.

x2 = 18.42,

df

= 6,

R

Most students did not feel their gender had

affected their career aspirations, which in turn did not
affect their educational success.

I
I

T

I

In particular, only

Anglo successful students stated more often that they were
'very' or 'somewhat' affected by sex bias.

Table 13.1

maintained the same relationship as Table 13 whereby sex
role bias was seen by successful Chicano and Anglo
students as unrelated to college success.

Next

Table 13.2 showed the Anglo successful students thought
they were more affected by sex role bias.

Table 13.3

showed that when ethnicity was controlled, Anglo
students seemed more affected by sex role bias, which in
turn they felt affected their educational success.

In

summary, the data indicated that sex role bias is more
evident among Anglo successful students and is seen as
less critical for all other groups.
In Table 14 the Chi square x 2 = 13.72, df

= 6, R =

.05 showed that how a student felt about society's demands
on their gender was only slightly related to his/her
educational progress in community college.
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The data noted

Table 14
Student Success by Ethnicity and Sex Roles
and Societal Demands in Percentage
Ethnicity/
Success
If

iy
P.

"I

~

u

li
~

Very Much
n
%

·Chicano
Successful

Somewhat
%

n

Not at All
%
n

Total
N

%

9.0

9

63.0

63

28.0

28

39.4

100

Chicano
Unsuccessful

22.2

6

33.3

9

44.4

12

10.6

27

Anglo
Successful

24.2

24

48.5

48

27.3

27

39.0

99

Anglo
Unsuccessful

17.9

5

50.0

14

32.1

9

11.0

28

17.3

44

52.8 134

29.9

76

100.0

254

l

I

Total
2
X = 13.72, df

=

Question 46:

Do

6, £. = < .05

you feel that society places more demands on your sex?
a.
b.
c.

Very much so
Somewhat
Not at all
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I

Table 14.1
Successful Students and Sex Roles and Societal

I

Demands by Ethnicity, in Percentage
Very Much
%
n

Somewhat

%

n

Not at All
%
n

Total
%
N

Chicano
Successful

9.0

9

63.0

63

28.0

28

50.3

100

Anglo
Successful

24.2

24

48.5

48

27.3

27

49.7

99

Total

16.6

33

55.8 lll

27.6

55

100.0

199

x2 = 8.27,

df = 2, E = < .02

Table 14.2
Chicano Students by Success and Societal
Demands, in Percentage
Very Much
n
%
Chicano
Successful
Chicano
Unsuccessful
Total

Somewhat
%

ii

Not at All

Total

%

ii

%

N

9.0

9

63.0

63

28.0

28

78.7

100

22.2

6

33.3

9

44.4

12

21.3

27

ll.8

15

56.7

72

31.5

40

100.0

127

--

2
X = 8.27, -df = 2 , E= < .02
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that most students were in the 'Somewhat' category, but it
also singled out Chicano unsuccessful students and Anglo

!

successful students as groups who felt society placed more

u
'
p

demands on their sex.

I
'

stronger beliefs by Anglo successful students about

!!

~·

"~I

Table 14.1 showed only slightly

society placing demands on them based on their sex.

-

I

Next, Table 14.2 examined the impact of societal demands

I.

on sex role and found them to be insignificant.

r

summary, this data revealed that most students felt they

In

were only ''somewhat", affected by sexual bias.
Results of Sex Role Data:
The key finding of Questions 42 through 46 is that
sex role bias existed minimally in all groups of students,
but was felt slightly stronger by Anglo successful
Chicano unsuccessful students.

and

However, more Chicano

successful students than unsuccessful students felt at
least some societal pressure based on gender.
majority

The

of students (Questions 42, 43) did not allow

their own or their parental feelings about sexual bias to
affect their educational goals.

Sex role stereotyping and

gender barriers (Questions 43, 44, 45) were also seen to
only minimally affect these community college student's
career goals.
Regarding gender differences in connection with sex
roles, the data showed that male/female results were
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remarkably similar.

In particular, in Question 46, 13% of

Chicano males and 11.1% of Chicana females felt that
society had placed strong sex role demands on them.
Furthermore, 51.1% of Chicano males and 60% of Chicana
females felt "somewhat affected" by societal sexual
demands.

Finally 35.5% of Chicano males and 28.4% of

Chicana females felt no societal sexual demands
whatsoever.
On the other hand, the pattern for Anglos shows that
15.8% male and 29% females felt strongly about societal
sexual demands.

Also, 54% Anglo males and 44% Anglo

females felt "somewhat affected" by societal sexual
demands.

Finally, 30% of Anglo males and 28% of Anglo

females felt no societal demands.

Overall, the data

showed that Anglo females felt societal sexual demands
more so than Anglo males.
Acculturation
The acculturation level of these students was
surveyed in Questions 47 through 51.
47. Were your parents born in the United States?
1.

Yes

2.

No, one parent was born in the U.S.
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Table 15
Student Success by Ethnicity and Home Language in
Percentage

Ethnicity/
Success
Chicano
Successful

Spanish
%

n

44.6

45

English
%
n

28.7

29

Total

Both
%

Ii

26.7

26

%

31.8

N

100

c

-

Chicano
Unsuccessful

1:

~

'22.2

6

44.4

12

33.3

Anglo
Successful

0.0

0

88.8

87

Anglos
Unsuccessful

o.o

0

96.6

20.0

51

9 100.0

27

8.2

8

37.9

95

28

0.0

0

11.1

28

62.1 156

17.5

43

1.00.0

251

~
i1

J

I
!

Total

x2 = 11.591, df = 6, .12.= < .001

Question 49:

J

In what language do your parents most often speak to you?
a.
b.
c.

Spanish
English
Both
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Table 15.1
Student Success by Ethnicity and Home Language
(Spanish vs. English) in Percentage
Spanish

English
%

:n

%

N

45

39.0

29

80.4

74

33.3

6

66.6

12

19.5

18

55.4

51

44.5

41

100.0

92

%

ri

Chicano
Successful

61.0

Chicano
Unsuccessful
Total

"i!

Total

I

f

i
'

-~

~

x2

=

4.42, df

=

1, .E.

=

< .OS (3.841)

(This table was restructured to eliminate "both" category)

l

'
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48.

G

"
~·
li

When you are with your friends, in what language
do you mostly speak to them?
1.

Spanish

2.

English

3.

Both

49.
In what language do your parents most often
speak toyou? (Table 15)

~

1.

Spanish

II
!I

2.

English

q

3.

Both

!I

J
'

J

l"

50.

l

I'

-~

r

ii

~

Check on which best describes your group of
friends.
1.

Mostly from Spanish-speaking background

2.

About half from Spanish-speaking background

3.

Less than half from Spanish-speaking
background

4.

Most English speaking

5.

All English speaking

.I

!
51.

Do you feel that your family promotes the
traditional Anglo values of American Society?
(Table 16)
1.

Completely

2.

Minimally

3.

Not at all

2
Table 15 shows a Chi square of X

= .001.

=

11.59, df

=

6,

The data revealed that the particular language

spoken at home is strongly related to ethnicity.
Furthermore, Table 15 implied that a greater proportion
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Table 16
Student Success_by Ethnicity and Parental
Value, in Percentage

I
I!

I'

Completely

i'

Minimally

Not at All
n
%

%

n

%

Chicano
Successful

35.0

35

56.0

56

9.0

Chicano
Unsuccessful

30.8

8

38.5

10

Aoglo
Successful

12.2

12

28.6

0.0

0

53.6

21.8

55

;i'

Total
%

N

9

39.7

100

26.9

7

10.3

25

28

54.1

53

38.9

93

15

42.9

12

11.1

27

43.3 109

32.1

81

100.0

245

ii

J

~.

!
1:

c

!

Anglo
:·:Unsuccessful
Total

x2

=

60. 90, df

Question 51:

= 6,

~

=

< .001

Do you feel that your family promotes the traditional
Anglo values of American society?
a.
b.
c.

Completely
Minimally
Not at All

.-c-
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Table 16.1
Successful Students by Ethnicity
and Parental Values in Percentage

!ll
~I

~

"il

'!!

Completely
%
n

Minimally
n
%

Chicano
Successful

35.0

35

56.0

56

9.0

Anglo
Successful

12.2

12

28.6

28

Total

23.7

47

42.4

84

1:'

Not at All
n
%

Total
%

N

9

50.5

100

54.1

53

49.5

98

31.3

62

100.0

198

i

t

x2 = 51.63, df = 2, .E.= < .001

t
'

-1

-~

c~
!I

Table 16.2
Chicano Students by Success and
Parental Values, in Percentage
Completely

Minimally

%

i:'l

%

n

Chicano
Successful

35.0

35

56-.0

Chicano
Unsuccessful

30.8

8

34.1

43

Total

l

Not ·.at All

Total

%

ll

%

N

56

9.0

9

79.4

100

38.5

10

26.9

7

20.6

25

52.4

66

12.7

16

100.0

125

= 10. 39, df = 3,.£_=< .02

167

of Chicano successful students spoke Spanish at home a.nd
this factor led to greater community college success.
Table 15.1 showed that Chicano successful students reported
I

If

Spanish spoken at home more frequently than did Chicano

f;

unsuccessful students.

"
~

home significantly affected the college success of Chicano

In summary, the language spoken at

f

students.
The data on Table 16 showed a Chi square

= 60.90, df = 6, £ = .001.

score of

x2

The research showed Anglo

sucessful and unsuccessful students had a very high
proportion of students whose parents did not promote
traditional Anglo values.

In particular, there were 54%

Anglo successful vs. 43% Anglo unsuccessful who stated
their parents did not adhere to traditional Anglo values.
Table 16.1 reported that Anglo successful parents values
did not adhere to American values.

Table 16.2 reported a

successful level of difference between parents of
successful and unsuccessful Chicano students in promoting
traditional Anglo values.

In conclusion, the data

depicts Anglo parents as not promoting traditional Anglo
values but this data may be due to misunderstanding of the
intent of the question.
Summary of Acculturation Data
In Question 47 the data seems to imply that most
students misunderstood the question because most Anglo
168

listed parents as not being born in the United States and
Chicano responded just the opposite.

Questions 48, 49 and

50 simply point out that there were more Anglo students
who stated they had parents and friends who spoke only
English, whereas Chicano students had parents and more
friends_who spoke Spanish.

In looking at gender data

regarding acculturation, the results showed that Chicana
females seemed to be represented slightly stronger in
groups with Spanish-speaking family and friends, as well
as with families whose values were more traditionally
Mexican.

For example, in Question 50, Chicana females

had 53% in group with Spanish-speaking friends versus 46%
of Chicano males.

In conclusion, the data in Question 50

and 51 implied that more successful Chicanos came from a
more traditional or unacculturated background where their
parents spoke Spanish and had traditional Mexican values.
World View
The world view variable was measured in Questions 52
'==

through 54.
52.

If I did poorly in college it's because:
(Table 17)
1.

I did not study hard enough

2.

The work was too hard

3.

It was bad luck

4.

Nobody helped me

169

53.

54.

-

~

55.

56.

5.

The teachers did not teach me

6.

My job took too much time

Making plans for the future is not very
important because plans hardly ever work out
anyway.
(Table 18)
1.

Strongly agree

2.

Agree

3.

Disagree

4.

Strongly disagree

If a person is not successful in life it is his
own fault.
1.

Strongly agree

2.

Agree

3.

Disagree

4.

Strongly disagree

Even with a good education, a person like me
will have a tough time getting the job he/she
wants.
1.

Strongly agree

2.

Agree

3.

Disagree

4.

Strongly disagree

I f I could change,

I would be someone different.

(Table 19)
1.

Strongly agree

2.

Agree

3.

Disagree

4.

Strongly disagree
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Table 17
Student Success by Ethnicity and Attributed Reason for Poor Performance,
in Percentage

Did Not Study
Hard
%
ri

Work was
too hard
n
%

Bad Luck
%
il

Nobody helped
%
n

Chicano
Successful

88.3

83

o.o

0

1.1

1

1.1

Chicano
Unsuccessful

66.7

16

8.3

2

8.3

2

Anglo
Successful

73.4

69

2.1

2

1.1

Anglo
Unsuccessful

88.9

24

3.7

1

80.3

192

2.1

5

Ethnicity/
Success

......

Te_acher not
teach well

2:

n

Job took
much time
ri
%

1

1.1

1

s;5

8

39.3

94

0.0

0

12 . 5

3

4.2

1

10.0

24

1

3.2.

3

-":4·::3

4

16.0

15

39.3

094

3.7

1

0.0

0

0 .. 0

0

3.7

1

11.3

27

2.1

5

1.7

4

3.3

8

10.5

25

100.0

239

Total
N
%

-l

......

Total

--

2
X = 30. 74, df = 15, E. =

If I did poorly in college it's because:

Question 52!

1.
2.

J.
4.
5.
6.

I I

< .01

i

I did not study hard enough
The work was too hard
It was bad luck
Nobody helped me
The teachers did not teach well
My job took too much time

Ill I i II .

II

I I I
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Table 17.1
All Students by Success and Reason for Poor Performance,
in Percentage
Did Not
Study
n
%

Work Too
Hard

Bad Luck

Nobody
Helped Me

Teachers
Not Teach

Job Takes Too
Much Time

%

n:

%

n

%

n:

%

n:

%

ri

Total
%

N

Successful

80.9

152

1.1

2

1.1

2

2.1

4

2.7

5

12.1

23

78.3

188

Unsuccessful

78.8

40

5.8

3

5.8

3

0.0

0

5.8

3

3.8

2

21.7

52

Total

80.4

193

2.1

5

2.1

5

1.7

4

3.3

8

10.4

25

100.0

240

f-'

-.J

"'
2

X

= 13.72,

I I

df

= 5,_£ =

< .02 (13.388)

•iil'ill
'!I ,

Ii

II

I il I
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Table 17.2
Chicano Students by Success and Reason for Poor Performance
in Percentage

f-'
'-'1

w

Did Not
Study
%
n

Work Too
Hard
%
11

Bad Luck

%

Chicano
Successful

88.3

83

0.0

0

Chicano
Unsuccessful

66.7

16

8.3

83.9

99

1.7

Total
2

X

~

20.98, d!

I I

~

5, £

~

n

Nobody
Helped Me
%
n

Teachers
Not Teach
%
n

1.1

1

1.1

1

1.1

2

8.3

2

0.0

0

2

2.5

3

0.8

1

< .0008

lllill

i

I

i

I I I

Job Takes Too
Much Time

Total

%

n

%

N

1

8.5

8

79.7

94

12.5

3

4.2

1

20.3

24

3.4

4

7.6

9

100.0

118

. ...,., ._,.,....

2
Table 17, the X

=

30.74, df

=

15, £

=

.01, indicated

that a student's reasons for poor performance was related
to his/her academic success in community college.

In

particular, the data showed that the greatest majority of
students (66% - 89%) realized that not studying was the
chief cause of poor grades.

Furthermore, Table 17.1

showed that not studying was significantly related to
whether a student was successful or unsuccessful in
community college.

Finally, Table 17.2 looked only at

Chicano students and further deduced that recognition of
r

T

poor academic work was related to community college
success.

The consensus of this data was that there is a

significant relationship between students who believe that
good studying habits affect academic success more so than
other less probable reasons for both successful and
unsuccessful Anglo and Chicano students.
The data on Table 18 showed a Chi square X2 -- 20.54,
df

= 12, £ = .04.

There was no relationship between

making plans for the future and academic success.

In

particular, the great majority of students felt that
making plans for the future was not important.

Table 18.1

also showed that successful students also agreed that
making plans for the future was worthless.

In looking at

gender differences regardinig the world view of these
students, 95% of Anglo males agreed that making plans for
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Table 18
Successful and Unsuccessful Students by Ethnicity and World View/Fatalism
I
in Percentage

Strongly
Agree

I-'

-.J

Str01ngly
Disagree

Disagree

Agree

Total

Ethnicity/Success

%

n

%

n

%

n

%

n

%

Chicano Successful

35.1

34

52.6

51

11.3

11

1.0

1

39.4

97

Chicano Unsuccessful

48.1

13

40.7

11

7.4

2

3.7

1

12.0

27

Anglo Successful

52.1

50

43.8

42

2.1

2

2.1

2

39.0

96

Anglo Unsuccessful

46.2

12

38.5

10

7.7

2

3.8

1

10.0

25

44.3

109

46.3

114

6.9

17

2.0

5

100.0

245

N

(J1

Total
2
X

=

20.54, df

Question 53:

= 12, £ = <

.04

Making plans for the future is not very important because plans hardly
work out anyway.
1.

Strongly agree

2.

Agree

3.

Disagree

4.

Strongly disagree

:I~ IIIII I.

I

i

I il I

I
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Table 18.1
Successful Students by Ethnicity and Future Plans, in Percen,tage
==

Strongly
Disagree
%
n

Strongly
Agree
%
ni

Agree
%
ri

Chicano
Successful

35.1

34

52.6

51

11.3

11

1.0

Anglo
Successful

52.1

50

43.8

42

2.1

2

43.5

84

48.2

93

6.7

13

Disagree
%
rl

Total
%

N

1

50.3

97

2.1

2

49.7

96

1.6

3

100.0

193

f->

-.J

(l)

Tot.al

2
X

=

10.48, df

I I

I

=

3,

~

= <

.02·

illliii Ii

II

I il I

I"

the future was not important versus 92% of Anglo females.
In contrast, 93% of Chicano males versus 72% Chicana
females agree with this statement.

In particular, it

appears that the successful Chicana female disagrees a
little less than other groups with the belief that making
~·

.future plans is worthwhile.

It

,Y

In summary, the research

seems to be saying that all students agree making plans
for the future is not a worthwhile task.
The research on Table 19 showed a
3,

~

=

x2 =

12.21, df

=

.01, which indicated a strong relationship between

students' desires to change and their ability to
succeed in community college.

Overall, the data in Table

19 found that most students agreed with the statement that
t

if possible they would like to change.

II

at successful and unsuccessful students and found their

'

Table 19.1 looked

desire to change was related to academic success.
Summary of World View Data
The data gathered in Questions 52 through 56
concluded most students realized that poor grades were
mainly caused by not enough studying or having a job
(Question 52).

Second, Question 53 did not show making

plans for the future was worthwhile.

Third, Questions 54

and 55 found that students views on the world or their
views on the effect of education or on landing future jobs
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Table 19
Student Success by Ethnicity and
Desire to Change, in Percentage
Ethnicity/
Success

~

Agree

Disagree
%
n

%

n

Chicano
Successful

85.0

82

'"
~
.l.J.U

"-

Chicano
Unsuecessful

67.0

18

33.0

Anglo
Successful

72.0

71

Anglo
,::Unsuccessful

55.0
76.0

-~,,

Total

[:

x2

=

Total

%

N

~0
....

......."

96

9

11.0

27

28.0

25

39.0

96

15

45.0

12

11.0

27

186

24.0

60

100·;·0

246

.....

12.21, df =···3, .E_=< .01

r
:!

I

j

Question 56:

Ifi could change, I would be someone different.
1.
2.
3.
4.

Strongly agree
Agree
Disagree
Strongly Disagree
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Table 19.1
Students' Desire to Change, by Success, in Percentage'
Strongly
Agree

1-'
-'1

Disagree

Agree

Strongly
Disagree
n
%

Total

%

n

%

n

%

n

Successful

42.2

81

37.5

72

14.1

27

6.3

12

77.7

192

Unsuccessful

32.7

18

27.3

15

25.5

14

14.5

8

22.3

55

Total

40.1

99

35.2

87

16.6

41

8.1

20

100.0

247

%

N

2
X = 9.20, df = 3, .E.= < .03

<!)

.IIHI II' I

II

I '

I il

1·

. I

, .

were not significantly related to academic success.

The

final item (Question 56) looked at students' desires to
change and found most would like to be someone different
but this feeling was strongest for Chicano students.

SUMMARY OF CHAPTER IV
Chapter IV presented the results of the survey and
analyzed the data pertinent to this research.

The results

showed that four of the independent variables including;
family structure, socioeconomic status, peer support, and
academic self concept seemed to be related to the academic
success of community college students.

Secondly, the data

also suggested that six other independent variables

I
J
'

studied; career choice, parental support, college staff
support, sex roles, acculturation and world view showed

I!

very little relationship to community college success.

l

between social and cultural as well as demographic

I

~

general, the research depicted some strong contrasts

characteristics of successful and unsuccessful Anglo and
Chicano community college students.
Chapter V will the present the conclusions,
implications and recommendations of this study.
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In

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
This study examined the social and cultural
characteristics of successful and unsuccessful Mexican
American community college students and compared them to
successful and unsuccessful Anglo American community
college students.

It was undertaken in order to develop a

descriptive profile of the Mexican American student who
succeeds in the California Community College system.

The

purpose of the study was to collect data on ten
independent variables that consistently appeared in the
review of literature and were suspected of affecting the
J

1
'

success of Chicanos in the California College system.
This research was intended to help community college
students by gathering data that would help educators to
better teach and counsel these students.
This chapter is divided into five major sections.
The first section presents a summary of the study.

The

next section discusses the conclusions and implications
regarding the data in Chapter IV.

Third, this section

examines the research in relationship to how it affects
the role of community college counselors.
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The fourth

section offers recommendations based on the overall
findings of this study.

The final section suggests

implications for future research.
Summary
The research showed that not all ten independent
. _variables studied were important in determining the key
elements of academic success for Anglo or Chicano
community college students.

In particular, family

structure, socioeconomic status, peer group support, and
academic self concept showed a significant relationship to
the success of these community college students.
In addition, there were four other variables, parental
support, career goals, acculturation and world view--which

~
-fi'

met the less stringent level of

I

students.

relationship to the academic success of community college

I

l

< .10 as in their

In addition, sex roles of college staff

support were shown to be of very little statistical
significance when looking at variables effecting community
college success.
This research examined of gender differences in all
ten variables and found that they were not statistically
significant, but the results were reported where they were
thought to be of interest.

Overall, this data

substantiates the concept that one cannot isolate one
indicator that adequately predicts academic success.
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However, this research gathered valuable information which
could help in preparing a profile of successful Chicano
students.

This successful student profile could be used

to identify key groups to target for educational support
services.

In addition, the examination of this data could

also provide a more accurate portrait of successful
Chicano students, which should be helpful to all educators
working with this group.
The first critical success factor was the family
structure of these students and the data shows it is one
of the most important factors in whether or not they
succeeded in community college.

The data implied that

Chicano successful students come from families with more

1
~

'

I

i

1

I

traditional/authoritarian structure.

In effect, Chicano

successful students seem to belong to those families with
a stable cultural tradition.

In general, the survey

suggests that successful Chicano students do not come from
broken families but instead most often belonged to a

j

strong family structure.
In contrast those families of unsuccessful students
tend to have one way communication systems, with one
parent, primarily the father, making the major decisions.
This research is consistent with DeHoyo's findings that
many Chicano unsuccessful students fail in their attempt
to succeed in college because they have developed so few
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communication skills in the home.

The study also

indicated that successful Chicano students tend to be less

/

Anglo-American oriented and still heavily immersed in
Mexican family traditions.

The data intimated that

students from a transitional Mexican American family or
J

l_

~

culturally marginal family might be lost in the
assimilation process and thus not have a stable base from
which to succeed.
The second key success factor in this research was
the socioeconomic status of the student and his/her family.
The data revealed that the importance of the specific
nature of the job that the head of the household
maintained was only relevant in relationship to how it
affected the family's total socioeconomic status.

The

research data showed that a greater percentage of parents
of Chicano successful and unsuccessful students were
involved in seasonal, semi-skilled or unskilled type work
when compared to Anglo parents.

Furthermore,

substantially more Chicano unsuccessful student parents
worked in industry, agriculture and other low paying work
categories than Anglo parents.

In summary, regardless of

the type of job held by their parents, economically well
off Chicano students were much more likely to be
successful in college.
Another aspect of the family's socioeconomic status
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/

researched was whether or not a student's mother worked
outside the home.

The data indicated that more

successful and unsuccessful Chicano students' mothers held
a full time or part time job than all Anglo students'
mothers.

Since there was no apparent effect that working

mothers had on Chinco students' success, this data may
challenge the assumption that working mothers may hinder
support.

I

l
I

J
'

In stead, it appears this factor offers positive

economic support which, in turn, will help these students
succeed in college.
The third significant independent variable to be
researched was the peer group support of these students.
Most importantly, the data revealed that those students
who have a strong network of peer group support are more
likely to do well in college.

Furthermore, the data

suggests that successful students are most often those
students who develop a positive support system to see
through the ups and downs of attending college.

In this

regard, Anglo students, in general, rated themselves
highest in this area and Chicano unsuccessful the lowest.

1

Specifically, having a group of friends who are in college
or who have attended college was also found to be a
critical factor for successful college students.

In

addition to a peer group support system, having
positive role models within the peer group seems to be a
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real indication of future college success for all sudents.
As expected, the data revealed that Chicano
unsuccessful students are poorest in all areas of positive
peer group support, including friends in college and
college peers who expect to graduate.

Chicano successful

students seem to do better; however, both groups of
Chicanos rank below Anglo successful students in this key
area.

In conclusion, the data indicated that the impact

of a strong positive peer group relationship begins before
high school and continues throughout the college career of
most successful students.
The fourth significant independent variable to be
examined was the academic self-concept of these students.
f
I

The majority of items in this variable show only small

I
1

differences between successful and unsuccessful students.

!'

lI

I
!

However, key contrasts do appear more specifically when
students were asked how difficult studies were for them.
As expected, the unsuccessful students tended to find
academics more difficult than successful students.

Also,

successful students tended to see themselves as stronger
(excellent/good) students than unsuccessful students.
A higher percentage of Chicano unsuccessful students
seemed to believe studies were easier than Chicano
successful students.

But, Chicano unsuccessful students

were highest in the category of least liking the academic
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aspect of college.

These somewhat contradictory findings

suggest that Chicano unsuccessful students are often
unclear about the real level of their academic ability and
this fact may affect their scholastic status in the
classroom.

In summary, both categories of Chicano

students felt they were only average students and that
their grades were lower than their real ability, when
compared to successful Anglo students.
Although the data revealed that parental support,
career goals, college staff support, sex roles,
acculturation and world view did not have as strong

/

statistical relationship to community college success,
these items may be helpful in describing possible
secondary factors which might have some impact on

I
I
l]

academic success.

I

the results provide useful information from percentage

I'

j
1

A review of the data on these

nonsignificant independent variables is warranted because

differences.
The first nonsignificant independent variable was the
career goals of these students.

In particular, Chicano

students seem to have less information available about
future educational goals and careers.

Consequently, the

survey suggests that Anglo successful students are much
more knowledgeable about future careers and educational
objectives.

Correspondingly, there was also sufficient
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data to show that Anglo students felt that they were more
likely to get the job they wanted upon completion of their
college degree.
The survey indicated that knowlege of or experience
with a career, as well as social rewards, were much more
important to the career choices of Chicano students than
that of Anglo students.

It seems apparent that a serious

problem for many Chicano students in limiting their career
opportunity is that unlike many Anglo students they have no
tangible experience with many career areas.
r
r
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Also, they

have never had any interaction with representatives in
these fields who might act in the form of role models and

ii

I'
I
l

create the opportunity to more directly involve Chicano
students in considering more varied career fields.
Careers leading to money and status were much
more attractive to Anglo students, whether they had
experience or not.

This data also showed greater Anglo

interest in careers in the higher paying fields of
business and engineering, whereas Chicanos were more
interested in the lower paying field of social sciences
and humanities.
In looking at the data on career goals in
relationship to gender, the results showed that Chicano
unsuccessful students, male and females, tended to equally
choose careers in academic subjects related to the
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humanities.

But specifically, male successful and

unsuccessful Chicano students chose science, engineering,
math and medically related careers.

Contrastingly, only

Chicana female successful students indicated science as
their favorite academic and career area.

However, both

Chicana female successful and unsuccessful students were
represented strongly in business-related careers.
The critical factor in this data about career goals
may be that many Chicano students seem to be saying that
they lacked appropriate information about education and
careers in order to make a wise decision about their
future goals,

Overall, the research showed that there

were a substantial amount of Chicano unsuccessful students
who were very confident about getting desired jobs in the
future.

But, due to their apparent lack of success, this

i

1
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data may, in fact, imply that many of these Chicano
unsuccessful students are very unrealistic about
achieving their future career goals.
Parental support was the second nonsignificant
In general the data showed that most

variable studied.

parents wanted only average grades for their children in
community college.

But, it should be noted that slightly

more parents of Chicano successful students then all other
categories of students wanted above average grades for
their children.

Also, a higher percentage of Chicano
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successful students parents discussed college before
junior or senior high school.

"

I
I
,,H

In contrast, the parents of

Chicano unsuccessful students were the highest group in
the sample who never discussed college.

Parental

financial support was also much weaker for the Chicano
unsuccessful group than all other categories.

Finally,

the research showed tht for Chicano and Anglo successful
students exhibited only slightly stronger levels of

I

parental support for their educational goals than Chicano
and Anglo unsuccessful students.
The third nonsignificant variable was college staff

j

support.

These items show that only a few more Anglo

i

"

successful and unsuccessful students felt they were better
treated by teachers or counselors.

The major problem for

Chicano students was listed as financial, whereas, for
-,

Anglo students poor counseling and teaching were more
critical.

The only group which felt dissatisfied by

college staff support was Chicano unsuccessful students.
Overall, the data suggested that both Anglo and Chicano
students felt that the level of college staff support was
equal and that they were treated fairly in community
colleges.
The research on sex roles was the fourth
nonsignificant variable to be examined, and it revealed
that very few students see strong sex role barriers to
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their educational or vocational success.

Nevertheless,

Anglo students and Anglo parents tended to be more aware
of sex role bias and societal demands.

Correspondingly, a

greater amount of Chicanos were only "somewhat" affected
by sex role bias or stereotyping.

The data did not show

that sex role bias had greatly affected the success of any
of these college students.
Acculturation was the next nonsignificant variable to
be examined.

~

l[
~

The research suggests that the importance of

acculturation was related to how it affected the stability
of the family structure.

The data showed that more

Chicano successful students were found to have Spanish

ii
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speaking parents and friends, as well as families with
traditional Mexican values, than Chicano unsuccessful
students.

One may infer that Chicano successful students

are positively affected by their stable traditional family
background and friends in forming a strong family base to
succeed in college.

The data also suggested that the

process of acculturation is a somewhat negative factor for
Chicano students, especially when they may be caught in an
unstable transitional period of changing
to another.

from one culture

This transitional period may be critical to

many successful Chicano students who seem to be lingering
when they drop out or otherwise fail in their educational
or career endeavors.
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It is important to note that Chicana females more
often came from a background of Spanish-speaking friends,
as well as, their families being Spanish-speaking with
more traditional values.

These factors may be of merit in

their ·success in a community college, but could hamper
their transfer to a four-year college.

As the review of

literature suggested, Chicano families are often unwilling
to allow their daughters to attend college, which often
requires them to leave home.
The final independent variable to be examined and
found to be statistically nonsignificant was the world
view of these students.

·First, over seventy percent of

all students recognized that poor grades were a result of
not studying.

-i"
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This means that most of these students took

personal responsibility for their academic success.

It

should be noted that the group scoring the lowest in this
area was Chicano unsuccessful students.

This data also

indicated one reason that many Chicano unsuccessful
students may fail is because they are unable to take
personal responsibility for their academic success.
Finally, the data implied that successful Chicano students
have realized that a good education can equal a good job
and are willing to actively work towards that goal.
Conclusions
There is considerable literature on family structure
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that helps support the findings of this study.

In

particular, research by Murillo (1971), Ramirez and
Castaneda (1974), repeatedly describes the Mexican
American family as a closely knit unit which fosters
obedience and respect in children for their elders.

In

addition, they state in the dominant family pattern among
Mexican American families, the husband and father tend to
have a great deal of authority and receive respect from
all members.

The overall conclusion of this study is

consistent with the literature reviewed in Chapter II:
Mexican American families are a strong source of personal
communication and support for family members.
Furthermore, this data is in agreement with the many
researchers who contend that family members function as a
great resource and support system for all types of
-i"

I
i

emotional and material help.
A summary of the literature on family structure
parallels this study's findings that the traditional

J

Mexican American family structure develops in Mexican
American students a strong sense of indentity and loyalty
to the family.

Also, this personal identity in Mexican

American families is closely linked to the family, in
which a sense of need to achieve for the family is often
developed early in the child.

The implication for

educators is to build on this strong family attachment by
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getting Mexican American parents more involved in the
academic process of their children.

At the community

college level, counselors need to inform Mexican American
parents of the progress and potential of their children,
as well as, the career alternatives available to them.
Finally, this research concurs with Ybarra (1983),
who found that the Mexican culture is no different than
any other culture in how much it values education.

She

stated that if in the past it seemed that Mexican parents
did not support education, it was largely because they
lacked the appropriate information or background to
properly support education for their children.

Instead,

as this research further documents, educators should know
it is not Mexi.Gan family structure or culture, but
economic necessity and lack of information that works
hand-in-hand to deter Chicanos from entering higher
education.
The second key independent variable, socioeconomic
status, substantiates previous data that adequate finances
can also help to salvage many Chicano unsuccessful
students.

These students often listed financial problems

as one of their prime areas of concern.

This factor is

corroborated by Martinez's research, which concluded that
one of the greatest roadblocks to higher education for
Mexican American students was the lack of financial resources.
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Ten Houten, et al. (1968), also found that family
socioeconomic status, almost without exception, directly
affected the college plans of students.

Children of

higher social class origins are more apt to aspire to go
to college, make concrete plans and actualize these plans
than are children of low socioeconomic status.
Houten's findings noted that a high

Ten

correlation of

socieconomic status to college aspirations persisted even
when related variables such as sex, measured intelligence
and neighborhood status were controlled.
In conclusion, the results of this study concur with
the summary of related literature in suggesting that for
low socioeconomic Chicano students the lack of financial
aid can be a serious blow to their educational and career
goals.
The third significant variable in this research was
peer group support.

The present research findings offers

substantial data to support the impact of peer group on
academic success.

Pettigrew's (1967) data supports this

research on peer influence.

He stated that more often

than not, the lack of motivation on the part of the ghetto
child is a function of his membership in certain groups.
is ·these expectations, rules, rewards, sanctions, and
aspirations that are critical in determining how he will
approach achievement situations.
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Maehr's (1974) work also

It

suggests that achievement does not occur in isolation from
the individuals around us who we see as significant.
Furthermore, he wrote that achievement level often changes
as group membership changes.
These data bolster Brofenbrenner's (1958) research,
which contended that peer reference groups were as
-

-

-

critical in determining behavior and achievement as the
family or school.

Parents and teachers may hope for

scholarships, but a peer group that values other
accomplishments to the exclusion of scholarship wins out
many a Chicano student.
Finally, the data suggest there is a great need for

~
'
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Chicano students to be exposed to a college environment in

i

relationships.

~

1
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which they can establish new and different social
The data on peer group support also could

be used to encourage a great amount of recruitment and
matriculation of Chicano students into more varied fields.
Furthermore, this research also reinforces the concept of
drop-in centers where Chicano students and other minority
groups could congregate in order to develop a stronger
sense of belonging.

In conclusion, it is hoped that the

college experience could lead to the development of a
supportive peer group system which would help keep more

]

Chicano students on campus.
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The final independent variable to be discussed was
the academic self concept of these students.

The data

reinforced the literature in this area, especially works by
Von Koughnett and Smith (1969).

They contended that

these students need to have a positive view of themselves

I

I
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in order to succeed in a class.

The present research

suggested that Chicano students feel only as good about
their academic self concept as do Anglo unsuccessful
students.
Other researchers like Hernandez (1973) presented
similar evidence that Mexican American students college
plans are less defined than Anglo students.

He believed

that this fact was not due to a lack of motivation, but
more so, to a lack of a strong self image and

~
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familiarization with the educational process.
Chicano students need to be taught to take more
personal responsibility for their academic failure or
success.

Since many Chicano students chose careers in

areas related to the social sciences with an emphasis on
social reward than money, it would seem logical to involve
them in a program with experience in these areas.

Another

appropriate possibility would be for teachers and
J

counselors to enlist the aid of positive role models from
the community to interact with Chicano students.
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It is important for educators to keep in mind that a
student's self image or academic self concept is directly
affected by the manner in which teachers and counselors
relate to them, and by the success they experience with
their academic subjects.

Von Koughnett and Smith (1969)

agree that a positive academic self concept enhances the
degree of school success.

Therefore it could be concluded

that college success can be determined in part by the view
that a student has of himself in the classroom setting.
These findings imply that Chicano students need help in
developing more positive attitudes towards themselves in
i

order to succeed in college.
Implications of the Research for Community College
Counselors
E

I

I'

The independent variables of family structure,
socioeconomic status, peer group support, and academic
self concept are critical to the educational success of
Chicano students and have direct application to college
counseling.

The research also shows that parental

support, sex roles, college staff support, acculturation,
career goals and world view are not as important to
college success for Chicano students.

This data may help

community college counselors by providing them with
information to help identify possible problem areas for
Chicano students.
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The community college counselor can effectively use
this research in the performance of his role of a
community college counselor.

According to Belkins (1978),

the three main functions of a community college counselor
are to:

(1) develop the personal freedom of clients

through individual and group counseling, (2) help bridge
the gap for students between college and society, (3)
assist students to explore their educational and career
goals.
The community college counselor's primary
responsibility is to develop the personal freedom of his
clients.

A community college counselor helps students to

attain this freedom by improving their socialization
skills, knowledge, self insight, and understanding of
others.

In particular, for counselors working with

Chicano students, this research suggests that they should
be aware of and integrate into their counseling philosophy
and strategies the special importance of family structure
in the overall goal setting of Chicano students.
Counselors should also remember that involving Chicano
families is very important to successfully counseling
Chicano students. If the family.of Chicano students cannot
participate in counseling then, it is imperative that the
views and opinions of the family be discussed because they
greatly influence the student.
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It should be a major part

of the counselor's role to work towards a greater
involvement of the Chicano family in the educational
process.
The second function for college counselors is to
bridge the gap between the individual and the society in
which he lives by helping the two to function
harmoniously.

The key to good counseling is to offer each

student the opportunity to benefit from all that the
community college has to offer.

According to the present

research, community college counselors should work for
more financial aid to limit the negative impact of poverty
on many Chicano community college students.

/

Also,

community college counselors need to make their counseling

~

relevant to the particular needs of Chicano students.

I

this regard, counselors need to be more aware of their own

I
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biases toward Chicano students.

In

/

They should also know how

these feelings impact the academic self concept and in
particular impair the educational and career goals of
many Chicano students.
A good counselor should also recognize the importance
of peer group support upon many Chicano students and how it
affects their ability to fit into a college lifestyle.
Making peer group support a positive influence can best be
accomplished by counselors providing Chicano role models,
supporting ethnic studies programs, resource centers,
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Chicano clubs, etc. which in total can help in making
college campuses much more attractive to these students.
The third function of college counseling is to assist
the student to explore the educational and career goals
available to him/her. In particular, counselors could help
Chicano students deal with their feelings of social
isolation and alienation on most community college
campuses.

In order to be more responsive to this problem,

community college counselors must begin to help remove any

f
"

barriers to the full participation of these Chicano
students in college life. A closer examination of testing
services, financial aid, recruitment and retention
programs, etc. to see how effective they are on Chicano
students should be a high priority item to rid the campus
of possible barriers to Chicano students' educational
goals.
Since a major emphasis of any good counseling is
always to assist students in making future educational
plans and executing a plan of study which appropriately
reflects the students interest and motivation, it is
imperative that counselors keep in mind and learn from
research like this study about the educational status of
Chicano students.

In this regard, it would greatly aid

counselors to develop a research base of knowledge as well
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as a real sensitivity to the unique assets and problems of
Chicano students,
This data also implies that effective counseling
strategies for Chicano students can only be accomplished
if counselors are willing to investigate how adequately
their counseling services which include recruitment,
appraisal, retention, referral and advising affect low
income Chicano students.

In effect, such an examination

would investigate how well community colleges provide
enriching experiences that enable poor Chicano students to
f

I
f

f
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develop to their full potential.

This data suggest that

in order for counselors to be truly effective with Chicano
students, they must learn more about Chicano lifestyle and

I

social values.

The typical counselor training program has

I

insufficient opportunity in training experiences that help

~
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counselors to actively examine and readjust their ethnic
sensitivity towards Chicano students.

These factors mean

that most counselors will have to objectively look at
their own counseling style and see if in fact they are not
turning off Chicano students.
Recommendations
This research has explored some critical areas that
were well documented in the literature review regarding
the academic success of Chicano students.

The data

suggests certain specific areas of remediation including a
202
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greater effort by community college staff to better
understand and appreciate the cultural diversity of their
students.

In this regard, a more extensive orientation of

all community college staff is needed to sensitize them to
the varied cultural background of their student
population.
D

l

Also, it is important for community college

staff to initiate a more sincere and knowledgeable
approach to the teaching and counseling of Chicano
students.
Furthermore, community college staff member should

~

I
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strengthen their efforts to help underprepared Chicano
students to improve their study habits and develop basic

II

skills.

t

participate in reading and math programs that will develop

There is the need for Chicano students to

the skills and competence to eventually succeed in
college.

This effort could best be accomplished by

placing a much greater emphasis in the areas of tutoring,
developmental courses, and academic counseling of remedial
students.
In addition this research corroborated the impact of
peer group influence could be greatly enhanced by providing
positive group interaction in drop-in or resource centers
whereby Chicano students could meet for social and
educational exchanges.

This research on peer group

influence reinforces the importance of a positive network
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of friends in determining college plans.

I
u
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This study

suggests that Mexican American students often look to
their friends or peer group pressure for sources of
inspiration for their career and educational goals.
The initiation of greater, community involvement in
the planning of Chicano recruitment and retention
strategies would also be helpful.

In this regard a

greater level of support of such programs as ethnic
studies, bilingual education, and EOP would also help
community awareness and participation.
It should be noted that a particular problem area for
Chicano students was the lack of funds needed to succeed
in college.

Community colleges should renew their efforts

to expand financial aid to many more needy Chicano
students.

1I
J

This factor would allow more Chicano students

to concentrate on their studies and not to have to work
during the academic school year.
The data on career goals infers that Chicano students
need more information about jobs and careers in order to
better succeed in their chosen field.

There is also.

substantial research literature which shows that the
representation of Mexican Americans are still very low in
many career areas, especially those needing a professional
or technical background.

Furthermore, as the research

literature corroborates the fact is that most Mexican
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American students still tend to major in the fields of
humanities and social sciences and avoid the area of
engineering, mathematics as well a the physical and
biological sciences.
The key to aiding Chicanos meet their career goal is
a multifaceted proposal, but it should involve educating
Chicano students about all possible employment
alternatives in the complexities of the current and future
technological world of work.

In addition, they should be

taught how to actively seek out information about career
life planning decisions and to seek some exposure to various
careers.

Furthermore, Chicano students need to be

educated to the fact that in order to overcome previous
educational and career obstacles, they need to be taught

I

career planning information, decision making skills,
resume writing, and employment job search strategies.

II,,

I

In the area of cultural variables which were found to
be signifiant to college success, it is imperative that
the entire college staff become more effective in
recognizing and supporting the inherent talents that many
Chicano students bring to the classroom.

In this regard,

bilingualism should be promoted as a positive factor.
Also, many Chicano students need the opportunity to find
out about their language and cultural heritage through
ethnic studies programs in order to overcome the stigma
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that American society has placed on them for being
Chicanos.
Successful Student Profile
I
j
1

~
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An overall profile of Chicano students would indicate
that four variables were very significant to their
--aca-demi-c --success. - These would include:

stable

traditional family structure, adequate financial status
(SES), a strong peer group support network and an academic
self concept which promotes early college decision making.
It would also include substantial career goal data and
l

vocational information.

In addition, it would also

consist of the promotion of individual responsibility of
students for their academic success.

Finally, this

profile would note that sex role bias and college staff
support are not as important to the success of community

I

college students.

I

Further Areas of Research

I

The major outcome of this research still leaves
unanswered many problem areas about the success of Chicano
community college students.

It should be noted that this

study showed the association of ten subcultural variables
to the college success of Chicano community college
students.

Also, the results of this particular study did

not develop a formula for predicting college success.
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What the data did suggest is that certain of these
sociocultural variables were mor important than others to
academic success of Chicano and Anglo community college
students,

Specifically the first area

of future research should include an investigation into
the lack of statistical significance for the six
independent variables i.e. parental support, college staff
support, sex role, career goals, acculturation, and world
view that were identified in Chapter II.

Our knowledge of

these independent variables is still insufficient to claim
that they have no effect.

Therefore, there is still cause

to investigate these variables further.
Secondly, the whole area of minority student
isolation in community colleges needs to be examined.

In

particular, the role of community college staff in

/

eliminating alienating factors on campus need to be
studied.

Also, the effectiveness of resource centers

and support groups for minority students community college
matriculation has to be further investigated.
In this regard, another area of research suggested by
this data is the role of community college counselors in
breaking down institutional and individual barriers for a
community college education for Chicano students.

The

full area of support services including recruitment,
advising, retention, financial aids, etc. needs to be
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explored to see if in fact creates or eliminates obstacles
that promote the educational goals of Chicano students.
Another probable area of research would be the
development of a Chicano student "success" profile.

This

profile could be used by counselors to effectively assess
thSJ

back~round

and skills of Chicano students.

If

possible, some sort of scale (e.g., Sompa) might be used
to evaluate this group,
'
Another
area of research that would be worthwhile

would be to use this same research design and
questionnaire on Chicano high school students and compare
them with the present data,

Furthermore, this same

research design could be extended to include Chicanos in
the 4 year college system.

Finally, since the successful

student sample among Chicanos was 67% female and 33% male,
this research might be especially interesting to see which
gender and educational patterns may occur from high school
to community colleges as well as to four year schools
among Chicano students.
It should be noted that this research also did not
look at I.Q. scores, placement exam scores (S.A.T. and
A.C.T.) or any other psychological tests (self concept
i

scales, career tests, world view tests, etc.).

These

tools could be used in combination with this questionnaire
to further augment this area of research on Chicanos.
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A final area of potential research would be to
examine how different counseling and teaching styles
impact on Chicano community college students, as well as
whether or not Anglo or Chicano staff are currently more
effective in educating Chicano students.
In_conclusion, each of these recommendations should
help clear up unanswered questions about Chicano students.
Also, it shoiuld help promote a more comprehensive process
of researching data about Chicano students could result in
a more effective and sensitive approach to the education
of Chicano students.

1
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APPENDIX A
Profile

Chicano Successful Student

Chicano Unsuccessful Student

A.)

Socioeconomic Statusadequately well off

1.

Socioeconomic Status - poor/
semi-poor

B.)

Traditional/Authoritarian

2.

Less traditional and little more
modern family background
(Marginal or. transitional in
acculturation process)
~nre

--- ----- __ _c""'_.:._., .... __t..,..,.t,. ..... _,...~""A
~dJILl...LJ

UQ.~AQ.-L"""·&u.....

c.)

Married parents stablefamily structure

3.

D.)

MOre mothers with no job

4. More mothers working full-time

E.)

MOre realistic about Career

s.

F.)

Parents deceased early in
educational career of
student

6. . Parents never discussed college

G.)

Greater peer group support
in college

7.

Less peer group support before
college

H.)

Greater peer group network
in college

8.

Less peer group support network
in college

I.)

Higher personal responsibility
for grades and academics

9.

Less personal responsibility for
poor grades

divorced/separated or
deceased parents

Less realistic about career
aspiration
or discussed college much later
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APPENDIX B
QUESTIONNAIRE

APPENDIX B

STUDENT QUESTIONNAIRE
~ow

1.

old are you?
17 - 19 yrs.

CJ

2. 20 - 24 yrs.

CJ

3. 25 - 29 yrs.

CJ

4. 30 older

C.!

2. What is your sex?
1. male C!
2. female I]
3. Which group do you identify with?
1. Anglo 1:/ 2. Mexican American/Chicano 1:/ 3. Other 1:/
4. What is your marital status?
I. Single 1:/ 2. Married I] 3. Divorced/Separated 1:/ 4. Widowed
5. He·• many children do you have?
1. No children I] 2. 1 Child

/J

3.

2-3 Children 1:/ 4.

4 or more

/J
/J

6. What is your position in your family?
1. Only child /J 2. Youngest child I) 3. Middle child /) 4. Oldest child

C.!

7. How many· bt•others and sisters do you have? (Include stepbrothers_& $tepsisters
1iving >lith your family).
l. None CJ 2. One /J
3. Two /J 4. Three I] 5. Four /J 6. Five or more IJ
Do you have any brothers or sisters going to college, or who have gone to col leg<?
1. Y•s, one I] 2. Yes, two or more IJ 3. No, none have gone !)
4. I have no older brothers or sisters 1:/
9. The
a.
b.
c.
10. The
a.
b.
c.

following best describes your family structure:
Authoritarian/Traditional
/ .../
Democratic/Modern egalitarian / .../
Combination of both A &B
1:/
communication process in your family can best be described as:
One way -- parents do all the talking
C!
Two way -- both parents and children communicate /:f
No co11111unication
/.J

11. Which parent makes all the major decisions in your family?
L:/
a. Father
b. Mother 1·1
c. Both
CJ
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12.

In the home in which you grew up, which of the following best describes the typP.
of job the head of the family held. (Please check one)
I. Unemployed or underemployed (seasonal) t=r 2. Unskilled, no formal training
needed t=r 3. Semi-skilled, some formal training needed!:/ 4. Managerial,
considerable experience or schooling needed t=r

13.

Ch•ck one occupation for the head of household.
I. Industry / ) 2. Business !:/ 3. Health related
service)

t=r

5.

Education

1=r

t=r

2.

6.

Agriculture

C.!

(j
7.

4.

Government (civil

Military() 8.

Other

CJ

_14_. __ Are y_our parents:__
1. Both living together
4. Mct!ler deceased t=r
i

15.

t=r 3.

S.parated /j

4. -Father· decea,.d

Generally, which cme of the following best describes your family 1 s situation;'

(Pl•·ase check one)
1. Poor, it's a struggle just to make end,!~: meet ;--; 2. Semi··poor, solT'c:imes we
have enough, S011t:!_imes. we don't. /-/ 3. AdeqUate, we have the necessitie.§.. but
must be careful /_/ 4. Comfortab"f:y well off, we ran a'fford mo•t th;ngs /_/
!:\. Very well off, rich or affluer.t !J

j

1

Divorced

16.

hc.:N·ding to the- present standard of living in the United States, as

l

whole:, ln

which ec.o•I·Jrr.ic groups would y')ur family be considered? (Please c.heck O!'le)
I. Below ovoraJe CJ 2. Average /J 3. Some;vhat above average /J 4.
!dgher than w;erage

Much

l)

17.

Oces your mutr.er:
1. Have a full-t.ime job outside the home l:_t 2. Have a ~(trt~time job outsi j~ the
hon:e CJ 3. Have no job outside the home /J 4. Other (}

18.

Of ali the subjects you tool. in scnooi, which l!!'e did you like the most?
I.

5.
l:J.

~~hat

I.

4.
20.

Math related 1:/
Social Sciences

Science related

2.

3.

Kumani ties

CJ

4.

Business /".}

/J

job or career do you think about going into'! (Please check one/
nusine«. related
2. Medical relat•d (} 3. Engineering & Math •·;loted
Business /J 5. Social Sciences /J

l:i

C!

What •ttracts you to this job?

Mu"ey l j 2. Status
rew•rd IJ 4. Other /J

J.
21.

IJ

/J

3.

Knowledge or experience with job

IJ 4. Social

Do you feel you have enough information about jobs available to make a decision
about your future? (Please check one)
1. A lot of information
2. Some information
3. Little informatioo

t:i

/J

4.

'lone

/J
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/J

I)

22. How likely do you think it is that you will be able to get the job you want
wh@n you finish your college dearee? (Please check·ane) .
.
1. Very likely 1:/ 2. Somewhat likely 1:/ 3. Somewhat unlikely 1:/
4. Very unlikely 1:/
23. How much education have your parents wanted you to get? (Please check one)
I. Leave before finishing high school !:/ 2. Finish high school !:/
3. Attend college 1:1 4. Don't know 1:/
24. _When do y_ou firs~
going to college?
I. When I was in
3. When I was in

remember your parents talking about the possibility of you
(Please check one)
grade school !:/ 2. When I was in junior high 1:/
high school !:/ 4. It has alway~ been assumed that I would go
to college /_}
5. We never discussed it 1:/

25. What do your parents consider to be satisfactory grades for you? (Please check one)
I. Barely passing grades !:/ 2. Average grades !:/ 3. Above average grades !:/
4. The highest grades in the class !:/ 5. They don't really care much !:/
26.
1.

Have your parents boen able to financially support your educational goals]
I. Substantially 1:/ 2. Somewhat !:/ 3. Not al all 1:1
Among your friends in high school, how many supported your plans to go to college?
.
(Please check one)
!. All of them
2. Most of them
3. About half of them
4. A few of
them 0
-

rt

rt

rt

28.

Do you have any friends who are presently in college or who have gone to college?
1. Yes, a lot !:/ 2. Yes, a few !:/ 3. None !:/

29.

Among your friends in community colle~e, how many think they will finish
community college? (Please check one)
!. All of them !:/ 2. Most of them 1:/ 3. About half of them 1:/ 4. A few of
them 1:/ 5. None !:/

30. Suppose your friends were against the idea of going to college. How much
influence would their opinions have had on your decision to go to college?
(Please check one)
I. A lot of influence !:/ 2. Some influence !:/ 3. Very little influence!:/
4. None 1:/
31. How do you think that most of your college teachers/counselors treat you?
(Please check one)
1. Better than most students !:/ 2. About the same as other students 1:/
3. Worse than other students !:/
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32. How helpful do you feel counselors are at this cowmunity college? (Please check one)
1. Never helpful C! 2. Usually helpful ()
3. Sometimes helpful C.!
4. Always helpful 1:/
II

-----)3.----Hcw helpful do yo!J __ fee1 teachers

a~e

at this cornnunity college?

1. Never helpful 1:1 2. Usually helpful
4. Always helpful !:/

[
34.
I,
,I

(?lease check one)

!:/ 3. Sometimes helpful !:/

In your period of study at this corrrnunity college, what aspects of college life
cause you the most problems? (Please check one)
1. Financial problems 1:/ 2. Poor teaching methods 1:/ 3. Poor counseling!:/

35. Do you feel that enough information and support were made available to you in
order for you to succeed at this college? (Please check one)
1. Substantial amount 1:/ 2. Mediocre amount 1:/ 3. Insufficient amount 1:/
36. How difficult are community college studies for you? (Please check one).
1. Very difficult 1:/ 2. Somewhat difficult 1:1 3. Somewhat easy t:J
4. Very easy 1:/ 5. Some easy-some hard t:J
31.

i
'

Which one thing do you like most about college?
1. The studies !:/ 2. Friends t:J 3. The teachers
5. Nothing 1:/

38. Which one thing do you like least about college?
1. Studies /..f 2. Other students 1:/ 3. Teachers
5. Other 1:/ 6. Nothing 1:/

!:/ 4. Counselor 1:/

1:1

4. Counselor

t:l

39, How do you consider yourself as compared to most students?
1. An excellent student 1:/ 2. A good student 1:/ 3. An average student
4. A below average student 1:/ 5. A very poor student 1:/

1:/

40, How accurately do your school grades reflect your ability? (Please check one)
1. My grades are lower than my real ability 1:1 2. My grades accurately reflect
~ real ability t:J 3. My grades are higher than my real ability 1:/
4\,

J

When did you first start thinking seriously about going to college?
1. Junior high school 1:1 2. Fre~hman year 1:/. 3. Sophomore year' 1:/
4. Junior year 1:/ 5. Senior year !:/ 6. Always assumed that I would go
7. Don't remember 1:1 B.. After high school Cl
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1:/

42. Do you feel that your sex has affected your career aspiration?
a. Very much so t:f b. Somewhat t:i c. Not at all !:/
,;3',

Did your parents let your sex affect their support of your educational goals?
a. Very much so t:f b. Somewhat 1:/ c. Not at all 1:/

44. Do you feel that there are strong sex role barriers to certain non-traditional
occupational choices for men and women?
a. Very much so 1:/ b. Somewhat 1:/ c. Not at all !:/
49. Has sex role stereotyping affected your personal educational and career goals?
___ a. _Very_much_so /"j b. _Somewhat CJ c. Not at all 1:/

1

46, Do you feel that society places more demands on your sex?
a. Very much so 1:/ b. Somewhat l:i c. Not at all 1:/
47. Were your parents born in the United States?
1. Yes !:/ 2. No 1:1 One parent was born in the U.S.

!:/

48. When you are with your friends, in what language do you mostly speak to them?
a. Spanish 1:/
b. English
c. Both
\

~9.

In
a.
b.
c.

!:/
t:i

what language do your parents most often speak to you?
Spanish l:i
English CJ
Both
1:/

50. Check on which best describes your group of friends.
1. Mostly from Spanish-speaking background /:f 2. About half from Spanish-speaking
background 1:1 3. Less than half from Spanish-speaking background 1:1 4. Most
English speaking 1:/ 5. All English speaking t:i
51.

Do you feel that your family promotes the traditional Anglo values of American
society?
a. Completely 1:/
b. Minimally
/=/
c. Not at all 1:/
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52.. If I do poorly in college it's because: (Check the one most important)
1. 1 did not study hard enough t:f 2. The work was too hard 1:/ 3. It was bad
luck 1:/ 4. Nobody helped me 1:/ 5. The teachers did not teach well t:f
6. My job took too much time C!
53. Making plans for the future is not very important because plans hardly ever work out
anyway. (Please check one)
1. Strongly agree 1:/ 2. Agree 1:/ 3. Disagree 1:/ 4. Strongly disagree 1:/
54. If a person is not successful in life it is his own fault. (Please check one)
1. St~ongly Agree tj · 2.- Agree t) 3. Disagree 1:/ 4. Strongly disagree

1:/

55. Even with a good education, a person like me will have a tough time getting the job
she/he wants. (Please check one)
I. Strongly agree 1:/ 2. Agree 1:/ 3. Disagree () 4. Strongly disagree 1:/
5"6. If I could change, I would be someone different. (Please check one)
I. Strongly agree 1:/ 2. Agree 1:/ .3. Disagree 1:/ 4. Strongly disagree
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APPENDIX C
LETTERS OF INQUIRY

1

Fremont-Newark

i College

APPENDIX G

District

MEMORANDUM

.To:

Dr. Anne Golseth

From:

JosE!. Hurtado

Date:

February 18, 1983

Subject:

Dissertation Project

1JL

I am presently completing my Ed.D. at the University of the
Pacific. .The final .dissertation project involved a research
study to be completed at two community colleges. I have chosen
Chabot and Ohlone Colleges for this study because of their
distinctly different socioeconomic and cultural setting •
.The research project is a survey process and involves a questionnaire to be filled out by 130 students on each campus. .The
design of this study is structured to analyze the social and
cultural characteristics of •·•successful" and "unsuccessful•·•
Mexican American students at the community college level. .This
data will be compared and contrasted with ''successful" and
"unsuccessful" ·Anglo American students.
A copy of the research methodology is attached which explains

all the logistics of the study. Also, a copy of the questionnaire
is included. I believe that the results/outcome of this research
will provide critical information for community college counselors
of both Anglo and Mexican American students.

ru

43'600 Mission Blvd.
P.O. Box 3909
Fremont, CA 94539
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Fremont-Newark
;vu•nmtmny College
District

MEMORANDUM

43600 Mission Blvd.
P.O. Box 3909
F rem ant, CA 94539

To:

Dr. Anne Golseth

From:

Jos.~ HurtadoO~

Date:

February 28, 1983

Subject:

Dissertation

~reject

A.

Purpose of the Study - The purpose of this study i.s to analyze
the social and cultural characteristics of successful and un~
successful Mexican:' .American community college students and to
compare.them with successful and unsuccessful Anglo American
community.· ·college students.

B.

Procedures - A total sample of 130 Ohlone students will be
administered a questionnaire on an individual basis. Selection
of the.sample will be done on a voluntary basis for those
students meeting the desired criteria. The 100 successful
students will be.issued the questionnaire in the counseling
center or in designated classrooms. The 30 unsuccessful students
will largely be contacted through a mailing. process.

C,

Students will be contacted on an individual basis and asked to
fill out.the questionnaire which takes 15-20 minutes. The
questionnaires will be returned to this researcher and the data
processed at the University of the Pacific computer center.

D.

Timeline - Questionnaire will be issued .in the month of March
and all data collected by April 15, 1983,

E.

Value to College - The data collected will be valuable in
developing a better understanding of both Chicano and Anglo
community college students. Also, it will help Ohlone College
teachers and counselors to better aid their students in succeeding in college by developing a :much more accurate and helpful
picture of these students;

F.

There will be minimal use of college records,
a list of unsuccessful students.)
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(Mainly to develop

Memo to Dr, Golseth
Feb. 28, 1983
Page 2
G.· No other use
will provide
of compiling
time and not

H.

of college resources will be necessary, This researcher
his own supplies, clerical and mailing costs, The work
the data will be done on this researcher's own personal
college time,

There will be no use of human subject in this project beyond the
questionnaire process.

~
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Fremont-Newark

jCOITlmiJnity College
District

March 23, 1983

Dear Student:
The enclosed questionnaire is being sent to some former
college students. The in£ormation that you supply will
be extremely va!huable to aid in tne retention process at
Ohlone College,
Curr.ent and accurate feedback information from former stu~
dents is an excellent means of determining to wliat extent
Ohlone College is providing realistic educational support
programs.
Pleasetake a few minutes to complete the questionnaire
and return it in the enclosed envelope by April 10, 1983,
Thank you for your assistance in this endeavor,
Sincerely,

2:~.~
Counselor

JLH:ru
encl

43600 Mission Blvd.
P.O. Box 3909
Fremont, CA 94539
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